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Abstract

Our schools in America are in crisis. At particuigk are poor and minority
students who attend high schools in urban areath & many urban high schools
failing, reformers have sought ways to improve sthiand increase student
achievement. Effort toward urban high school nefds occurring across the United
States. What happens to a school during the psafagform?

The purpose of this case study was to describsigimficant events and changes
that characterize one urban high school’s reforforesfand analyze stakeholders’
perceptions about the reform themes found in teeareher literature on high school
reform: leadership, students’ academic readinaskifih school, instruction and school
culture.

The results of this descriptive qualitative singgse study (Yin, 2003) describe
lessons learned from the reform efforts at Staht8ghool. The researcher
chronologically organized documents and archivebrés and described the events and
changes made during the reform efforts. The rekeamlso interviewed ten participants
in the reform who represented all stakeholderse rbite of the researcher was that of
participant-observer.

Findings revealed that the reform events were implgations of a plethora of
programs and strategies rather than a systemia effeeform. The efforts to build a
coalition of support amongst all stakeholders tteslin a political struggle for power and



control. This struggle derailed the reform effatsStar High School. The findings also
revealed that the multiplicity of programs and t&gges, led to a lack of consistency and
cohesive focus needed to guide teachers towardtigganstruction. The struggles for
power and lack of focus resulted in a culture aitd and politics. The passion that all
stakeholders shared about providing a better eaunctar its students was compromised
by power struggles and it turned into an emotignadlinful experience. This study
portrayed the complexity of high school reform amfidrmed leaders of the realities and

potential pitfalls of leading school reform in digioally charged environment.
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Chapter One
Introduction

Our schools in America are in crisis. At particuigk are poor and minority
students who attend high schools in urban areabislbookAmazing GraceJonathan
Kozol reports indicators of high school failuret €ount the graduating class,’” writes
City University professor Michelle Fine, in speaiof one of these segregated high
schools — ‘a total of 200 in a school of approxiehaB,200 (1995, p. 150-151).” In
Ordinary Resurrection§001), Kozol reveals that some of the educataswlork with
students boldly talked about their low expectatifamgheir students: “...these children
will not be lawyers or psychiatrists — they’ll hecky to get jobs as medical assistants or
sanitation workers. We owe it to these childrentodet the doors be closed before
they're even old enough to know how many roomsetlaee (Kozol, 2001, p. 290).”

Jeff Howard (2003) asserts, in his report “StilRagk,” that the National
Assessment of Educational Progress (NAEP) preserdence that staff in inner city
public schools hold low expectations and beliewa goor students do not have the
capacity to learn at the level of affluent studetiis belief restricts poor students to a
life of poverty. To escape generational povertybyRBayne (1996) stresses the
importance of an education. An adult in the schdub takes an interest in a student,
such as a teacher, mentor, coach or counseloss plaital role in helping students of
poverty succeed. Payne recommends that studehtralddionships and encouragement
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are vital in an inner city student’s success irostli1996). The importance of an
education is clear, but national graduation rabe2001 show distressing news for our
high school students, especially minority studem2% of White students, 52% of
Latino students, and 51% of African American studeompleted high school in 2001
(Greene, J.P. & Forster, G. 2003). Statistics f&tnong American Schools (2008) reveal
the need for dramatic change in the American hajiosl:

* 1.2 million students drop out of high school eveegar

1/4 of high school students do not graduate on time

» 2/3 of jobs require a college education

» Three out of ten students and college freshmeratdpgh school courses

» High school graduates don’t have needed skills

« The United States ranks 2 graduation rates — 40 years ago we were 1st

(Retrieved December 14, 2008, from http://www.sggamericanschools.org,).

All of this research provides evidence that urbig Ischools are in trouble.
With so many urban high schools failing, reformease sought ways to change the way
schools operate to educate their students. Higb@&ceform is bringing about
performance-based accountability for not only stiislebut for teachers and leaders as
well. Some reform efforts seem to be working.hém paperThe Power to Change,
Chenoweth (2005) describes a high school in Nevk Yioth 75% minority population
that has 100% of its seniors graduating and 97%asfe students going on to college. A
culture of high expectations leads to successttments and teachers. A strong emphasis

on instruction with rich teacher dialogue focusedraproving the lessons, questioning



techniques and student engagement are practideis wits high achieving school
(Chenowith, 2005). Increasingly, stories of susti@aurban high schools are beginning
to appear across the nation.

In Atlanta, the Project GRAD (Graduation Really Ashes Dreams) Model
placed an emphasis on instruction and helped stsidehieve more through continuous
monitoring of student growth. This district of BBQ students, with a population
consisting of 89% Black, 7% White and 3% Hispamd aver 76% eligible and reduced
lunch continuously monitored student learning i tkassroom. Instruction focused on
standards and curriculum and district personnedfadly monitored its efforts to improve
performance of its students. High schools studemtslled in higher-level courses and
received support to ensure success. In 2001, hatA schools saw an increase of 25%
in PTA (Parent Teacher Association) membershiadidition, the high school dropout
rate decreased to 32%, which was a 4% decreasel®6mM(Vail & Knowles, 2000, as
cited in Reed-Williams, 2007).

Boston Public Schools followed a reform model fpatvided high schools with
literacy and math coaches as well as master teatherassisted teams of teachers in
improving their skills. They facilitated the degpment of Six Essentials that involved
personalized instruction for students, improvedraey through assessments and analysis
of data, democratic policies, developing partngrshvith the community, smaller
schools and classrooms with equitable outcomealifgstudents. Boston Public Schools
enrolled 62,858 students as of 2002 and includeapalation of 48% Black, 28%

Hispanic, 14% White, and 10% other. Of those sitg]€2% were eligible for free



lunch and 9% were eligible for reduced lunch. Sgrteadership, professional
development for staff and tutoring brought studssrformance up to grade level.
“Students demonstrated statewide gains in the Massatts Comprehensive Assessment
System exams in nearly every grade and subject)jpashd the reform strategies reduced
the drop out rate (Vail & Knowles, 2000, as citadReed-Williams, 2007).

Houston urban schools focused high school refofortefon core curriculum
through Project CLEAR (Clarifying Learning to EnftanAchievement Results).
Houston’s school system included 210,000 studenighich 56% were Hispanic, 31%
Black, 9% White and 4% other while 79% of studemse eligible free and reduced
lunches. Their goals were to raise student achiewng lower the dropout rate and
decentralize the school system. Strategies toaugpachievement included increasing
parental involvement, tutoring for students, clegpectations for teaching and learning,
assessments and integration of learning acrossuthieulum. In 2001, the district
received the Broad Prize for Urban Education areddbuncil of Great City Schools for
significantly increasing student achievement (ésdcby Reed-Williams, 2007).

These examples of successful reform efforts indwstdnool-wide initiatives to
improve student achievement. Strong leadershippoonity and parental involvement, a
culture of high expectations, support through déitsrand math coaches, and a focus on
improving instruction while monitoring student gritvwere strategies used in raising

levels of student achievement.



Statement of the Problem

The examples of high achieving urban high scho@gtee exception rather than
the rule. Effort toward urban high school refosroccurring across the United States.
Vail and Knowles (2002, as cited in Reed-Williamsyestigated urban high schools that
were successful in “raising test scores, narrovlregachievement gap, increasing
graduation rates and restoring the faith of thanepts and community members in public
education (Vail and Knowles, 2002, p. 1).” Studiks Vail's and Knowles’ (2002)
report that there are examples of successful ligbd reform. Most of these studies are
retroactive and investigate demonstrated sucd@$mt happens to a school during the
process of reform? What are the perceptions &kehtaders (students, teachers,
administrators, parents, community members andrajuas they go through the reform
process? These questions have guided the develbpifihis study to document the
reform efforts at one urban high school. The redess wanted to learn the inside story
of reform efforts and selected a high school tlzat been the subject of intense scrutiny
by the community, school district and local medidere were varying perspectives on
the success of the reform efforts at this schddle researcher hoped that listening to the
perspectives of stakeholders along with documenhiagvents of the reform would lead
to an understanding of the impact of the schoarrefprocess.
Description of Context

One urban district, Galaxy School District locabe@ western state, experienced
closing a high school due to poor academic perfaoma At the time of this study,

Galaxy School District had ten traditional high scls and eleven charter high schools.



As of 2009 two of those high schools were rateexa=llent on the School
Accountability Report, six were rated as averatgjen were rated low and one was
rated unsatisfactory. Since the implementatioN@{Child Left Behind (NCLBh 2001,
one of these high schools, Star High School, hltsdnow rating due to unsatisfactory or
low-test scores. The results from Star High Sclsdz02 NAEP (National Assessment
of Education Progress) indicated that gaps werenwdy among twelfth grade students
in reading: 48% of Black students, 41% of Latihadents and 22% of White students
were below basic proficiency levels in reading. BFAalso reported that 70% Black
students, 58% Latino and 27% White students wembleasic proficiency in math for
2002 [The education trus004, December presentation to Star High Schodi &tal
Reform Committee).

In 2004, Star High School started down a path fairne, guided by the research on
effective high school reform. Star High School bagn losing hundreds of students
every year to the streets:

Chronically low test scores, attendance, inconsisiescipline, tolerance for
mediocrity, high teacher turnover, five principaiseven years, a culture of
resistance and negativity are some of the iss@stteded to be addressed to
change the culture at Star High School (Griego2007, February 26. Local
newspaper).
In the 2003 report by the Galaxy School Distri@spartment of Planning and Research,
60% of Star High School graduates enrolled in galeere required to take remediation

in math, reading and writing, and 70% of the staslemrolled in high school indicated



that they wanted to attend post-secondary oppdigsrafter graduation from high school
(Summary of Demographics of Star High School, 22003).

Star High School’s student population in 2003 w23 with an attendance rate
of 76.9% and graduation rate of 76.8%. Statisgeegaled that of Star High School
students 68.7% were on free and reduced lunch%d @ére limited English proficient,
11% Special Education students and 17% Gifted abehied students. The ethnic
breakdown of the student population was 82.9% Higpd 1.8% White, 2.3% American
Indian, 2.3% Black and 0.6% Asian (School Improveti@an, 2003-04).

Barriers to high achievement included the low atterte rate of 76.9% in 2002-
2003, high attrition rate with 81.9% students tfarréng out of Star High school or
transferring in, an English Language Acquisitioteraf 19.5%, and a 76.8% graduation
rate. From 2002-2003, 276 out of 1521 studentewaspended, and the annual state
assessments revealed low numbers of students ggooficient or above. All of these
statistics indicated the need for the reform of Stigh School and identified barriers to
the academic achievement of its students (Schgaldwement Plan, 2003-2004).

Star High School was a school rated low by theegatccountability measures.
Evidence of low reading, writing and math scorestenState Student Assessment
Program tests; poor attendance; low graduatios;rated the number of students required
to take remedial courses in college prompted thedg¢district, community, alumni, and
staff of Star High School to look for change in tia@y it was educating its students.

In an effort to improve academic achievement, Bigh School began to explore

reform efforts that would connect students, famijliechool personnel, and community.



Student surveys, community and business surveys@ndhunity meetings with various
parent and community groups gathered data to latihechchool’s reform. The primary
concerns of each of these groups were:

* The low number of students who demonstrated edatproficiency.

* The need for better communication between the dambfamilies.

* The need for instructional differentiation in teanchstrategies.

* The need for a more supportive school climate tiedents, teachers and
families (Galaxy public schools, 2003-2004, Stghhschool, Comprehensive
school reform progress report).

In January 2004, plans for creating a reform conemibegan to take shape; the

Star High School Collaborative School Committee @C&id the groundwork for
improving the education of its students by seekmignprove student achievement,
increase graduation rates, increase retention aatkslecrease drop out rates.

The researcher organized the events of the refoogepses into three distinct
stages: Pre-Reform — January 2004-June 2004, Refdume 2004-December 2006 and
Redesign - February 2007-June 2008. The pre-redtaige consisted of data collection,
the identification of the key initiatives for refar and the formation of the Reform
Committee. The implementation and evaluation efrttajor initiatives of the reform
occurred during the reform stage. Concern abauskbw progress toward the reform
goals launched the redesign reform stage. Eadiesetstages has a rich set of events

that provide a detailed description of the proceskeing this reform.



Purpose of the Study

The purpose of this study was to describe and aedhe events and perspectives
of stakeholders during the reform at Star High ®thd he results of this case study
provide school reformers with an authentic storpatential pitfalls and successes. The
perceptions of stakeholders from the three stafef@m provided multiple
perspectives about the events of the reform. Aatyars of the literature on high school
reform revealed four common reform strategiesdéeship, students’ academic
preparedness for high school, instruction and dotwdture. These strategies were
explicitly present in th&lueprint for Reformat Star High School. These reform
strategies guided the creation of interview questior the stakeholders. An analysis of
the chronological events and perceptions of matgtakeholders revealed lessons for
reformers.

The role of the researcher was to describe thefisignt changes and events that
happened during the reform of Star High Schooltarehalyze the perceptions of
stakeholders who experienced the reform durinthiese stages. The principal granted
permission for the researcher to gather and copyrdents from the reform files. The
chronological order of documents established altmaef the reform efforts.

Interviewed were ten stakeholders involved in thiegent stages of the reform effort to
determine their perceptions of the reform strategideadership, students’ academic
readiness for high school, instruction, and scleatiLire.

The researcher expected that results of intervieadd identify illustrations of

the reform strategies found in the research liteeat leadership, students’ academic



readiness for high school, instruction and schatilce. However, the findings from the
interviews revealed that struggles for power antatrod, politics and blame characterized
the reform and impeded the effectiveness of aryrmestrategies. Dissension and
multiplicity of programs led to a fractured academiogram and community. Modest
gains of the school state assessment scores odénr2805-2006, but dropped to low
levels in 2006 — 2008 as the political pressurtensified.
The Importance of the Study

Students in low income, urban settings need aosigoacademic education, in
order to have the chance to succeed in our denosatiety. Without an intellectually
based education, they will not be able to functigtih freedom in our society (Sizer,
2004). In 1949, W.E.B. DuBois asserted, “Of all thell rights for which the world has
struggled and fought for 5,000 years, the righetwn is undoubtedly the most
fundamental (Darling-Hammond, 1997, p.1).” Thel\aih T. Grant Foundation (1988)
found that high school dropouts have less thancbaace in three of finding a job — a job
that will earn less than half of what they couléddaarned twenty years ago (Darling-
Hammond, 1997)A Nation at Risk1984) asserted that to keep our leadership indwvorl
markets, learning is the investment required forstudents to succeed in the information
age in which we now live. Reform goals of today¢all for all students to master
rigorous content, learn how to learn, pursue prode@mployment, and compete in a
global community” (DuFour & Eaker, 1998, p. 23).

Five years have passed since the initial callééorm at Star High School. Urban

high schools across the United States are engaganthilar school-wide reform efforts.
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The story of the reform at Star High School coudlentify some potential pitfalls and
successes for other participants in urban highdatedorm.

The Research Questions

The following questions guided this study:

What happens to a school during the process ofméfo

1. What were the significant events and changes dih@geform of one urban
high school during each stage of its reform?

2. What are stakeholders’ perceptions about leadershigents’ academic
readiness for high school, instruction and schatilice during the reform
efforts at one urban high school?

When arriving at Star High School in August 200w tesearcher became
interested in the reform process that was takiageght Star High School. The
Reform Committee included students, parents, contsnarembers, alumni, teachers
and administrators, creating a broad constituesyaixeholders that were interested
in improving the academic achievement of its stisleifo include the entire
community in reform was exciting; perhaps this igatar reform effort would be
successful and could be a model to other high daleémrmers. Although the
potential for “greatness” was there, politics anigi-group relations negatively
impacted the potential of the reform.

Organization of the Study
This dissertation is five chapters in length. Gkea@ne contains the introduction,

statement of the problem, description of the canfaxrpose of the study, importance of
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the study, the research questions and organizatitive study. Chapter Two includes the
introduction, a review of the literature of higthsol reform in America and reform
strategies in areas of leadership, students’ acadeeparedness for high school,
instruction and school culture. Chapter Three @iostthe methodology, the research
guestions, and the rationale for qualitative redeailso included in Chapter Three are
the setting, demographics, the role of the reseasahterview code, procedures,
confidentiality, protocol, bias, data analysis #indtations. Chapter Four includes the
overview, the research questions, the chronologeahts and changes during all stages
of the reform, perceptions of stakeholders and lesian. Chapter Five includes the
purpose of the study, and the discussion. Ch#&pteralso includes the purpose of the
study, the discussion of findings, the concluslomitations of the study,

recommendations for school reformers, and recomatent for further research.

12



Chapter Two
Review of the Literature

Introduction

High School Reform is systemic change that brirngsuaperformance-based
accountability (Elmore, 2004). Reform at Star H&ghool came from external and
internal forces. New expectations and requiremegkaced existing procedures and
policies (Conley, 1993). This literature revieweg a brief overview of high school
reform in America and focuses on the reform stiategf leadership, students’ academic
readiness for high school, instruction and schatilice. This review addresses
leadership styles, student grouping and instrudgtidnigh school reform learning theory,
learning styles, brain based learning and assedsrni@e term school culture is used in
this study as an encompassing term for climatéyiibnd engagement. Nurturing
school culture is vital, particularly its importanand influence on high school reform.
High School Reform in America

“Learning is the indispensable investment requfoeduccess in the ‘information
age’ we are entering\(Nation at Risk1984, p. 7).” As the authors AfNation at Risk
feared, schools have not kept up with the expextatof the public; rather, the education
of students has stagnated and they are not pragititne expected learning outcomes,
graduating from “high school ready neither for egkt nor for work” A Nation at Risk,
1984, p. 15). Some politically influential peopledeothers believe that “schools are

13



inept, their students ill prepared for life” andthhe nation will be unable to compete in
today’s world economy (Sizer, 1992). Ineffectiohcols demonstrate poor academic
performance, absenteeism, truancy, suspensionfapuhtes and student’s lack of
preparation for the academic rigor of college orkM@ Nation at Risk1984). In a study

by Hertzog, et al (1996), indicators of potentied outs include the number of absences,
low grades, difficulty in adjusting to high scha@wld a lack of connectedness (Capstick,
2007).

Peggie Klekotka, program associate for LearningnPdssociates, states that
high schools in the United States need to imprdwe. Organization of Economic
Cooperation and Development (OECD) tested more 268000 fifteen year olds from
40 countries; students from the United States plawenty-eighth in mathematics and
twenty-ninth in problem solving. Ms. Klekotka remsmends that a change needs to
occur in relationships between teachers and stadenvell as improvement of
instructional practice in teaching students howhtok and engage in intellectual
dialogue (Klekotka, 2005).

With the information age that currently exists, therk force will require more
technical skills and knowledge than workers haveded in the past. In Ernest Boyer's
book, The Basic Schoo(]1995) Peter F. Drucker asserts that knowledgéobasme our
most important resource and graduates will recainegh level of literacy, technical
competence and become lifelong learners. Worketicaday will probably change

occupations two to three times during their careétigh school dropouts will have

14



difficulty in finding jobs and earn half as muchtagh school graduates (Darling-
Hammond, 1997).

The authors oThe Shopping Mall High Scho985)studied comprehensive
high schools from different locations in the Unitethtes to find the themes that
influence school culture. Research included olaems, individual and group
interviews in private and public high schools ofglish, Social Studies and Science
classes at the low, middle and high levels. Elam#rat emerged from their study
included the horizontal curriculum, vertical cuuiem, extra curriculum and the services
curriculum. The multitude of courses offered todgtuts in the comprehensive high
schools was an attempt to reach the diverse lagagstifes and intellectual capabilities of
its students, creating the shopping mall effeatlvanced Placement courses followed a
sequence of learning, while regular courses did hoaddition, the researchers found
themes that included student engagement, instruatid interactions between students
and teachers, particularly for students in the teidithey observed that the students in the
middle were often the ones who were “un-special.”

High school reform has taken on entrepreneurialitiggin response to a
changing environment. The change required of tedagh schools is the
transformation of our education system to morec#iffely educate our children and
prepare them for college and work (Darling-Hammak87). Policymakers need to
make decisions that are learner centered, meeieth@s of diverse students, their

learning styles and engage them in challengingesar{Darling-Hammond, 1997).
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Susan Furhman iA Nation Reforme(003) contends that the quality of education needs
to improve, particularly instruction.

In his study, Gary Liebold (2000) found that thgee of bonding to teachers
and peers determined the effectiveness of the $elsquerceived by students. He asserts
that the perceptions of the students are criticéhé reform efforts of a school.

Reform efforts at a low-income urban high schodCalifornia attempted to
increase student participation as studied by MRE92). By strengthening student
ownership, participation would aid students inifeghalued, teach decision-making,
responsibility and prepare them for adult rolese Students felt that the reputation of
being a “ghetto school” pervaded the culture andatie of this particular high school.

Linda Darling-Hammond (1997) found that studenteestructured, democratic
schools are achieving at high levels and graduatitiyg more skills than traditional
schools. It is important that teachers know sttelen an individual and personal basis
as well as use inquiry in their learning. Vandees[2004) found that students perceive
their teachers as non-caring when they receive iitlividual attention with their
teachers (Capstick, 2008). When students haveareships with their teachers,
Croninger and Lee (2001a; 2001b) found that stigderd less likely to drop out of high
school (Capstick, 2008). Schools that have a gtsemse of community enhance student
self-esteem, sense of worth and competence; thoderdgs also have better attendance
and achievement (Leibold, 2000).

Howard Gardner proposes that each child receivadividually centered

education constructed around the student interaisiities and accommodate the varied

16



learning styles of each learner (Gardner, 19833,188melman, et al., 1998). In the
forward toBreaking Ranks IlTheodore Sizer emphasizes the needs for student
personalization and the ending of student anony(higitional Association of Secondary
School Principals, 2004). Dennis Littky and SarharBrabelle speak about learning: In
education we want to create a love for learningevbécoming a life-long learner,
“learning is personal” (Littky, 2004, p. 8), andtrar than being competitive, learning
should be cooperative (Littky, 2004; Palmer, 199%rning should also teach the
learners how to think and problem solve (Littkyp2D

In her case study on urban high school reform,eq@000) found that staff
development is vital for successful reform; impleta¢ion of change requires time,
discussion, reflection and adjustment when necgsdamrining teachers to be reform
leaders with support from a strong principal wa®alital in sustaining change (Cone,
2000). Schools are service organizations and stadee the consumers, with
communication being the key in determining sucoedailure. Building relationships
with families involves two-way communication betwae home and school. Marzano,
et al (2005), found that if schools can maintaiurfpears of reform, the years that follow
result in dramatic improvement.

In Breaking Ranks llprincipal, Tim Westerberg made several changes to
improve the education of students at Littleton H&ghool. Strategies implemented
during the five-year reform effort included the g@nalization of student education
through advisement periods, content standards lanthation of remedial classes. Other

strategies implemented included International Biacgaate (IB), constructivist learning,
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modified block scheduling, and staff developmenmntifigprovement of instruction.
Advanced Placement (AP) courses were increasedshrhan academy, and the
establishment of learning communities. Graduatemuirements based on performance
rather than Carnegie Units of seat time were aseh@r year plan to assist students in
transition to life after high school (NASSP, 2004).
Leadership in High School Reform

Leadership is vital in any organization, particlylan education. Strong,
effective, thoughtful leadership will have a sigeaint impact on the lives of students and
their achievement. Hoy & Hoy emphasize that the ob a principal is that of
instructional leader (2003). Leadership must dgvel school culture that supports the
curriculum (Glatthorn, 1994). Tirozzi (Owings &t 2003) contends that the role of
principal has changed from being a school operatinanager to that of instructional
leader who is directly responsible for student ezbment. The principal has a direct
influence on student achievement (Marzano et @052Marczely, 2001). Leadership
affects academic success by increasing opportaridiethe students and building
capacity at the school (Sergiovanni & Starratt,20The principal is a “teacher of
teachers (Owings et al, 2003, p. 62)” who needsate emotional, physical and
intellectual energy, strong focus and people skillke leader must possess a great deal
of willpower and is a teacher who fosters learrforgeveryone (Senge, 1990).

Robert Evans (2000) speaks of the leader who btrilds by leading with
consistency, confidence, integrity and authentj@tyd driven by personal ethics, vision

and a belief in others. Margaret Wheatley (200@perages leaders to support diversity,
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creativity, a commitment to do the right thing, amdate self-managed teams that
convene often to gain clarity. If people work ttg®, they can accomplish much more
than one person can do alone. Shared leadersiuperation and teamwork, ongoing
professional development as well as problem solaimdydecision making by using of
data are essential to effective schools (Glatthb®84).

Richard Elmore advocates the following principléseadership, which include
improving instructional practice and performanamtauous learning, modeling,
expertise, creativity in learning, accountabilitydacapacity building (2004). Jim Collins
asserts that transformation of an organization iecttuough disciplined people,
analytical, intuitive thought and action with a hidegree of consistency (Collins, 2001;
Ubben et al, 2001). Jim Collins ®ood to Greaf2001) also espouses getting the right
people on board, confronting the brutal facts, eperating with simplicity that reflects
deep understanding of people, thoughts and actzooglture of discipline and carefully
selected technologies that will aid in getting wddne. Level five leaders direct their
ambition to the organization that they are leadatber than themselves. There must be
a great deal of rigor in bringing an organizatiooni good to great by bringing in the
right people and always looking toward change fares for improvement (Collins,
2001; Buckingham & Coffman, 1999; Ubben et al, 2001

By inviting others to share responsibility, a leadan lead a school through
effective change (Schlechty, 2000). Rapid leartakgs place when people are
responsible for their actions (Senge, 1990). Tho8®rgiovanni (2000) asserts that

leadership is based on moral authority that “tapatvis important to people and
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motivates them (p. 270)” and involves stewardshai ts based on a deep commitment to
values. Sergiovanni and Starratt (2002) also atis&#rthe school leader is not only a
leader and manager, but also a “colleague, teatshaoper, keeper of the vision and
designer of learning opportunities (p. 6).” Whergonnel changes are necessary, the
leader should act on it without hesitation andtpatbest people on the opportunities, not
the problems (Collins, 2001).

Good results come by making good decisions, leaditigvision and creating a
strong culture of excellence, which depends ortamd facts (Collins, 2001). In
leading, Collins recommends using questions, disdpg search for understanding,
learning and monitoring. The goal should be tddbsomething great with the right
people on board, rigor and use of data to drivéstats and opportunities.
Leadership Styles

Team leadership is a leadership style that relethe organized group working
together to reach common goals. Team leaders asriazilitators and managers of
interpersonal relationships by developing otheetdf3, 1994). Both leaders and
subordinates collaborate in a way that raises rattim and instills high expectations for
all. Subordinates are empowered, nurtured andgathas they go through the change
process (Northouse, 2004; Senge, 1990).

Transformational leadership shares power, incleti@sisma and visionary
leadership by transforming and inspiring individyancouraging the involvement of
others, and possesses the courage to do whatdssaey to pursue the vision (Northouse,

2004; Senge, 1990; Marzano et al, 2005; Ubben 08all). In reforming our schools,
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transformational leaders are vital in keeping tisgown in the forefront, inspiring people

to persevere and do the necessary hard work io atteellence until it is embedded in

the culture of the school (Peters, 1994). By askjnestions, a leader can reframe

situations that help people see things in new wiyss being more effective (Kotter,

2002).

Marzano, Waters and McNulty (2005) recommend 2ddeship responsibilities

that are researched-based and shown to have aspasfect on student achievement:

Affirmation through celebration of accomplishments

Change through challenging the status quo

Contingent rewards for individual accomplishments

Communication with all stakeholders,

Developing culture

Discipline

Flexibility through adaptive leadership behaviors

Focus on sustaining improvement

Strong ideals and beliefs

Input through collaborative decision making

Intellectual stimulation through effective and reunt practices in education
Involvement in curriculum, instruction and assesstwith administrative
support

Knowledge of curriculum, instruction and assessmetit use of best
practices

21



* Monitoring and evaluating through feedback
* Optimism of the school leadership

» Orderly school environment

» Outreach through advocacy to stakeholders
» Relationships with staff

* Resources

e Situational awareness

Visibility

Leadership requires practicing skills to influemtkeers, goal setting, direction,
and high expectations, which lead to high perforceaitubben etal, 2001). Warren
Blank states that mastery in leadership maniféseédfiby a true change in yourself
(2001); we re-create ourselves when we are lea(@egge, 1990).

Michael Fullan suggests that effective leaders wamtake a difference and
possess a deep sense of moral purpose. To impooiety, educators must create
change by having personal vision, inquiry, masgerg collaboration (Fullan, 1993).
Leaders must possess a great sense of self-awstbaeteads to self-confidence
(Buckingham & Clifton, 2001), take decisive actiopen communication, encourage
others to participate in decision making, buildgay, ask questions, match talents and
personalities, and communicate by clarifying exagans (Blank, 2001; Gardner, 2000;
Murphy, 2000). Leaders influence others to willinfpllow, develop others as leaders

and gain commitment through motivation and trusa i, 2001; Peters, 1994).
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Dufour & Eaker (1998) stress the importance of camitation in transforming a
school: “effective communication requires constapetition (p. 115).” When speaking
it is important to tell people what you are goingeéll them, tell them, then tell them
what you have told them (Buckingham & Clifton, 2001 eaders listen to their inner
voice, are passionate about what they do and Igadaviaser-like focus for the vision.
Failure is an opportunity for growth, to learn frdife’s experiences and learn from the
mistakes of others (Blank, 2001; Peters, 1994; Br&Cornwall, 2000; Senge, 1990).

The vision is the what, the mission (purpose) &swiy and core values drive the
daily decision making of how we want to act (Seri€0). Leadership involves having
a plan for the future, striving to make things ee{Blank, 2001) and removing the
factors that limit growth (Senge, 1990). A leadeslees, has a vision for the future of
the organization, a mission, which gives directiamg values that drive behavior,
including establishing culture and celebrationsa(®, 2001; Bolman & Deal, 2002;
Gardner, 2000; Marsh, 2000).

Authentic leaders are transparent, collaborat@s,honest dialogue and
negotiating skills (Palmer, 1998). Dufour & Eak&998) recommend that the leader
focus on behavior rather than beliefs. Tom P€tE994) tells us that, “behavior changes
attitude (p. 72).” Buckingham and Clifton (200&ommend that when leading, one
should remember that each person has unique tdlexttsontribute to the organization
and the greatest area of growth should be in @p&rstrengths, not weaknesses. An

individual’s strength is a combination of talemiokvledge and skills.
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Students’ Academic Preparedness for High School

The ninth grade year is critical in determiningsegs and graduation according
to the study by Legters and Kerr (2000). Ninthdgratudents transition from a
nurturing, personal environment to a bureaucratstesn with new rules and expectations
(Capstick, 2008). Cone (2000) found that tutorfatsninth graders and a program called
Freshman Foundations assisted students in coltetjeaeer exploration. Staff rated
ninth grade achievement scores as “low,” “middie*fogh” and then heterogeneously
grouped students to assure equal distribution.

Educational consultant, Patricia Floriello (200®)terated the difficulty of
students transitioning to the high school environhtzie to the size of the physical
building, new rules and culture. Course requirethi@ne overwhelming to students who
have come from life in elementary or middle schdof. Floriello recommends the
following interventions to aid in this period oétrsition: A transition team to identify at
risk students by monitoring grades and attendaaaemies, advisory times,
personalization and ongoing communication withftmaily (Retrieved 1/3/09 from

http://ezinearticles.con

Wheelock and Miao (2005) contend that failing nigthders create a bottleneck
when they fail to progress to tenth grade andittditectly affects the declining
graduation rate in high schools. They recommeirtusata for school improvement and
strengthening the bonds between ninth gradershenddults in the high school setting.
Students felt that teachers cared about them asdndls because of the small learning

communities that made them feel welcome in the batool environment. Support
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services through academic support, summer schootdoming ninth graders, direct
instruction in study skills and community involvemhevere strategies for engaging ninth
grade students in the high school.

How a student transitions to high school determthes success for future
educational experiences. Urban, high-poverty sishexperience forty percent attrition,
while low-poverty schools experience twenty severcent attrition. One failing grade
per semester is an indicator that a student iskat A recommended intervention is the

creation of ninth grade academies (National higtoetcenter. Retrieved January 3,

2009 from:http://www.betterhighschools.oxrg
Student Grouping

Heterogeneous grouping of three or four studels iai cooperative learning.
In her study of fourteen years of reform effortaaturban high school, Joan Cone (2000)
found that the heterogeneous grouping of studeasseffective in increasing student
achievement. Likewise, Leibold (2000) discovertsat tracking students harmed their
achievement. Cone (2000) found that un-trackimgeiases a sense of community among
students, ends institutional inequities and allowis insights in problem solving. She
also advocates for common time built into the dadigedule for teacher dialogue and
planning; the block schedule allowed teachers ¢dewer students during the day and
more time to intensely study a subject (Cone, 2000¢ Education Trust (Rorie, 2008)
advises that all students benefit from heterogesgoouping.

In her study of the AVID (Advancement Via Individu2etermination) program

at a middle-class, public school district, Lindarie® research (2008) showed that
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tracking is inequitable and that students of pgvartd minority groups are
disproportionately placed into lower tracks, prewggnthem from higher placement
opportunities. Tutoring and AVID programs provitie needed support to students,
especially those of low socio-economic and minasitus. In her research, Rorie found
that creating a personalized learning environmasttallowing students to become
invisible, assisting students in developing a gtartheir success in learning, providing
tutoring and personal adult advocates, were siegehat allowed students to achieve
success in high school (Rorie, 2008).

The writing skills that take place in AVID and otleasses enabled students to
develop the process of thinking through their wgti Higher-level questioning and
inquiry helps students access prior learning amstcoct new knowledge. The use of
collaborative and active learning and along witlsa® questioning techniques also aids
students in higher level thinking (Rorie, 2008).

Instruction in High School Reform

Parker Palmer recommends, “A healthy school dispéalpve for learning and
the learner (Palmer, 1998, p. 90).” Hoy and Haterate, “Schools are about teaching
and learning, while the barometer of school refnhe focus on student learning (Hoy
& Hoy, 2003).” Gordon Cawelti (Owings et al., 2Q0G&serts that reform must result in
the improvement of instruction for students. “hiank well, one needs to practice.
Going to school is practicing to use one’s mindl\{@&izer, 1992).”

In his bookSchools That Lear(2000), Peter Senge compares learning to the

Chinese characters that mean to study and praait&antly; he suggests that when
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those letters merge, a meaning for learning is tergof the way of self-improvement
(Senge, 2000, p. 11).” Students of today are redup learn how to compete in a global
economy through rigorous content, know about théraseand how they learn, as well as
seek productive employment through discovering tsieengths and passions (DuFour &
Eaker, 1998; Senge, 2000).

In her study of one urban high school, Reed-WilBg@007) found that
accountability in monitoring student learning wasMn raising student achievement.
The principal visited classrooms, required learmplans from teachers to improve
student performance, heterogeneously grouped diidad tested students to measure
academic progress. Curriculum was a major foctis thie use of student inquiry in
constructing knowledge. Teaching to high stand#rasugh focus on lesson plans and
building relationships between students and teaotreiated a positive learning
environment (Reed-Williams, 2007)

Curriculum

The principal serves as the curriculum leader exteool; when planning
curriculum, Glatthorn (2000) recommends that culdm is research-based, has depth
for greater understanding and retention, is compiduilding problem-solving skills,
meaningful in building essential skills and knowdedsequential and connected to
previous knowledge, and integrated among otheestdjTeachers are the change agents
in the classroom and have a profound influenceheir students (Espinoza, 2006).
When teachers collaborate to be more effective ingtruction, students become more

successful in their learning (Espinoza, 2006).
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Allan Glatthorn (1994) recommends aligning classmanstruction to the
curriculum guides, the supported taught and testedculum along with resource
materials. According to Bruer (1993), the improegrof schools should involve
changing the curriculum, raising expectations, engnting site-based management,
increasing school, teacher and student accourtiaaiid allow school choice.

Instructional planning includes setting learnin@igp monitoring student progress
and measuring the achievement of those goals.d&tds give a framework for the
curriculum development. I8ucceeding with Standar@@001), Carr et al, tell us that,
“standards are a balanced, coherent articulati@xpéctations for student learning (Carr
et al, 2001, p. 19).” Standards provide the fraprwcurriculum includes the “what” of
student learning, and assessments determine timengdy the student (Carr et al, 2001).
The use of data and learning in context is criticaletermining whether student learning
is taking place (Littky, 2004; Gardner, 1993). ®&t also used to determine changes in
teaching strategies to improve student learningQSR, 2004; Carr et al, 2001).

Keeping abreast of new findings in educational aeseis necessary in meeting
needs of today’s students in this rapidly changwegd. Curriculum mapping, first
created by Fenwick English and further develope#ibii Jacobs, links the curriculum
to the standards and brings teachers togethersigrmdeg curriculum by asking three
guestions: “Who is doing what? How does our wdignawith our goals? Are we
operating efficiently and effectively?” By meetit@gether on a regular basis, teachers
adjust curriculum maps to meet the needs of stggdeheck for alignment to standards,

establish timelines, and determine assessmentsiggg@gSteffy, 2001).
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John Dewey had a vision for the schooling of cleitdr

All school subjects should have meaning and contoeitte world in a

natural way...Teaching methods should stress actideesagaged

learning, focus on the interests of the studerd,earcompass the

emotional side of the child (Altenbaugh, 2003, 1)1

Jeff Howard advocates that teachers expect prafigirom all students and use data
to drive teaching strategies and curriculum, s shadents can reach their maximum
potential. He expresses it best when he says, dyeuot just born smart — you can get
smart by applying effective effort (Howard, 2003g).” Teachers can assist students in
learning higher order thinking skills by asking gtiens, using conversation and
collaboration in the classroom (Sizer, 1992).

Parker Palmer asserts that, “good teaching corneasthe identity and integrity of
the teacher (Palmer, 1998, p. 10).” Good teacpragtices and sensitivity to students
result in effective teaching (Hoy & Hoy, 2003).pdaese teaching practices place an
emphasis on the classroom lessons and their consnmprovement (Sergiovanni &
Starrett, 2002; Wiggins et al, 1998). Sizer recomadsethat teachers vary ways of
instruction, be clear about goals and communicgbe&ations to their students (1992).

Practicing, modeling, think time, feedback and dhrg are effective tools in the
teaching and learning process (Marzano et al, 200dgins, et al, 1998).By examining
student work together teachers can collaboratenpnaving instruction. Research on

best practice includes inquiry, integrated learnoalaborative learning in small groups,
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expressing learning through writing and demonsiratauthentic real world learning and
assessing learning through reflection (Glattho894).

Ted Sizer (2004) recommends that teachers proeiderfanswers while allowing
students to search for answers. Senge (2000) aggi et al (1998) recommend that
teachers practice the art of inquiry. By focusamghow kids think, and restructuring the
school day to include large blocks of time to allimwin-depth learning, teachers will
enhance the learning experience for students. hBea@ssist the student in learning, but
the worker in the school needs to be the stud€at Sizer informs us that we have not
asked enough of our students; “the focus of higioskcshould be on the use of the mind
(Sizer, 2004, p. 174).” Without realizing it, weta all of the time, and as Robert Frost
said, “education is...hanging around until you'veglaiLon (Sizer, 2004, p. 151).”

Wiggins & McTighe recommend that teachers plan sipgithree stages of backward
design:

1. Determine the evidence that leads to the desimatse

2. Plan the instructional strategies to obtain therddsesults

(Wiggins & McTighe, 1998, p. 9)

By working smatrter, instead of harder, teachersbeamore effective in planning the
learning for students. A student demonstrates nstaleding of learning when he can:
Explain, interpret, apply, see in perspective, destrate empathy and reveal self-
knowledge (Wiggins & McTighe, 1998).

Sizer emphasized that work for students be persmublo achieve maximum

learning (2004). Concept mapping is an effecto@ to help students organize and
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prioritize their learning. Sizer (2004) also asséhnat school reform needs to include
how students learn. Four strategies that aid mprehension are summarizing,
guestioning, clarifying and predicting. Plannirg friting includes the topic, purpose,
audience and text conventions. He asserts thahgis a form of problem solving;
processes in writing include planning through gatieg and organizing context, setting
goals, translating and reviewing. Tutoring helps lowest performing student the most
(Sizer, 2004).

“Learning is a goal and a process (Hoy & Hoy, 20032)Jnda Nathan (Owings et
al, 2003) recommends two grades for student wark;for process and one for content
so that students can demonstrate individual growitkarning in the arts naturally
integrates process with content (Owings et al, 2p0203).” Students develop life skills
through the practice of self-control, creative Kirg and problem solving. In Senge’s
book,Schools That Lear(2000), Art Costa recommends practicing the atkiof-
watching (Senge, 2000, p. 197; Zemelman, et al3)'96 determine student learning,
work habits and growth.

Learning
One of the teachers in Sergiovanni & Starrett’sky&upervision: a Redefinition,
tells students:

You do not have the moral option to choose nog#orl. Choosing not to learn is

choosing not to know what you will need to knowonder to make a contribution

to the world (Sergiovanni & Starrett, 2002, p. 67).
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In the bookClassroom Instruction That Work8001), Marzano et al, give
research-based strategies that help students I&mdents demonstrate understanding of
a concept when they can identify similarities aiftetences in their learning.
Summarizing and note taking help students findhtlest important concepts in their
learning. The more effort that a student puts adssroom work, the more successful
the student will be. Pausing, prompting and pngisire concrete ways of recognizing
and reinforcing learning. Assigning homework isay of reinforcing classroom
learning; thirty minutes of homework each nightrease the student’s grade point
average,; it is important that teachers comment witern work and homework. Models,
graphs, pictures and activities, particularly drampresentations, aid in increasing
activity in the brain.

Identifying the strengths and weaknesses of a stuteeds to happen early in the
learning process so that the student’s educatjgaalis effective (Gardner, 1993).
Learning is an individual and social process (En@007; Littky, 2004). When
students work in cooperative groups, student legraind participation improves (Hoy &
Hoy, 2003). Action learning, learning by doing as®ving helps students in their self-
development. When students take ownership for teaining, they build a sense of
responsibility to themselves and the community (&bt al.,2001; Zemelman et al,
1998; Wiggins et al, 1998).

Best practice learning centers on the studenttigeaand hands-on, authentic,
integrative across the curriculum, reflective antlaborative. Use of scaffolding

processes, student choice in learning, higher dhileking, constructivist and
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challenging curriculum are vital to effective bpsactice learning (Glatthorn, 2000;
Zemelman et al, 1998). An arts program that igsatl into the core subjects creates
learning across the curriculum. Students thatrarglved in the arts earn better grades,
have higher standardized test scores, acquireter bedrk ethic, are more involved in
service learning in the community, have better-sefffidence and self-esteem
(Zemelman, et al, 1998). Learning is best wheegrdted among all course subjects,
connected to the real world and to what studemt$aamiliar with or interested in
(Glatthorn, 1994). Students must do the workéfythre to learn (Sizer, 1992; Hoy &
Hoy, 2003). Focusing on the learning task rathantpunishment enhances student
discipline (Sergiovanni & Starrett, 2002).

Having students practice goal setting gives thetimextion for their learning and
teacher feedback is best when it is timely andifiped/Vhen students explain their
learning, their understanding is deepened (Marzanal,., 2001; Sergiovanni & Starrett,
2002; Wiggins et al, 1998; Stevenson et al., 19R¢viewing of subject matter that has
been learned is crucial in setting the foundatarmiw learning; effective teachers use
cues and questioning for bringing to the forefribv@ important learning (Marzano, et al.,
2001; Stevenson et al., 1992). Advance organm#&hk as describing, story telling,
skimming for important facts and concept mappirgalso important in student
internalization of learning. Authentic learningka enable student to apply learning,
skills and abilities to the real world (Hoy & Ha3003).

Comprehension seems to follow performance and ptadu(Winner, cited by

Gardner, 1993). Instruction should teach for dgfthnderstanding using many
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modalities to reach diverse learning styles. Afige two, a child learns the most from
social interaction. Students working together autifaceted projects, which are
interesting and challenging lead to depth of urntdeding. School achievement, study,
hard work and commitment determine intelligencédpan. The ultimate goal in
learning is to empower the student to engage imhis learning (Gardner, 1993; Palmer,
1998; NASSP, 2004; Zemelman, et al, 1998; Hoy & H03). The goal for teachers is
for continuous improvement of lessons for studeatding (Wiggins et al, 1998).
Learning Styles

Howard Gardner defines intelligence as “the abtlitgolve problems or to
fashion products that are valued in one or moreualfcommunity settings (1993, p. 7).”
He proposes that there are seven intelligencasguistic, Logical-Mathematical,

Spatial, Musical, Bodily-kinesthetic, Interpersoaad Intrapersonal. He feels that
schools should help students develop these intaltigs to reach vocational and
‘avocational’ goals, which in turn will allow theto feel more engaged, successful and
constructive in their learning (Gardner, 1993).

Gardner asserts that people have different inwgrabilities and learn in different
ways (Gardner, 1993). There are multiple waysatieignine and demonstrate student
learning; Learning is authentic when one can erplase, integrate and transfer learning
into other areas (Littky, 2004; Pellegrino et &02). Demonstration of learning,
through exhibitions, performance, portfolios andratie, with follow-up through
feedback, discussion and reflection add to an efietong-term learning experience.

Real learning takes place when the students daahke, especially through project based
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learning that is connected to the real world thtoagprenticeships and internships
(Littky, 2004; Gardner, 1993; NASSP, 2004). Ass$ation of knowledge occurs when
meta-cognition takes place and when the studatilesto process the learning through
reflection (Sergiovanni & Starratt, 2002). SanBeager (Owings et al, 2003) reports
similar findings by recommending that learning bermected to what students already
know, applying new learning to real world probletngaying learning organized around
specific goals, and learning through using theenests and strengths (Owings et al,
2003). “School should be like the sensible, reatley with teachers as facilitators of
learning and the student as the active doer anéehiSizer, 1992).”
Brain-Based Learning

The arts are important in schooling because ol they engage the learning
and aid in developing intellectual ability (Siz&892). Effective teaching can be
enhanced by understanding student learning stties)gths, weaknesses, connections
from old learning to new learning, and discovetogv the brain works in connection
with student learning. Hermann Ebbinghaus (Bowitdéidze, 2002) studied how
memory works, how we remember and why we forgéte fivo types of memories are
short-term and long-term memory and “Long-term menappears to have a virtually
boundless duration and capacity (Bourtchouladz@22p. 26).” Practice and repetition
aid in converting short-term memory to long-termmmoey. Researchers found that
learning material from beginning to end aids ireefive learning. If the learner
understands the learning material, memorizatiohfallow. Learning new material

depends on the mastery of previous learning (Si892). John Brown and Margaret
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Peterson (Bourtchouladze, 2002) discovered thap#rson was distracted when learning
something new, it will be forgotten in a few secendRamon y Cajal found that learning
develops and changes the brain, plasticity, whidh @ memory storage
(Bourtchouladze, 2002) and “knowledge is embeddexther knowledge (Caine &
Caine, 1994, p. 39).” As learning takes place s§reapses between brain-cells get
stronger as they communicate, creating strengtbskiBgham & Clifton, 2001).

Caine & Caine (1994) stress the importance of emlipgdcontent, context,
judgment skills, and meaningfulness for the learrignain based learning includes
ambiguity, problem solving, questioning, and patitey, so that what is learned makes
sense to the learner (Caine & Caine, 1994; Gard®&3). In preparing students for the
real world, the needed skills include problem sayichoices, negotiating, self-control
and flexibility. Reflection is a vital part of thearning process that aids in critical
thinking (Gardner, 1983; Palmer, 1998; NASSP, 2004achers must be creative and
connect meaningful learning to the real world. &ghreform includes the necessity of
teaching students to think reason and make sertbeiofvorld (Cain & Cain, 1994).
Assessment

Ronald S. Brandt (Owings et al., 2003) reinfor¢esrieed for assessments in the
learning process. Aligning tests with the standaid teachers in identifying what they
need to teach or re-teach. Tests also help sti@antv what is important to learn, and
aid them in identifying their strengths and wealkess “The adults...must think about
what young people need to learn, what experiendgistnelp them learn, and how they

will know whether it has been learned” (Owings [e2803, p. 199).
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Gardner (1993) advocates a new approach to thesaseat of learning; his
definition of assessment: “The obtaining of infation about the skills and potentials of
individuals, with the dual goals of providing useieedback to the individuals and useful
data to the surrounding community” (Gardner, 1993,74). He recommends creating
intelligence fair assessments, which assess ggeltie Quotient (1Q), student desire,
performance, and using the assessment as a ledaooingrhe Committee on the
Foundations of Assessment recommends that the geigfassessments should be to
assist in learning, measure individual achieveraedtevaluate programs (Gardner,
1993).

In Knowing What Students Knothe editors suggest that the assessment triangle
provides the basis for determining the effectiver@sstudent learning. The assessment
triangle includes, cognition - as the learning ikab be assessed, observation - in which
evidence is gathered to determine the level ohlegrand interpretation — in analyzing
the effectiveness of the learning. Assessmentslglutosely follow the taught
curriculum and guide improvement of instructioreeBback is a vital part of the learning
process, giving the student specific steps to imptbeir learning that result in greater
achievement. Transfer of learning to other subjdeepens the understanding of the
student (Pellegrino, Chudowsky & Glaser, 2001).

Intellectual habits in learning include awarenass lagic. School goals should
allow students to develop perspective through dgl@gument and separate opinion and

fact. Learning to analyze, using imagination, depmg empathy through respect,
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learning how to communicate, making and keepingmaments, humility and joy are
gualities that a school should reinforce with stud€Sizer, 1992).
School Culture in High School Reform

The culture of a school is an inclusive term thatudes climate, culture and
engagement. Deal and Peterson (1999) speak oblsahiture as the “underground flow
of feeling and folkways [wending] its way withintsmls.” The principal plays a vital
role in establishing the climate in a school tlsatonducive to instruction based on best
practices. The climate of a school becomes theopatity of the school (Hoy & Hoy,
2003). Sociologist, Sara Lawrence-Lightfoot stddiee cultures and patterns of the
educational classroom and cultures of schools i@t Jan. 3, 2009 from
http://herbandshills.com). Lawrence-Lightfoot adates creating educational
communities through smaller schools and buildidgti@nships with students and their
families (Retrieved Jan. 3, 2009 from http://wwveaers.com/topic/sara-lawrence-
lightfoot). In her opening remarks (2001), sheesta“l believe that respect is the single
most important ingredient in creating authentiatienships and building healthy
communities” (Retrieved Jan. 3, 2009 from http:/imegsentialschools.org). Students
indicated that they feel respected when teachddshigh standards, insist on learning,
and make them feel visible, worthy and valuablawsan beings (Retrieved Jan. 3, 2009
from http://wwwessentialschools.org). Mutual redmamong staff and students creates a
climate in which each person feels valued and grortant part of the school

community. Thoughtful schools are safe, engagmgting and joyful places (Sizer,
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1992). Successful schools exhibit cooperatiorieagueship, expertise and teamwork
(Hoy & Hoy, 2003).

Philosopher and advocate of a rigorous liberal edtscation, Mortimer Adler
believes in the improvement of education for aldeints. Teaching students to have
sensible and critical thinking skills, reading, tvg and speaking prepare students for
every situation that life may present. Throughi-dekcted and life-long learning, he
believes that education develops good habits #zafltrin the betterment of man and
assist individuals to become contributors of sgo{Retrieved January 3, 2009 from:

http://www.ac.wwu.edl

In learning to use their minds well, it is importdinat students are given
opportunities to practice being responsible. Rrexg responsibility by making wise
decisions, demonstrating respectful behavior, avidgto others through community
service, aids students in becoming independenteady for adulthood. Support from
the community will reinforce good habits and enemer thoughtfulness (Sizer, 1992).

Elmore’s (2004) model for effective school reformeludes empowerment,
accountability and restructuring (Elmore, 2004¢i#ad in Reed-Williams, 2007). Reed-
Williams (2007) studied the reform of an urban hsghool that created three small
schools within one building. Raywid (1996) foundttim downsized schools, students
performed better academically, had better attergldass truancy, fewer discipline
problems, better attitudes toward school and margggpation in extra-curricular
activities. A small learning environment providedra attention for each student, gave

students a sense of belonging and community (RayW886, as cited in Reed-Williams,
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2007). By building educational themes on studet@rests and needs, students obtain
opportunities to become independent learners. Vistnucturing, efforts should focus
on common goals and improvement of climate anducellt In addition, decision-making
centered on three concepts of high school learnRejationships, relevance and rigor
(Shireman, 2004, as cited in Reed-Williams, 2007).

DuFour & Eaker (1998) suggest that we can imprararaunication with our
students is by building professional learning comities in our schools. Building a
professional community starts with the adults & blilding sharing the mission, vision
and values that will influence each decision. Tigtocollective inquiry, the staff
searches for teaching methods that best fit thdsekstudents and align them with the
vision, mission and values. Collaboration amordf sillows for communication and
improvement of teaching practices to promote stulmning and adopting teaching
practices that fit each students learning stylg.c@ntinually seeking to improve the
teaching and learning that goes along with revigwesults through examination of data,
staff members can find ways of improving their efieeness in meeting the learning
needs of students (DuFour & Eaker).

Glickman et al, (2001) identify collaborative belwas for leading, teaching and
learning, which include, clarifying, listening, lefting, presenting, solving problems,
negotiating and standardizing:

Graduates of the innovative, teacher-involved skshbad higher grade-point

averages, received more academic honors, and aand fo be more precise,
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systematic, objective, and intellectually curiokigrt those schools that did not

involve teachers in curriculum development (Glickned al, 2001, p. 394).

Teachers are the designers of the learning envieobin a school (Senge, 2000).
Improvement of student learning depends upon vehlaappening in the classroom (Hoy
& Hoy, 2003). According to Michael Fullan, educetal focus needs to be on offering a
quality curriculum, instruction and assessmentwadent-learning (Owings et al, 2003).
Open communication with parents and students & tatthe learning process as well as
building relationships and accountability. Feedbawed narrative on student work is
critical in maximizing the learning process for tearner (Gardner, 1993; Palmer, 1998).
“How” we teach is just as important as “what” wadk (Bruer, 1993; Breaking Ranks II,
2004).

Parker Palmer suggests that by teaching with aqags the subject and
keeping the focus on learning, students can expartteir life experiences and thinking,
which will help them establish a sense of commu(ii898). Developing a dialogue
through question and answer sessions enables studdaarn more from each other and
establish a sense of cooperation in learning (PRalb®®8; Gardner, 1983)['he Breaking
Ranks High SchodWill be a learning community that reflects a cuéiborn of respect
and trust, where the spirit of teaching and legyméndriven by student inquiry, reflection,
and passion (Breaking Ranks Il, 2004, p. 3).”

Educators model life-long learning to their stugdoy continuously improving
their craft (Carr et al, 2001). Teacher isolat®the enemy of improvement and when

adults collaborate, share ideas and work togestigdents will do the same (Waters,
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2007). Martina (2005) found that when studentskedrtogether in their learning they
were able to attain academic success and excelfaaated by Waters, 2007). When
teachers use strategies that help students foctieedearning and students see the value
of the learning, student confidence in learnindaseloped (Hoy & Hoy, 2003).

Learning can be rigorous while being interestingrimving from simple to complex
through spiraling. When students can transfenkegiknowledge to other academic
subjects, they are demonstrating understandindp@lasi 2000).

There must be a strong connection between the sahddiome to be truly
successful with a student. Consistency and resefoent of standards by all
stakeholders will assist our young people in beognail that they can be. Marczely
(2001) addressed the importance of supervisiomolt&in the school. Adults should
have self-directedness, enthusiasm for their jod,rapport with students. Teachers
must possess knowledge of subject matter whilengsippen-ended questions, problem
solving and promoting critical thinking skills; mtécing a high degree of collegiality
among adults characterizes a “good” school (MayG2901).

Alternative high schools in San Francisco offeragpam of learning to at-risk,
disenfranchised students who have been unsuccésshd traditional setting. The
project-based curriculum allows students to malkeogs and find connections to the real
world. The core tenets include “integration, chiafling academics, real-world focus,
experiential study, applied learning, and authes$gessment (Morehouse, L. Retrieved

Nov. 3, 2008 from:http://www.edutopia.org)

42



Conclusion

Chapter Two included the review of the literatureschool reform in areas of
leadership, students’ academic readiness for ligbds, instruction, instructional
strategies, teaching, learning, and school cultiwseadership is vital in creating a
professional learning community that is collabaratand focused on the vision of the
school. There are various leadership styles athayte leader relies on teamwork to
accomplish the work in a school. Transition tohhsghool is a vital year for ninth grade
students and heterogeneous grouping aids in caogel@arning. Instruction is at the
heart of reform and a successful school. Currioudund articulation of curriculum are
vital in sequential learning for students. Manperts have proposed strategies for
effective learning in the classroom. Multiple stgies in teaching and learning meet the
diverse learning styles of students. Learningvis are more effective when the
learning is stored in long-term memory. Assessmarg essential to measure the
teaching and learning progress. School culturatesethe learning environment.
Maximum learning can take place when the schodupeiis personalized, safe and
encouraging for all stakeholders. The culturdnsrgier when there is a strong
connection between the school and home. ChapteeThcludes the methodology used

in this study.
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Chapter Three
Methodology
The purpose of this study was to describe what ¢éragxbto one high school
during the process of reform. The researcher exadatihe artifacts and documents from
the reform process of Star High School to desdhieesvents and changes that took place
during three stages of reform. By interviewing séakeholders representative of all
groups involved in the Reform Committee at StariHsghool, the researcher was able to
gather their perceptions regarding strategiesamfdeship, students’ academic readiness
for high school, instruction and school culturatetviewed stakeholders also shared their
perceptions about lessons learned, positive outs@mné obstacles to the reform.
Research Questions
The researcher organized the reform into threendigphases: Pre-Reform,
Reform and Redesign. The pre-reform stage occtiroed January 2004 — June 2004,
and included laying the foundation for reform thghiplanning and making decisions
about the areas of education that needed to charmgder for students to be successful
at Star High School. The reform phase from Jurggl20December 2006 included the
implementation of strategies to increase studdmesement to prepare students for
college and post-secondary options. The redesigegy February 2007 — June 2008

took place after community protesters demandedaagshin the teaching staff of Star
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High School because even though state assessmergs fiad increased reform was not

happening fast enough. The following questionslggithis study:

1.

2.

What were the significant events and changes duahi@geform of one urban
high school during pre-reform from January 20041reJ2004, to reform from
June 2004 - December 2006, and redesign from Fgb2087 to June 20087
What were the stakeholder’s perceptions about fshge students’ academic
readiness for high school, instruction and schatilice during the reform

efforts at one urban high school?

Sub-questions:

What were stakeholder perceptions about leadegiypar High School?
What were stakeholder perceptions about the stadacademic readiness of
incoming ninth graders at Star High School?

What were stakeholder perceptions about instructimtructional strategies
and teaching & learning at Star High School?

What were stakeholder perceptions about schoadlreuét Star High School?
What were the lessons learned by stakeholders thhemeform process at Star
High School?

What were the positive outcomes of the reform pge@# Star High School?

What were the obstacles to the reform processaatt8th School?

The case of Star High School portrays the phenomehone example of the

efforts of one urban high school toward reform.eTThronological events of the five-

year plan revealed the process of reform, and ¢éneeptions of stakeholders revealed
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how the reform efforts affected principals, teashstudents, parents, community
members and alumni.
Rationale for Qualitative Research

The researcher determined that a descriptive aqtigktsingle case study (Yin,
2003) was appropriate in telling the story of refat Star High School. A single case
study allowed the researcher to investigate akeispof the high school reform efforts
that including the perceptions of administratoeachers, community members, students
and parents. It was an exciting time for Star Highool because the entire community
was coming together with a single purpose; to imerihe academic education of its
inner city students in preparation for college aodt-secondary opportunities.

To understand the need for reform of this scho@ researcher needed to explore
the history of this school, the dynamics of theghborhood, and issues that brought the
school to this point. Interviews provided the sesber with the perceptions of the
people involved in the reform. Multiple data seagevere necessary to tell the story of
this reform. The researcher gathered archivalrdscand documents, and obtained the
perceptions of stakeholders who were involved enrgform process through interviews
(Yin, 2003). The qualitative, single case studgmsed appropriate for this particular
study since the context strongly affected the pherwn of the reform. Yin’'s definition
of case study research:

A case study is an empirical inquiry that inveségaa contemporaryphenomenon

within its real-life context, especially when theumdaries between phenomenon

and context are not evident. The case study ipquipes with the technically
distinctive situation in which there will be manyre variables of interest than
data points, and as one result relies on multipleces of evidence, with data

needing to converge in a triangulating fashion, andnother result benefits from
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the prior development of theoretical propositiomguiide data collection and
analysis (Yin, 2003, p. 13-14).

By examining the sequence and content of stepslaaages made during the
reform process and capturing the perceptions o$tieeholders that were involved in
the reform, the researcher was able to look atdlaionship between the events and the
perceptions and draw themes regarding this scherpsrience with reform.

Setting

The setting for this study was an urban comprelertsigh school located in a
large city in the western part of the United StatBsilt in 1911, this high school has a
rich history and many famous people have graduated this school, including world
leaders. The original building, enlarged in 192959, and the 1980s, at one time grew
to serving over two thousand students.

Galaxy Public Schools demographic data of Star Fighool showed a decline in
academic performance, a high number of studenisgptit of attending the high school
through school choice, low expectations and infestaf gang influence. Many of the
students entering Star High School, as ninth geadere at least two grade levels behind
in reading, writing and math (Star high school wihsistory, accessed October 2008).

Almost two-thirds of students who live in the Stigh School demographic area
were opting out to attend other public, privatdlome schools. Many students attending
Star High School were students who lived in reatats, city funded housing, or
homeless shelters. Some of the students had aafihistory and were under the
influence of gangs or drugs. Attendance and clrtvoancy plagued this school for
many years and the physical size of the buildingenavery difficult to secure. Because
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of the many additions to the building, there weBed6ors to the exterior, which made it a
difficult place for safety, security, attendancel @aruancy. In the years preceding the
study, the neighborhood had begun a new changedyentrification of the
neighborhood and homes that were owner occupien dmvn or restored. Many “turn
of the century,” homes were in process of restonaéind occupied by singles, seniors or
upper middle class families with young childrerheTprocess of reclamation had
changed the neighborhood to one of the hottesestate markets in the metro area as
well as restored the community to its original lgauth a strong sense of community.
At the time of the study, the following table digp$é Star High School’s

demographics:

Demographics 2003-2004 2005-2006 2007-2008
Principal: Dr. Spock Dr. Spock Captain Kirk
Student Population #1525 #1230 #1080
Average Daily Attendance 75.70% 77.50% 75.10%
Free and Reduced Lunch 64.30% 79.60% 86.40%
English Language Learners 18.00% 30.20% 16.20%
Special Education Services 12.00% 15.10% 18.10%
Gifted/Talented 17.90% 10.70% 10.60%
Graduation Rate 77.60% 49.50% 60.50%

Star High School State Assessment Scores

Ninth Grade Reading: Scoring at Proficient or Adov 24% 27% 25%
Tenth Grade Reading: Scoring at Proficient or Abov 30% 31% 21%

Ninth Grade Writing: Scoring at Proficient or Almv 15% 18% 10%
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Star High School State Assessment Scores

Tenth Grade Writing: Scoring at Proficient or Aleov 22% 19% 13%
Ninth Grade Math: Scoring at Proficient or Above % 4 9% 5%

Tenth Grade Math: Scoring at Proficient or Above 2% 6% 6%

Number of AP (Advanced Placement) 13 10 20

Course Offerings

Star High School Eleventh Grade ACT Scores

Reading: 15.9 15.7 15
Writing: 14.2 14 135
Math: 15.9 15.6 15.3

Star High School: Ethnicity

Hispanic 83.60% 86.50% 88.51%
White 10.70% 7.60% 6.21%
Black 2.40% 3.40% 3.24%
Native American 2.60% 1.70% 1.11%
Asian 0.07% 0.07% 0.93%

Demographic changes in the neighborhood resultstuhents with strong
academic skills choosing to leave Star High Schddle population change included a
growing number of minority students (mostly of Hasiic descent), a greater number of
students in need of special education servicesaadater percentage of students

receiving free and reduced lunch. Through thesyewas reported that curriculum had
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been “dumbed-down” because students coming intoF8gh School possessed fewer
academic skills and were unprepared for the rigdwigh school curriculum. In addition,
some students who entered Star High School threadigbol choice were expelled
students from other schools. Many of these stsdemssessed few academic skills, and
had serious discipline issues.

Star High School experienced several changes defship before the call for
reform. Starting in 2000, there were changesadéeship almost every year. In 2002-
2003, the district hired a principal from out cditst to “clean up” the school. From
reports of stakeholders, this principal used tratisaal leadership to accomplish the task
assigned to him. There were firings and lawsbii$ ,no apparent change in the
instructional program for students. The literatte@ew identified the importance of
school culture in efforts to reform a school. 003, the superintendent of the Galaxy
School District asked one of his assistant supsmonts to become the principal of Star
High School with the charge to “calm the school damd create calm out of chaos
(P1).” This action set the context of the callfeform at Star High School in 2003.

Role of the Researcher

The researcher became a part of the teaching yeatuBtar High School in fall
2004, as a vocal music teacher and chose to beagrag of the Reform Committee that
met twice monthly. Studying school reform in grattuschool and looking to strategies
that might increase the level of learning for studavas of high interest after becoming a

member of the Star High School faculty. As a cbilghoverty, the researcher felt a bond
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to students of poverty and desired to help studsitdsn educational tools so that they
could pursue future dreams.

The role of the researcher was that of participdosterver. She was a member of
the resources sub-committee, which identified tgsjcal needs for an effective school
including musical instruments, textbooks and sugspliThrough grant monies obtained
during spring 2004, the resources sub-committegpdedha list of equipment and
supplies necessary to provide maximum learningtiadents. Through her role as a
teacher at Star High School, the researcher wastalgain access to the reform
meetings, archival records and documents useckipribcess of reform. By researching
this school’s reform from “inside” the case ratti®an as an “outsider,” the researcher
was able to study this phenomenon more accuratahy 2003).

Participants

The researcher examined the significant eventsiggsand perceptions of
stakeholders during the three stages of the refarmunderstand the breadth and depth
of the reform, ten interviewees participated irs thiudy to determine stakeholder
perceptions about leadership, academic prepareérdsigh school, instruction and
school culture during the reform process at StghF8chool. To gain perspectives from
various stakeholders, the range of intervieweeg \wencipals, teachers, students, a
family, community members and an alumnus. Inteveies included one Hispanic,
middle-aged, female principal that was the leadanfpre-reform in January 2004
through August 2006. Also interviewed was the gipal who came to Star High School

at the request of the superintendent in August 20@bbrought the school through the
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redesign phase of the reform. This principal wasddle-aged, Hispanic woman.
Interviewed were two teachers who were both invabitree Reform Committee during the
2004 pre-reform phase. Both teachers were midgkeland female, one was Anglo and
one was Hispanic. One of these teachers wasdletigring the redesign in 2007, and
the other teacher was rehired during the staffimgsp of redesign. One former student
interviewed was a Hispanic male, who was workirgvisay through college and
studying to be a police officer. He was involvadgre-reform, reform implementation
and graduated in June 2006. One family interviewex$ actively involved at Star High
School during pre-reform and reform. The parergsewniddle-aged and Anglo, living a
block from the school. Their daughter was a sipgleent, working her way through
college and living at home with her parents. Oaept in the family was a member of
the CSC and Reform Committee. Another parent wasmber of the planning
committee for the renovation of the original buildi Their child was a student at Star
High School who was involved in the Reform Comneitéand graduated in June 2005.
One parent interviewed, was a middle-aged, Angihgle parent that became involved at
Star High School during the middle of the refornd aerved as the Parent Teacher
Association president. One community member wasdale-aged, Anglo man who
lived and owned businesses in the community, ireelat Star High School as a member
of the CSC and the Reform Committee since incemimhcoached at the school. Also
interviewed was one of the leaders of the Sulu canity group. He was a young,
married Hispanic man with a baby, and was a stualetar High School who graduated

in 2006. This community group leader was involuethe reform from inception
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through redesign. The Sulu community group cditeadeform in 2003 and in August

2006 called for a redesign of Star High School iisgpthat although CSAP test scores

were up slightly, it was not enough. The alummisriviewed for this study, was a

middle-aged, retired, Anglo woman who graduatechftar; her children graduated

from Star High School. She was actively involvedhe reform since inception and

through redesign and served as a volunteer atuh@acenter at Star High School. All

of the participants in the study were over the@igE8. The following table identifies the

participant and the coding used to identify thesponses.

Interview Code:

P1

P2

T1

T2

S1

F1

Administrator
Administrator

Teacher

Teacher

Student

Family

Hispanic, middle-aged female

Hispanic, middle-aged female

Anglo, middle-aged female— not
Hired to teach after Redesign

Hispanic, middle-aged female -
Hired to teach after Redesign

Hispanic male — member of the Reform@ittee
Anglo female — student member of the Rafo
Committee Anglo, middle-aged Male who was a
Member of the Master Plan Committee for the
Renovation of the school Building

Anglo, middle-aged female who was a member of the
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Collaborative School Committee and Reform
Committee

Pri Parent Anglo, middle-aged female — Member efRleform
Committee — President of the PTA

C1 Community Anglo, middle-aged male — owned Busses in the
Community — Member of the Collaborative School
Committee — Coach

Cc2 Community Hispanic male, former student —Repriedize of The
Sulu community Group — called for the Reform and
Redesign of Star High School

Al Alumnus Anglo, middle-aged female —Member of Reform
Committee — actively involved in the Alumni

Association

Procedures

The Institutional Review Board for the ProtectidrHuman Subjects at the
University of Denver, the Galaxy School Districtdahe principal of Star High School
granted permission for this study. Collected fos study were documents and archival
records from the files of Star High School obtaimeth permission from the principal in
June 2006. The sorted documents and archivaldecewealed the chronological order
of events and changes that took place during tlee tstages of reform. The researcher
began with th@lueprint for Refornthat identified the initial outcomes for the refor

created in 2004 and revised in 2005.
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Blueprint for Reform

Mission and Vision for the Star High School Reform:

To attain high levels of academic performance andigency for all
students at Star; and

To achieve high graduation rates and improved d#tece rates at Star;
and

To prepare all Star High Students for college anst4secondary
education options;

Specific Five-Year Goals and Strategies:

A. Goals:

Proposed Goals to be accomplished in five yea85-2D09)

Star High School will utilize research-based beatfpces, data-driven

instruction, and continuous student assessmeriitéooour goals.

1. 100% of all ' graders will graduate from high school within five
years;

2. 95% attendance rates will be achieved;

3. 100% of all courses (core and elective) will bdexgg and career
preparatory and/or at levels that meet nationdifwetion
standards (connected to a professional associatidristandards);
and

4. Incoming 9" graders from the schools that feed into Star High

School will be proficient in reading and math (CSdsed) upon
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their arrival at Star (Star High School, Bluepfiot Reform, April
5, 2005).

The researcher conducted ten interviews with stakiens who were actively
involved in the Reform Committee. These included principals, two teachers, one
former student, one family, one parent (mom, dad,farmer student), two community
members and one alumnus. Participation was volyiatad confidential. The interview
time was approximately one hour long; two intensdasted for two hours and one was
three hours. Each interviewee received a foldar¢bntained the research questions,
interview questions, the participant consent foandg theBlueprint for reform
Interested adult participants granted verbal anttemrconsent, and the interviews were
audio taped with permission granted by the inteveres who were all of legal age.
Confidentiality

The researcher maintained the confidentiality birdérviewees through number
coding. Pseudonyms used in the text of the stuoepted identities, and only the
researcher had access to the individual datavieteees granted the researcher
permission to tape record the interviews.

Protocol

Interviewees read and signed the Institutional &eBoard’s (IRB) Invitation to
Participate in Research form. Participants reckaveopy for their records and the
researcher retained the interviewees’ signed coprgsrviewees also received a copy of

the research questions, the interview questionglai8lueprint for Reformdocument.
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Interviews began with an explanation of the stutdypurpose and methodology. All
interviews were audio taped to ensure accuracy.

The researcher asked the interview questions itidtegl order. Some
interviewees requested the audio tape recordd¢opovehen they wanted to share
confidential information. Private information skdrwith the researcher was not
included in this study. Two of the participanteyided the researcher with additional
documents that were pertinent to the reform.

The researcher transcribed the audiotaped intesyiamd emailed the
transcriptions to each interviewee to check fouaacy (Miles and Huberman, 1994;
Lincoln and Guba, 1985). Interviewees receivedojygortunity to make corrections,
and to add or delete information shared duringrttexview. The researcher gave
interviewees the opportunity to share any otheudiines about the reform process,
thanked each of them for their participation anat sethank you message via email.
Interviews began on January 18, 2009 and were aiegpbn May 19, 2009.

Bias

Because of the researcher’s role as a participasgroer, there is the possibility
of bias. The researcher used multiple checkstibybe data from interviews. During
the interview process, the researcher consistasitgd clarifying questions to ensure
accuracy of understanding. The researcher alddiseitranscription of each interview to

the interviewees for their verification of the data
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Data Analysis

The researcher gathered reform documents and afcbiords from the files of
Star High School and sorted them into chronologicdér to determine events and
changes that took place during the three stagefain. The researcher constructed a
narrative from these findings.

The literature review revealed four major strategi€high school reform:
leadership, students’ academic readiness for ligbds, instruction and school culture.
These strategies provided an initial organizingatrre for the interview data. Once the
researcher received the reviewed transcripts, iIda#ad a document that organized the
interviewee responses according to the intervieestjans based on the strategies of
school reform: leadership, students’ academicinead for high school, instruction,
school culture and the general questions regasgive outcomes, lessoned learned
and obstacles to the reform. This initial orgati@@aof the data by the interview
guestions revealed characteristics of the refor8tat High School that were common to
all questions and all respondents.

The researcher then coded this data by highligrgindence of the strategies of
leadership, students’ academic readiness for ligbds, instruction and school culture.
Leadership was identified when the responses rede¢hk people skills of turning the
plans into actions. Responses indicated issudsniiith graders were coded as students’
academic readiness for high school, and commegsding the technical aspects of the
work of teachers were designated as instructiarho@ culture was identified with

responses that described the beliefs, attitudedahaviors that characterized the school.
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During this process, the researcher noted that gnergh stakeholders referred to
the events of the reform, the events themselveaatideem to carry a lot of significance.
The researcher had anticipated that the evenkeithtee reform stages and the interview
guestions that centered on reform strategies oit#uk literature review would identify
the significant strategies of reform at Star Higih&ol; however, the interviews revealed
unanticipated findings. Themes of politics, powed aontrol emerged as the real story of
reform at Star High School. These themes seempedrtoeate the reform and
contaminate the effectiveness of any of the strasegThe school culture was
characterized by finger pointing and blame amortyl@@tween stakeholders. The
findings revealed that a struggle for power, cdnpolitics and media affected the
effectiveness of leadership. A lack of focus andtiplicity of programs affected
instruction, and the personal nature and politegatively affected the school culture.
Limitations

This study was limited to one urban, comprehenkigh school. The
researcher’s role as a teacher in this high sghmelided access and context, but it also

presented a potential limitation through bias poréing the story of reform.
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Chapter Four:
Results of the Study
Overview

What happens to a school during the process ofm&oAn investigation into the
changes and perceptions of stakeholders duringidoan high school’s attempts with
school reform, offer insights to others engagethéwork of school reform. Chapter
Four describes the events and changes throughrie $tages of this reform effort along
with the perceptions of stakeholders.

The story of this school’s attempts toward refosnemgoing. The community,
media and the district identified a need to briiggicant change to this school. The
researcher organized the events of the five ydarsamge at this school into three
phases: pre-reform, reform and redesign.

The Research Questions
1) What were the significant events and changes dihi@geform of one urban high
school during pre-reform in January 2004 to Jur@2(o reform from June

2004 to December 2006 - to redesign from Febru@éy 20 June 2008?

2) What are the stakeholder perceptions about stetejileadership, students’
academic readiness for high school, instructiod, ool culture during the

reform efforts at one urban high school?
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An examination of documents and archival recordiected from the reform files of
Star High School revealed the events and chroncdbgteps taken in an effort to bring
about educational reform at Star High School. dditton to recounting the actions taken
to change this failing urban high school, stakebddhared their perceptions of the
reform through interviews. Based on the literatengew of high school reform that
highlighted strategies of leadership, studentsdanac readiness for high school,
instruction and school culture; the researcherttocted interview questions to reveal
stakeholders perceptions of these important siedex reform. The results of these
interviews surfaced issues that cut across alestafithe reform and all stakeholders.
These issues became the real story of the refo8taaHigh School because they
interfered with the potential for any of the chasmge have any significant impact or
bring about reform.

Findings

The following narrative presents a chronologicalcamt of the events and
changes that occurred in the attempts to bringmeto Star High School and the
perceptions of stakeholders regarding strategiésaolership, students’ academic
readiness for high school, instruction, schooluwelt positive outcomes and obstacles for
reform.
The chart below includes the coding for the intews to obtain perceptions of

stakeholders that were included in this study:
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Interviewee Code

P1 Administrator
P2  Administrator
T1 Teacher

T2 Teacher

S1 Student

F1 Family

Pr1 Parent

Cl1 Community

C2 Community

Al Alumnus

Hispanic, middle-aged woman
Hispanic, middle-aged woman

Anglo, middle-aged woman, not hireceaxh at the school
after redesign

Hispanic, middle-aged woman, hiredacteat the school after
redesign

Hispanic, male, graduated in 2005
Anglo student, female, graduated in 2005
Anglo, middle-aged male, member of the master fuathe
renovation of Star High School
Anglo, middle-aged female, member of the Collabeeat
School Committee and Reform Committee

Anglo, middle-aged female, member of th@RelCommittee,
PTA President

Anglo, middle-aged male, Member ofl@mbrative School
Committee, Reform Committee, Coach

Hispanic, male, graduated in 2005eggntative of the Sulu
community Group

Anglo, middle-aged female, member of Atemni Association
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Chronology
Pre-Reform: January 2004 — June 2004

An examination of documents and archival recordmfthe reform files of Star
High School revealed the chronological steps tasean attempt to bring about
educational reform at Star High School. Callsdieange at Star High School by various
stakeholders had begun at least a year before.

In fall, 2002, Sulu, a community activist group wddvocates for educational
justice for minorities, surveyed over 700 studexttStar High School. Fifty percent of
students did not feel that the school culture retgoethem and 58% of students did not
feel motivated to succeed by its teachers or aditnators (P. Martinez, personal
communication, April 2, 2004).

In the school year 2003-2004, a local newspapeanrtepwrote articles about Star
High School in the city newspaper. The reportes aaStar High School almost daily,
interviewing people as they came into the doorhefschool, taking pictures and
walking the halls. In one of her articles, sheorégd that:

In 2002-2003, the last year for which numbers aeslable, Star had a higher

percentage of absent students than any otheritnaaithigh school in Galaxy

Public Schools. Its average daily attendance \8a3 %; almost 10 percentage

points lower than the district average. ..... Stattendance has been on a decline

since at least 1998. Every day [of the] weekeast 500 kids missed at least one
class. On Monday, 624 students were absent f@aat bne class. Nearly all

simply skipped (T.Griego, Local newspaper, 2004yéober 15).
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The reporter brought attention to the problemstat Bigh School that were in need of
change, however, the articles in the newspaperiboigd to the already “bad”
reputation of Star High School. In addition to tdmncerns of the local community, the
district found that in the school year 2002-20083r0/0% of students enrolled at Star
High School indicated an interest in pursuing Eestendary education; however, 54.6%
of students who went to college required remediaitic2002 and 60% required
remediation in 2003. The data suggest that stsdeete not receiving the preparation
necessary to succeed in post-secondary educatppattunities (Galaxy public schools,
department of planning and research, 2003).

Prior to the start of this reform, Star High Schexperienced a high turnover of
principals in a relatively short period, four pripals in five years. One of the students
reported, “...after four principals, there was nosietency (F1).” After hiring a
principal from out of state in the school year 2@WM3, there were allegations of sexual
misconduct, harassment, firings and a lawsuit.ewitis tumultuous year, the
superintendent of the Galaxy School District adRedSpock to step in as interim
principal of Star High School in order to bring heg to the school, students, staff and
community. Dr. Spock commented on the school emwrent when becoming a leader
at this high school, “it took a significant amowfteadership to get it off the ground — to
calm the school down, create calm out of chadepit a team (P1).” To bring the staff
back together, Dr. Spock encouraged collaboratiibim tlve teaching staff, used
consensus during reform meetings and rallied thenconity in the efforts to reform Star

High School. She developed relationships withllbcginesses and because of her
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ability to speak Spanish; she was able to makagtconnections with the Hispanic
community. One of the students commented:

It was the first time that we were going to haveaer that was going to listen to

the students. ‘What do you want changed?’ Afbeir different principals, there

was no consistency; we're looking for role modeis,didn’t know who we could
trust at that time, the kids were in control (F1)

Not only did the new principal connect with thedstats, but she also brought in
the greater community. An alumnus reflected that:

| think that Dr. Spock spearheaded the reform, aadt was under her leadership

that it got all put together. And she was veryearto include all the players in

the area that had a buy in to Star High School¢clvimcluded the community,
alumni, neighborhood people, parents, interestadistogroups; | think that she
bent over backwards to include all the playerfesure, there was a facilitator

(AL).

Dr. Spock brought the heads of each departmertbatHgh School together
once a month. This collaborative group, the Irdtomal Council, discussed ways to
improve the instruction of students in the school.

Under the leadership of Dr. Spock, plans for refexralved during the School
Collaborative Committee (CSC) meetings. They wetemnined to make the annual
school improvement plan a “living document.” Th8Crepresented the diversity of the

school population and included the principal aretteld members: four teachers, four
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students, four parents, one classified employeebaerccommunity member in these
volunteer positions.

The 2003-2004 school improvement plan includedsytmlraising academic
performance in areas of reading and writing, usil@pm’s Taxonomy to increase higher
level and critical thinking skills and Scholastiedling Inventory (SRI). Interventions
included math tutoring for students during andradtéhool and training for staff in
Cognitive Tutoring and the Interactive Math Prograimprovement of classroom
instruction by use of active and constructiviscteag strategies, cooperative learning,
best practices, peer observations, pre and pdstged students with connections across
the curriculum and continuous assessments weltegiea that were put into place to
improve the teaching/learning at Star High Schdoiplemented strategies began in
January 2004. The school improvement plan aldec&r reading and writing across
the curriculum in all subjects and scaffolding @dining for students, addition of
Advanced Placement (AP) course offerings, and asing rigor with high expectations
in all courses (Star high school improvement p2093-2004).

As previously mentioned, test scores on the sttieegement tests indicated
deficiencies in readiness of incoming ninth gratlelents entering Star High School for
the rigor of high school work, especially in theaof math. In 2003-2004, Star High
School included goals in its school improvemenhglat would address improving the
academic achievement of its students. These enéons included Studio English,
Sustained Silent Reading (SSR), Cognitive Tutoringgractive Math and professional

development for teachers to implement these negranss and strategies. The school
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improvement plan also indicated a need for a meppartive school climate and
communication for students, teachers and familespaofessional development for
staff. Improving the climate at Star High Schawudluded creating a learning
environment that was clean, safe and focused ujgbneixpectations for learning.
Projects to improve the climate included beautifyine school, improving display cases
and boards, advertising on outdoor signs, disptagixemplary student work, physical
improvements to the school building, community aoldool recognition celebrations,
and conflict resolution training for staff and studis. Expectations for student included
behavior, attendance, encouragement of serviceitgpfor students, and increased
communication with parents (Star high school impraent plan, 2003-04).

The Sulu community group that initially launchee thublic outcry about the
school in 2003 was involved in the reform fromiftseption. The Sulu group proposed
that Star High School offer a bilingual tutoringhter after school and on Saturdays for
students, create ninth grade teams, with four m@ehers sharing a group of student in
English, Mathematics, Social Studies and EngliShe Sulu community group also
proposed the recruitment of adult mentors for stteleFunding of these proposals came
from school budget and funds from a Comprehenstvo& Reform (CSR) grant. The
expenditures for this improvement process involpethasing books and supplies,
hiring a bilingual tutor, and community service &udents on Saturdays. They also
advocated for a school to community liaison, anigilial attendance clerk, increasing
community events for parents, students, commumityaumni, a bilingual parents

group, a mentor program and Saturday school fatesiis that needed extra assistance
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with their studies. In addition, the Sulu commurgtpup suggested the implementation
of bilingual support and training with use of atawl curriculum through the EI Alma
Program (Star high school improvement plan, 200@42@omprehensive school reform
progress, 2003-2004).

In addition to the CSR Grant, the taxpayers regidirthe Galaxy School District
had passed a mill levy in November 2003, whichtedtbtwo million dollars to the
district to provide staff development, program depenent, and strategies to improve
graduation rates and close the achievement gapebatethnicities in its high schools.
One element that came out in the mill levy propes the inequity of educational
opportunities among ethnicities that included theddurse offerings in its high schools:

There is great disparity in Advanced Placement (gdrjicipation rates among

schools and different ethnicities. Whites accoontSé percent of AP courses

taken, but only 38 percent of the membership. Higsacount for 38 percent of

the membership but only 23 percent of AP enrollmerfitor Blacks, results are 23

percent and 10 percent, respectively. AP test adss for the district are 15

percent for blacks, 38 percent for Hispanics, agdrcent for Whites (Mill levy

proposal, 2003, September 24,).

The Galaxy School District allocated $2.5 millioolldrs to improve academic
achievement in the Galaxy School District’s underf@grming schools, such as Star High
School. Schools in this category were encouragestablish choice and or magnet

programs to attract students. Staff developmedtimstructional materials were also
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included in the assistance given to these schd&tbools chosen were required to meet
the following criteria:
A. Operation at or below 70 percent of its studenbkment capacity;
B. Academic underperformance results as demonstrgtadolv or
unsatisfacton\5AR rating; and
C. Thirty-five percent or more of the children in theighborhood choice out to
another public school or a nonpublic school (6&.percent or less of children
choose the neighborhood school). (Mill levy pradp2003, September 24,).
The receipt of this additional revenue from theraisnecessitated the creation of
a committee to build on the reform started by no&k through the school improvement
plan. This new committee would involve the whabentnunity; the intent was that
stakeholders would work together for the educatibits children. From December 2003
to March 2004, Dr. Spock and the CSC worked orsmridocument for the soon to be
formed Reform Committee under the directive ofdistrict called “The New Generation
Schools of the Future.” The vision was to “re-eksrthe purpose of schooling for all
students.” A timeline guided the selection of RefCommittee members. Stakeholders
interested in participating in this committee sutbed a letter of interest. The final
composition of the committee would include tenvielize teachers, two administrators,
one staff member, two community members, eightesitgland two parents (The new
generation schools of the future, vision documieatlership development, 2004, March

25).”
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Dr.

Spock asserted, “Instruction was really theutoof our reform (P1).” A

student commented, “She was excited and passiabaté it [reform], she inspired kids

(F1).”

The proposed five goals of this newly constitutethmittee were to:

1)

2)

3)

4)

5)

set high expectations and accountability for t@ltlents, parents and staff
create options for students and engage them iprtheess of their own
learning;

foster world class quality teaching and school ézgklip; and

build transitions to middle college and post se@opeducation, training and
careers and

Build sound family and community partnerships iport of these goals
(The new generation schools of the future, visioouwinent, leadership

development, 2004, March 25).

The Sulu community group met with Dr. Spock on Afri2004 with their

reform proposal and protocol guidelines. They psgabthe following goals for the Star

High School reform:

Keep students in school and learning: student adcethe school building
and athletic fields, per district guidelines, mattoring in the evenings with a
bilingual math tutor, tutoring and access to coramuind the library four
days a week and on Saturdays, before and afteokahd at lunch, conflict

resolution for discipline issues, restorative jcesti

70



Prepare students to graduate and go to colleges ngmrous curriculum,
professional learning communities, AVID, increade &nd Accelerated
classes in English and Spanish, La Alma Curriculomgoing professional
development to improve teaching quality, assisst@itlents to explore college
options, one on one counseling, ACT, SAT prepanaiollege path
publication, college options, library, support theessage of the DREAM Act,
strengthen the counseling department

Improve student support systems to ensure acadrmogess: ninth grade
teams, school based clinic and support systemiegzional learning
communities, establish a reform committee

Create a school climate of respect: bilingual adstiators, translation of all
school activities, meetings, announcements andriabsteelected school
government with real decision-making powers inéssaf school policy and
practice, improvement of the school environmentterauthentic Mexican
food at lunch, open campus, improve the role ofisgcguards (Sulu
proposal for star high school reform, summary afus at star, proposed

solutions, 2004, April 1)

After this meeting with the Sulu community group, Bpock proposed that the

composition of the Reform Committee change to idel@0 teachers, 8 students, 4
parents or community members, and 3 administratofimclude many voices to
represent a variety of our school population (peascommunication, 2004, April 8).” A

community member stated, “I think the leadershig weth Dr. Spock, | thought it was
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pretty good. She really tried hard to get the camity involved and | thought it was a
good process (C1).”

The Reform Committee operational guidelines adoped 20, 2004 stated the
focus for their work:

The intent of the Reform Committee work is to foomsmaking educational

recommendations that improve student achievemeergase the retention rate

and increase the graduation rate (CSC and Reformm@itee operational

guidelines, 2004, April 20).

The Sulu community group proposed that the Refoom@ittee operate as an
open, democratic process of voting. “Parents,ettydeachers, and administrators’
community members could all sit together and shastprocess. We wanted it to be
open, to anyone that wanted to get involved (C2®dwever, the new Reform
Committee decided that decisions would use consemnsaccordance with CSC bylaws
(CSC and Reform Committee operational guidelin®842 April 20). “The goal of the
Star Reform Committee, which is an Advisory Comestto the Collaborative School
Committee, is to make recommendations to the adtnation at Star for consideration
and or implementation that improve student achiesrdrh At the first Reform
Committee meeting on April 27, 2004, the followiggidelines articulated the roles and
responsibilities of its members:

1. Attend the Reform Committee meetings unless yoorimfthe chair that you
will be unable to attend.

2. Work collaboratively with a focus on the goal.
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3. Listen to the opinions of others

4. Demonstrate respect toward each committee member

5. Set aside personal agendas.

6. Keep the focus on what is best for all students.

7. Bring issues and questions to the group to be dismiand addressed in a

collaborative spirit.

8. All members are serving in an “advisory” capacity.

9. Decision making processes will be discussed dfitstemeeting of the

committee “at large” (Reform committee voting memn#h@004, April 27).

At this first, formal meeting, the number of votingembers changed for the third
time. The voting members of the committee becam@ap that included 20 teachers,
20 students, 10 parents, 10 community members aalinihistrators, who were
approved by the CSC (Star high school, Reform Cdtemvoting members, 2004, April
27). The following table presents how the compasiof this committee changed from

its initial inception (1) to the final state (I11):

Composition of the Reform Committee

CsC 2 3
Principal/Administrator 1 2 3
Teachers 4 10-12 20
Students 4 8 20
Parent/Guardians 4 2 10
Classified Employee 1 1 0
Business/Community 1 2 10
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The Reform Committee became a 60-member group,myalecisions through
consensus; each meeting ended with an evaluatithregfrocess. At the first meeting,
administrators instructed members of the Reform Qdtee to put questions or
responses on a comment card, "we had a three lghiirabout being able to speak at
these meetings, having equal representation, égo@hg...we had to shift the balance,
so there was balance (C2).” Reform members creatésion with goals and strategies
to focus the reform efforts of Star High Schoolirityy a neutral facilitator to lead the
Reform Committee meetings was an effort to assypetifrom all stakeholders. “There
was a steering committee to do lots of planningt dain’t flop around and kind of grow
like top seed, the students were included. Themewanslators; a lot of thought went
into the planning for reform (Al).” The steeringnemittee’s task was to create the next
meeting agenda and document the “Group Memorydtecefrom the previous meeting
notes for perusal by Reform Committee members. agemda and Group Memory was
available to each Reform Committee member as tigened in at each meeting.
Stakeholders researched reform models, identifestied areas of change, traveled to
conferences for training and reported to the cotesjtwhich met twice each month.
Reform: Phase | - June, 2004 — December, 2004

On June 8, 2004, the reconstituted Reform Commiitéde their first meeting to
launch the reform of Star High School to becomehmsl of academic excellence. At
the June 21, 2004 meeting, the Reform Committeelreesrdefined academic

excellence:

74



Belief that all students can learn; the high scleoqderience should help prepare
students for success in college, post-secondargercand life. To help students
achieve academic achievement, support would beged\by teachers,
administrators, counselors, students, communityfamilies (Star high school
Reform Committee, group memory, 2004, August 12).

In August 2004, Reform Committee members met tatiflethe areas most in
need of improvement at Star High School. A braimsing session revealed identified
areas written on chart paper. The group then wiadkeund the library, where the
Reform Committee held its meetings, and used didihgdo choose areas in greatest
need of improvement. The six are that receivedrtbst votes included:

» Academic excellence, college preparation, acadpneigaredness when

coming to high school

Counseling

» Discipline and interventions

Parental involvement

Attendance
* Resources (Proposed identified areas in need abwvement & reform, goal
areas, 2004, August 17).
These identified areas became subcommittees vilikiReform Committee. The
subcommittees conducted research in their areamfsovement, and then reported their
recommendations to the Reform Committee. Oneeifriterviewees commented on the

sub-committees, “sub-groups...I think it harmede .were taking on big issues, and
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maybe what should have happened [is] to not takalayf them at once.we should
have taken things slower, it was too ambitiouglidve (C2).”

The Academic Excellence sub-committee developedegfies to reach the goal
of academic excellence at Star High School. Sirasencluded support for students
while increasing academic rigor, raising the acaddrar, mentoring, lowering class size,
looking at schools that have been able to moveesiisdrom below grade level to high
academic levels, student portfolios, baseline ttataonitor growth, and scheduling
options. One of the target areas of the acadexaellence sub-committee was to focus
on the needs and issues of ninth grade studemish $fakeholder interviewed for this
study expressed that incoming ninth graders digonesess academic readiness for high
school. “That’s the most vital year...freshmen y®as, is the most vital year of high
school. That is a pivotal yeargroup learning needs to be pushed more so thaskagys
in school (S1).” In August 2004, the Reform Contegtchose to include students’
academic readiness for high school as an impoctanponent of the reform?\We get
these kids coming up here from eighth to ninth grathey can’t read and write to begin
with...we have to pay the price for that as a high schbdb think we have to go back
and hold the parents responsible (C1).”

The academic excellence subcommittee of the Refwvmmittee suggested that
to improve academic achievement, support systenss beuput into place for students,
such as mentoring, alternative student schedub@spwinication and partnerships with
parents. The goal was that incoming ninth gradengladvbe proficient in reading and

math on the state assessment before entering BfarSdhool. A former student
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interviewee (F1) “became a mentor for incomingtireen” and several senior students
wrote a handbook for incoming freshmen, as a ses@arning project, which included
advice and reflections on the high school expegen&nother strategy to improve
academic readiness was the formation of ninth grea®s to increase student
attendance, student accountability, academic rgggmental involvement and instruction
geared to critical thinking skills. A stakeholdemmented that by having students
grouped into teams, teachers would be able torbetieitor student attendance, regular
communication with parents, teachers and studentgallect data to monitor student
progress. Ninth grade teams included teachers finenscience, English, Math and
History departments. Ninth grade teams would majgrove student achievement,
design classroom instruction with an emphasis en&®n learning, foster school
climate through creation of a sense of communitymgrovement and parent and school
relationships. Interviewees (F1) spoke of a forprarcipal who had predicted, “ninth
grade, he saw the need for that social piece, fransitioning from a child to an adult.
He thought the ninth grade year was a pivotal j@asuccess in high school.”

During August 2004, members of the Academic Exoelbesubcommittee
received training in Advancement Via Individual Behination (AVID) at the
conference in California. AVID is an elective cldkat “helps prepare students in the

academic middle for four year college eligibilityfw.avidonline.org)’ AVID was an

elective offered for freshmen students as pamefeform effort in fall, 2004.
In August 2004, the Reform Committee decided teptgrant money from the

United Way and a neighborhood collaborative to enpént a Gaining Early Awareness
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and Readiness of Undergraduate Programs (GEAR ORg. of the assistant principals
had applied for this grant to assist Star High $tktudents in preparation for college.
This college preparation program brought in outsiddf to work with students at Star.
Star students that participated in this programldioeceive elective credit for taking the
course.

The Discipline and Interventions sub-committeehaf Reform Committee visited
a high school in another city and obtained strategf discipline with dignity and
respect, creating a respectful culture, studerdevand all stakeholders taking
responsibility for student discipline. Membersloé subcommittee explored and
recommended alternatives to disciplinary actiomas Would focus on keeping students in
school through conflict management and mediatiooudih Restorative Justice (Reform
Committee interventions subcommittee, 2004, Oct@i¢r None of the other
subcommittees had written reports to share wittRé&®rm Committee during this time.

In addition to the work of the Star High School &efi Committee, the principal

attended a Mayor’'s Summit on Latino Achievemertbotober 2004, with main speaker,
Katie Haycock fronirheEducation Trust.The mission statement:

The Education Trust works for the high achievenagratl levels, pre-kindergarten

through college, and forever closing the achieveargaps that separate low-

income students and students of color from othath/oOur basic tenet is this —

All children will learn at high levels when theyeataught to high levels (Mission

statementThe Education TrusRetrieved February 15, 2009 from:

http:/Mwww.edtrust.ordy
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Haycock recommended that school districts and dslegoect more, not less
from students, teach at high levels and provid@srtigo those who need it and that there
should be no excusesveryone must take responsibility for student leeyn Teaching
and learning must be highly organized, highly systc and rigorous. Good teachers
and the quality and intensity of the high schoaticulum are the biggest predictor of
student success in college. A college prep cdumun high school prepares students
for whatever they want to do in life. Studentsiheanore by taking difficult courses than
easier ones and struggling students should reesiva help (notes, K. Haycock,
presentation, mayor’s summit on Latino academiceagment, 2004, October 20).

The message from Katie Haycock, foundefbé& Education Trustesonated with
Dr. Spock. She came from the presentation exaibedit the possibility of getting some
outside assistance with the Star High School refeffort. After sharing this information
with the Reform Committee, they decided that regméstives from the Star High School
Reform Committee would atterithe Education Trustonference in Washington, D.C.

Six members of the Reform Committee atten@led Education Trustonference
in Washington, D.C. in mid-November 2004. Sessionkided presentations by school
representatives from around the country that wble ta close the achievement gap
between Latino and Anglo students. These sesfionsed on how to use data in
student goal setting, the importance of parenta@mimunity support and providing
training for staff and building a culture of higkpectations for students. Principal
conference notes also included the counselor’'sindiee education of students by having

fewer requirements for ninth graders and more requents for seniors. Another tool
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introduced at this conference wasndards in Practicea professional development

strategy used to align classroom assignments naatds while increasing rigor.

In December 2004The Education Trusepresentatives presented data to staff

members and Reform Committee members. The preégentaven to stakeholders at

Star High School asserted that: “Latino and Afriganerican 17 year olds do math and

reading at the same level as White 13 year olde€ppoint presentation, the education

trust, NAEP, 1999, long term trends summary tableshey shared their research that

schools successful in narrowing achievement gaps thee following characteristics:

They make no excuses — everybody takes respomgiloitistudent learning
They do not leave anything about teaching and iegno chance

High performing schools and districts insist ororigll the way up the line
They provide extra help to students who need it

Good teachers matter more than anything else

In addition to these characteristics, they idesdifine following practices of high

Performing schools and districts:

Have clear and specific goals for what studentsilshiearn in every grade,
including the order in which they should learn it;

Provide teachers with common curriculum assignments

Assess students every 4-8 weeks to measure prpgress

ACT immediately on the results of those assessn{otser point

presentation, the education trust, 2004, December)
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The types of courses offered in high schools ae ah important in preparing
students for collegeThe Education Trugepresentatives shared that the quality and
intensity of high school curriculum as measuredtigh transcript study is the biggest
predictor of success in college. Courses thataltege preparatory benefit not only top
students, but also the students in the bottom 2Béwer level students need more
instruction and support, and the best strategy ethaps double or triple the amount of
time and assigning the best teachers to the staidiegit need the most help (Power point
presentation, the education trust, December 2004).

The Education Trustlso recommended strategies for engaging andiagsis
freshmen and developing leadership and achievemepper classmen. By establishing
homerooms, academies, professional learning conmrasinstaff development and peer
coaching, it was hoped that school climate woulgrowe. In addition to these
instructional strategies, setting a goal of aclmg\a 95% attendance rate could greatly
improve academic achievement could be greatly ingadPower point presentation, the
education trust, December 2004).

The Education Trugtepresentatives also recommended that everyohe in
school take responsibility for student learning clsses would be college preparatory
and teacher collaboration would be vital to thecegs of the learning climate. Creating a
culture of high expectations, would enable studemtgow and excel It was
recommended that a student-centered schedule weoedtlthe educational needs of the
individual student and teachers should meet weskly team to improve lessons and

discuss the learning needs of students while ingisin rigor all the way up the line. In
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addition, school counselors should use baselireeidatorking with students; improve
visibility and delivery of services, working clogekith students, teachers and parents, by
providing support systems, mentoring and altereasivdent schedules when necessary.
(Power point presentations, the education trust,lggh school, 2004, December).

The Reform Committee was particularly interestetivie critical areas thathe
Education Truspresented for improving achievement in low perfiogrschools:

1. Curriculum and academic goals

2. Staff selection, leadership and capacity building

3. Instructional program, practices and arrangements

4. Monitoring, compilation, analysis and use of data

5. Recognition, intervention & adjustment (Star highaol Reform Committee,

interim progress report, 2005, January 3).

The committee believed that following the guidant@&he Education Trust
would lead Star High School through a successfarne
Reform: Phase Il — January 2005 — December 2006

The Reform Committee contracted withe Education Trush February 2005 in
assisting Star High School to create the neces$anyges to reform their school into a
school of academic excellence. Funding from gaat mill levy monies covered the
expenses for the reform efforts along with profesal development for staff. The CSC
approved the proposed plan to retain the servicdsapertise oThe Education Trust

(Reform plan small group faculty feedback, 200%rbary 22).
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The Education Trustonducted staff training and made recommendatons
strategies for its reform effort, with planning b@gng on January 1 and implementation
in May 2005. Grant monies funded Standards intReatraining, master schedule
training, counseling training and professional depment for staff (Year one-proposed
budget for reform at Star high school, 2005, Fetyjua

On February 22, 2005, the faculty of Star High Stmoet to discuss the
strategies, training and outcomes designed to gaisimthe goals of the reform plan.
The teaching staff completed surveys to determuppart for reform goals and staff
members evaluated the strategies proposed foetbem process. Staff input from the
surveys indicated strong commitment from the facultsupport of the proposed
strategies for reform, with average scores ofd.5 out of a possible score of five. Goal
Four, which addressed the students’ academic ressliior high school, included
strategies of professional development with fesdbpols in developing common goals
and using key data to establish best practicesraan/entions to prepare them for high
school. Comments included concerns about studtsmidance and parental support.
Staff overwhelmingly supported hiring ®he Education Trudbr the reform effort,
expanding the AVID program and establishing homer®dor students.

Grant money was also awarded to Star High Schtmigawith one of its feeder
schools, to assist at risk students who were slingygith poor attendance and low
grades. The grant would help provide after schatolring, Saturday School and
mentoring for students, beginning September 20@5ealing June 2006 (United

Way/NW collaborative for academic success, 2006ruy).
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The Star High School Reform Committee proposedeyear set of outcomes in
a document title@lueprint for ReformThe goals included:

1. 100% of all §' graders will graduate from high school within fiyears;

n

95% attendance rates will be achieved,
3. 100% of all courses (core and elective) will bdex and career Preparatory
and or at levels that meet national certificatitandards (Connected to a
professional association and standards);

4. Incoming ninth graders from the schools that fegd Star High will be

Proficient in reading and math (state assessmeaidaipon their Arrival at
Star (Star high school blueprint for reform, refgonoposal, revised, 2005,
April 8).

The Education Trustonducted a course analysis from April 19 - 2@2 an
effort to identify strategies to improve acadenmgor. This analysis resulted in plans for
team teaching in academies, changes in the mastedgle, strategies to increase the
number and provide support for students taking lBses, counselor training witline
Education Trustand textbook purchases that were approved auhe 2, 2005 Reform
Committee meeting (Star High School Reform Commjtg005, June 7). In spring,
2005,The Education Trustuggested that incoming ninth grade students dheakive
instruction from teams of strong teachers that @dwalve common planning time, access
to mentors and guidance counselors. They also reemded identifying struggling
students so that a plan of support could be ingpladelp them be successful in high

school.
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The Education Trustlso worked with the school on discipline, atterataand
instruction by examining attendance by teacherdass period to analyze patterns. They
also surveyed students to determine what makes tbem to class and surveyed parents
to determine what could be done to get studengshiool on time. It was hoped that this
information would give staff direction to decreadmsences and tardiness to school.
Involving the community and recruiting parent vakers to call parents when students
were tardy or absent and involving police, truaofficers, community leaders in talking
about the importance of daily attendance and infiogrparents about child welfare laws,
were intervention strategies used for attendarstees

The Education Trustmphasized that instruction must be every dayyeve
minute, and bell-to-bell and that class time shdaddised for instruction, practice and
feedback, not working on homework. Professionaktipment should have specific
guidelines and school wide policies enforced bytaff, as well as, an administrative
review of teacher’s lesson plans each week wouldnathe improvement of instruction
(personal communication, 2005, July 14).

In fall, 2005 the counselors of Star High Schooteveained byl'he Education
Trustusing the American School Counselor AssociatioASGA) National Model. The
Education Trustontinued to analyze courses, examine attendanteslofiers and
periods, obtain baseline data from feeder midd@sls, adjust the master schedule and
continue with on-site counselor training. Theyalorked with staff in Standards in
Practice, created teams of teachers in examinggptes and aligned them to the

standards. One stakeholder (T1) asserted, “There wlot of people who were very
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resistant to the Standards in Practice.” Anothegkedtolder (T2) commented, “Standards
in Practice..l think that was really excellent.” Teachers begamk on Standards in
Practice (SIP) on September 26, 2005. Each teadmern member of two SIP groups,
one in their content area and the other in andigeiplinary group. Each group had at
least two trained leaders who would submit therimftion sheet, recorder notes and
initial lesson to the SIP coordinator in the schostaff met on Monday mornings and
Wednesday afternoons for this staff developmemtchBeacher shared a lesson with their
group, and the group evaluated the lesson to seifght to the state and district
standards, gave it a rubric score and gave théeedeedback to revise the lesson.
Exemplar lessons went into a lesson bank so thah&rs could use the lesson as a
resource in their content area.

The Reform Committee discussed ways that all scaciblities could support
academic achievement and use strategies to alagteatuc learning from pre-
kindergarten to post secondary (Star high schdotmecommittee, 2005, September, 6).
Fall of 2005 saw district change in leadership whité hiring of a new superintendent
who introduced his plan for all high schools in talaxy School District.

The Reform Committee put plans into place to ineegaarental empowerment
and involvement through increasing communicatiotin\warents and the community.
They also worked on developing a positive schaatatie that was aligned with student
needs, assisted students in feeling welcome, stggbtgachers through the challenges of
the reform effort and fostered partnerships wittaldusinesses (Star high school reform

committee, 2005, September 6). Interviewee (Af)yeththat “...at that time they made
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a big effort to transition eighth graders to highasol. They did a lot of shadowing, a lot
of school visits, sent kids from the high schoolhte middle school to visitthere was
much more communication.”

The school improvement plan in fall 2005 calleddounselors to work with
eighth graders at the feeder middle schools by wctivth tours, aiding students in course
selection, informing them of graduation requirersaartd developing a four-year plan for
students, and meeting with parents on managingdsdgbol with their child.

The October 11, 2005 Reform Committee meeting tedudiscussion to increase
numbers of students in AP, accelerated and AVIDsEriand assign a mentor to each
ninth grader. Stakeholders (P1) and (Prl) repoftedra students had enrolled in AP
courses.” The role of counselors included keepingents in the classroom and
monitoring student attendance and retention.

The creation of a document, “The Star Trek VoyagaAdademic Success”
further defined the plan for improvement of acadeauhievement and close learning
gaps. Goal One addressed closing curricular gapsaiking sure that all academic,
technical, support and elective departments aligoestiate and district content standards.
Align Core academic classes to the standards hy2f206 and align elective classes by
fall, 2007. Goal Two involved developing instructal strategies and management skills
that were focused and purposeful to improve studeievement and success by fall,
2007. Goal Three addressed professional develdpioestaff that would result in
increased student retention and success. Goalifmlved the use of course placement,

retention and performance data to improve sucegss with students. This also
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included use of data to monitor growth by fall 20@Boal Five required that all resources
of time, labor, materials and finances, would suptie focus on student academic
attainment, retention and success. The goals@athined benchmarks to assure
progress in each of those areas (The star trekgeotgaacademic success: Improving
achievement and closing gaps, 2005, October).nietgee (T2) shared that teachers
were “collaborating, [doing] observations, critiggi taking what we were already doing
and aligning it to the standardsve got to see each other teaching, talk about what

had observed [and] how they could improve (T2).”

At the November 2005 Education Trust Conferencgjgieants shared the
necessity of focusing on ninth graders, who weesftiture of the school. Staff members
attending this conference came back determineddistancoming ninth graders in their
transition to the high school setting.

Part of the new superintendent’s plan to improghtschools in the district was
to allow schools to design innovative educatiomatpces to meet student needs. The
idea was to have groups of students with a teat@aghers that had a common focus in
the educational preparation of its students. Tael@my proposals included the name,
focus of study, teachers who would be involved rdimnale, description, expected
outcomes and implementation timelines. These awggeoposals were included in the
original reform plan, but supported by the new suppendent, who advocated this in his
plan for the district. In December 2005, thereewveleven proposals for academies
submitted by staff members of Star High School,clwhiould consist of teams of

teachers working together with a specific acaddotas. Proposals for academies

88



included a Lacrosse Academy, Cesar Chavez Acadei@ygllege Preparation Program
with a Chicano Studies Teacher, an AcceleratedrBnogA JROTC Academy, and an
academy that integrates Science, Math Technologiygluage Arts, Social Science and
Writing that would provide work-based experienced mternships for students. Also
proposed was a Freshmen Academy (Humanities Acadeittya team of teachers
working closely together in areas of Literaturegétra, Geography and Biology. In
addition, proposals included a Business Adminigtnrafcademy, and the counseling
department proposed grouping freshmen be into cagesny with four social studies,
science, math teachers, five English teachers aactounselor. Other proposals
included A Legal Studies Academy, A Life Skills Aleamy, and The Carpe Manana
Academy within the Computer Magnet Program. Theskmen Academy was chosen
from the eleven academy proposals to begin in¢hed year 2006-2007. The ninth
grade academy would keep freshmen separate froen gtade levels, include mandatory
summer school, and offer support classes that wassdt them in transitioning to the
high school learning environment. The Freshmard@oay included a heterogeneous
group of students and teachers that would staythiegéor two years, offering core
subjects of literature, algebra, geography andgwl(Academy proposal, 2005,
December).

An additional support for incoming freshmen wassarhmer Bridge Program”
that provided instruction in English, Math, Scieraeel Social Studies. Incoming ninth
graders chosen for the Summer Bridge Program ieddd®O0 students who scored

unsatisfactory or partially proficient on the eiglgrade state assessment test. Staff
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members reiterated that incoming ninth graders weteeading at appropriate levels for
high school (Star high school, star trek voyagellbeek form, 2005, December 9).

Star High School faculty gave feedback on refomategies in December 2005.
Suggestions included, heterogeneous grouping désts, having students with a team
of core teachers for two years and common plantiing for teachers in lesson unit
planning to decrease teacher and subject isolatidsp suggested were strategies of staff
peer review, dress code or school uniforms foresttsl required wearing of ID badges,
and consistently enforced interventions for tardineabsences and disruptive students.
(Star high school, star trek voyage feedback f@®05, December 9).

In December 2005, the Star High School Reform Cdtemiadded a timeline to
implement reform strategies in tBéueprint for Reform Implementation for the mission
and vision for school reform along with the fiveaygoals and strategies were to take
place in three phases:

Phase One: Strengthen all departments by the adighat core curriculum to

assessments, state standards and state assessment and performance

indicators as well as the quality of the instructaelivered to students, based on
research and best practices. Include El Alma dRalea and other culturally
relevant curriculum. In addition, Spanish-spealstglents will be included in
all phases of the reform plan including AVID in 8h and honors classes in

Spanish in all disciplines.

Phase Two: Explore, identify and create academign a comprehensive high

school to establish smaller learning communities,(performing and visual arts,
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technology, science/math, international studief ait emphasis on language

arts).

Phase Three: Develop a parent participation syste®tar to increase active

parent involvement to support student achieventgtair high school reform

initiative, interim progress report, 2005, December

On January 6, 2006, the Star High School, Educdtrost Reform Cooperative
drafted a document under the premise that all stsdeill be academically prepared for
college. The partnership witfthe Education Trustould use data to link policy,
performance and practice to drive classroom ingtrmc This process would aid the
school in identifying strengths, weaknesses andegprofessional development to
improve student achievement (Star high school nefcommittee, 2006, January 17).

The Parent Community sub-committee had its firsttng on January 26, 2006
with two guests fronThe Education TrustThe Parent Community sub-committee
developed a mission statement: “To involve parantscommunity members of Star
High School and to support reform efforts that @ase student achievement.” The
Parent Community sub-committee of the Reform Cotemjtshared that it planned to
build relationships with feeder schools, neighboxhgroups, faith-based groups, alumni
and local merchants (Star high school reform comejtparent and community action
committee, 2006, January 26). In addition, thecsuimittee made plans to attend a
community night at one of its feeder middle schools

The decision was made at the February 7, 2006 Re@mmmittee meeting to

send four teachers and one administrator to Calddo visit two high schools that had
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similar demographics as Star High School. Thenlesl two California Summer
Bridge Programs that were for incoming ninth graderhis structure would used for the
Star High School Summer Bridge Program in June 20@émbers of the group shared
their findings at the April 4, 2006 Reform Comméttmeeting and made the proposal that
the Summer Bridge program be called “Summer EnrafirAcademy.” Targeted were
one hundred incoming ninth grade students who wet@roficient in reading and math.
Each student would receive elective credits fotigigating in this program with a policy
of “no nonsense, no tardiness and tough on no-s(®Btas high school reform
committee, group memory, 2006, April 4).”
On March 21, 2006, the principal received an erfnarh one of the principal
partners fronThe Education Trust
Teacher attitude at Star High School has shift€tldejrees in the year the
Education Trust has been working with the schddbst teachers are now focused
on what they, the school, and the system can dopgoove student achievement.
The results have been heartening-better attendanademic support courses for
those who need them, and declining discipline rafer We await this year’s state
assessment scores for the evidence of studentrigdahat the reforms at Star are
working (Robinson, S., personal communication, 200&rch 21).
The Education Trustonducted training for twenty-one Star High Scheakhers
in May 2006. Projected enrollment for 2006-2005W400 students and the new master
schedule would not allow students to repeat a ¢leggthey had failed during the

upcoming school year. Students who failed a clamdd be required to attend summer
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school to make up needed credits (Star high saleé@m committee, group memory,
April 4).

The Star High School hosted the US Conference ofdvéaon May 2, 2006.
Reform Committee members came into the conferendeshared the changes happening
at the school through the reform efforts and a pgo@t presentation gave an overview
of the history and progress made.

The Sulu community group called for a press comieeenith the Galaxy Public
School’s leadership at a local church to discusduture of Star High School on June
20, 2006. A discussion about Star High Schooltaedstatus of students who currently
attend Star High School, students who have droppédf Star High School or those
who have chosen to attend other schools was the topic of the meeting. (Email
correspondence from northwest parents for excedleimbols, 2006, May 30). Concerns
expressed also included ways to increase studeoitraent, raise academic achievement
and assure that every student receive a high guwliication and graduation from high
school (personal communication, 2006, June 7).

The first Summer Enrichment Academy assisted inogrfreshmen with
academic preparation for high school in June 2@8ident survey results revealed that
89% of students felt that “it helped prepare themhigh school and they would
recommend the program to next year’s incoming fresi (personal communication,
2006, September 6).” A comment from stakeholddr) (Al think the summer academy

was a really good thing. | think the eighth gradest have a really hard time. Those
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eighth graders end up in high school, which thegtipposed to be all grown up and
know everything, and so the summer academy wasandtisg.”

In August 2006 the annual state assessments pragregaled an increase in all
areas tested for ninth and tenth graders. Nirddegs increased 7% in writing and
reading and 6% in math. Tenth graders increaseth##iting; and 4% in mathematics;
however, there was no change in reading. ACTrtgstr juniors revealed that Star High
School had the third highest increase in scoreshgrother district schools, with a 2.22
increase in composite scores (ACT scores as repbytgalaxy public schools, 2006,
August). Stakeholder’s responses included, “Testes, we had the highest increase of
any similar school” (P1).

The Sulu community group called for another presgerence on August 19, 2006
at a park in close proximity to Star High Schoolo@ members demanded that Galaxy
Public Schools require that the principal and teasheapply for their jobs, citing that
although there was improvement by the studentd@state tests, it was not enough and
the reform process was too slow in implementatiome former student declared, “our
students deserve much better (Local newspapernndwdmonstrators air views on star
high, 2006, August 21).” Neighborhood groups mihthe superintendent on
Thursday, August 24, 2006 to request a redesi@tafHigh School to create a premier
high school (Local newspaper, parents advocate atraichanges at Star high, 2006,
August 25). ).” One stakeholder (C1) commentedhisaction:

....and we spent a year under Dr. Spock, havindiai¢ conferences and

meetings. You have these experts come in andvikeset up a five-year program.
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We were two years into a five year program, stasé scores had gone up on an
average over eight percent, I think. And then tteglesigned, they drop
everybody...ok, my question is, we were improving.yati're less than the last
two years, we haven’t made any progress, we'veatifpack, my question is, who
gets fired for that? You spend all this money, game up with a plan, and then
you pull everything out...bureaucratic style, becaafsgolitical pressure.

Another reaction of an interviewee (T1) was:

Do you remember in the park when one of the pretsesaid, ‘our kids can’t walit,

our kids need help now’and I'm thinking, if you guys would have been

supportive instead of resistant, changes would happened two years earlier,
and we were showing progress, our test scores shenging improvement.

On August 28, 2006, Dr. Spock sent a letter ofgrestion to the parents,
guardians and community, stating that she was stgmmwn due to health reasons
(Letter to parents, guardians and community memRe@6, August 28). The newspaper
reporter, continued following the events of theoref process, and wrote about the
resignation of Dr. Spock in the city newspaper.m@uainity newspapers published
similar articles as well, expressing consternasibaut the turn of events in the reform
process at Star High School. A member of the conitywrganized a party as an
expression of gratitude for her work at Star witlo@t one hundred fifty people in
attendance (Local newspaper, n.d.).

A former student commented:
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Dr. Spock was probably the greatest inspiratiorhae, but the pressure got too
much and then when they removed her - that wag blbw, because she was the
heart of the whole Reform Committee. People stddsing their own drive.....it
felt like kicking our legs out from under us (S1).

The district superintendent requested that Captalky a respected principal, take
over as principal at Star High School in orderdatiue the reform effort. Stakeholder
T1 reported, “I did my research, | asked the comitguaveryone said that she was a
fantastic leader, and she was.” Stakeholder SThuanted that:

| didn’'t agree with that appointment at all. | dahink she had the training to

come up and be a high school principal, she waayswn her office, never saw

her walking around, kids need to see their adnmatists.

On September 6, 2006, parents, guardians, and caitynmembers attended a
meeting in the school auditorium to hear a presiemaf the reform accomplishments.
Those accomplishments included a 12.2% increaa#endance rates in two years, 222
additional enrollments in accelerated, honors aRchlsses, 88 students enrolled in
AVID, 13 career and technology classes that oftdlege credit, and the elimination of
remedial classes.. In addition, counselors plaoedeet with each middle school
student to develop a course plan. Accomplishmientaded the success of the Summer
Enrichment Academy, ninety seven fewer reportsatéty and discipline incidents,
implementation of Restorative Justice and a fivednad percent increase in parental
involvement (Power point presentation, star higbrra: on the path to excellence, 2006,

September 6).
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Captain Kirk led a discussion on how to proceedhhe reform at the September
13, 2006 Reform Committee meeting. The CSC mdt thié superintendent on Monday,
September 18, 2006 to discuss its role as a gowgbuody and the impact of reform
verses redesign. In October, the guidelines ohidgeld Way grant called for a team of
consultants to interview stakeholders about thgmass of reform efforts. Questions
asked of stakeholders were:

1. What was the reform process?

2. What are the perceptions of key stakeholders abtautHigh School’s reform

progress to date?

3. What progress has been made toward the Reform Qteeraigoals (Star

high school reform evaluation report, 2006, SepteEma)?

The survey yielded mixed results on the effectigsna the reform. Some felt
that decision-making and action took too long, saoche stakeholders felt there should be
a more consistent use of data to determine progfEss consulting firm that collected
the data also felt that the district had suppoitedreform financially, but should have
provided more administrative support and leadershAigo stated was that the reform
effort was not where it should be after three yaaud expressed concerns about whether
sustainable change could occur with the curremtdeship and staff (Star high school
reform evaluation report, 2006, September).

In fall 2006, the State Department of Educatioo alsnducted a site visit,
interviewing stakeholders, staff, students andsctaems. They made the following

recommendations to improve the education of Stghtchool students: Building
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common planning time into the daily schedule waalldw staff members to collaborate
with a focus on instruction. Results also indidateat school culture must support the
belief that each student has the ability to leawth @ be academically successful. Many
stakeholders felt that change in school culture jstsas important as instructional
change. A school-wide culture of trust and respeatd unite the school community
into a collaborative team and build professionatiéng communities that meet the
learning needs of teachers and students. Theadsafindicated that it was vital to build
a learning environment that supported school cejteelied on student, family and
community support, and supported teachers throogflegsional development and
evaluation (Star high school review, major then2€96, November 13-17).

On September 27, 2006, the Reform Committee antbh®algirk met to
complete an application for a Beacon reform propssahat Star High School could
continue its reform process. In Beacon Schooégcters and principals will work
closely together to exceed the expectations oflisteict plan by establishing coherent
and consistent instructional practice that leadsgh academic performance for all
students (Galaxy Public Schools website, 2009, )’ The guiding principles for
becoming a Beacon school, included, choice of wayln a Beacon School, working
collaboratively with a focus on academic goalspaatability for success, aligning all
resources on consistent academic practice, mdr&etdademic program, use data to
drive instruction, and rigorous evaluation.

Becoming a Beacon School would bring money intosttt@ol to continue the

work that had already begun. Submitting this psgbdo the district would combine
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three Galaxy District school buildings on adjagemperty to create an Early Childhood
Education (ECE) through Grade Twelve Campus wittaening focus on World
Languages. The district had already laid the grawmi for this in the master
construction plan that was approved by voters inddaber 2003. One of the buildings
would house the Montessori Early Childhood Educatane building would house
Kindergarten through eighth grade and the othddimg would house the high school.
The district turned down the Beacon Proposal tateran ECE-12 campus on November
30, 2006.

The Galaxy School District monitored the attendanate of each high school.
Infinite Campus (IC) was the new computer systeplé@mented by the district to record
absences and grades. During the period of Novefirthty December 14, 2006, Star
High School had the lowest percentage of teactsnguC to record attendance and
lowest student attendance rate in the Galaxy Sdbistdict. Perhaps this was an
indicator of plans to redesign the school. Theesggh of a school refers to the
“Superintendent’s decision to overhaul a schoaplete educational and or
programmatic structure due to substandard growsitudent achievement (Galaxy school
district website, 2009, June 25).” On December2B@6, the teaching staff received an
email, followed by a letter from the superintendefithe school district, announcing the
plans to redesign Star High School. The principalild begin the teacher selection
process and teachers could apply for their jolthely were interested in teaching at Star

High School under new policies and procedures.
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Redesign: February 2007 — June 2008
Families received letters announcing the redesightlae assurance that Star High
School would remain open. The superintendentlodals promised that students would
receive college preparation, given extra time @boting opportunities, offered a rich
array of courses, provided with a supportive laggrénvironment, and the school staff
would encourage community involvement and resgeztiversity in the community.
A stakeholder wrote an article in a local newspaterut the proposal to redesign
Star High School. Some of the points made indhtisle:
A new faculty would be inexperienced and probabbkla basic knowledge of the
student population. How would the problems of dic@bsenteeism, tardiness,
lack of motivation, drug use, teen pregnancy, pyyetc., be addressed? What
can be done to increase parental and individudestiuresponsibility? Do those
who seek Star’s redesign believe that those prablenginate at the school?
They do not! They stem from conditions in the camity and in families. Any
such reform movement will require a broad-basedmanity effort, time,
patience and commitment (N.C. news, what will reglesf star high look like?
n.d.).
Over 600 students, parent, business and commureitgbars attended community
meetings in January 2007. The demographic data 2@05-2006 revealed that 8,234
students lived in the demographic area of Star Khighool and that 41.89% of those

students chose not to attend their neighborhoodach
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The community supported the proposed, ECE-12 dumgluage program as
submitted in the Beacon School Proposal; howeterdistrict turned it down. The
community hoped that students from around theidistrould choice back into Star High
School. Families in the community wanted a frésiid start at Star High, which would
offer immediate and transforming reform. By imprayschool climate and academics,
the increased enrollment would provide resourceprograms and services to meet the
needs of its students. The community wanted higtlity teaching and learning,
intentional school culture that focused on stu@ehievement, clear and consistent
discipline, parent and community engagement, acedsmpport which included a
summer bridge program, extended day, Saturday §diabaring, mentors, teacher
accessibility, and college and career planning {&ah community presentation, 2007,
January 10).

Families received letters on January 12, 2007 tmance the redesign of Star
High School. The letter stated that redesign wdwidg a new faculty committed to
strong academic achievement, collaboration andatapens for behavior and academic
performance. Parents and the community would b&e@ in the education of Star High
School students. Internships with local businesslevbe encouraged with a safe,
student-centered environment that is rigorous aredusal-to-fail mind set
(Superintendent, galaxy public schools, officera superintendent, 2007, January 12).

The Galaxy Public School District applied to thdl€ge Board, a program funded
by The Bill & Melinda Gates Foundation. This expental program, The College

Board, implemented in some low achieving high sthoothe country, announced the
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expansion of its Accelerator schools to includer fmgh schools in the Galaxy School
District, with Star High School being one of themJdanuary 23, 2007. The district and
stakeholders of Star High School were excited atlmitmplementation of the College
Board and becoming one of the EXELerator scho®lss project, with a $16 million
investment from the Bill & Melinda Gates Foundatfonnd early indications that
schools receiving this assistance are increasuugst aspiration and academic
performance. The support from the College Boardld/ase a model designed to
prepare students for advanced courses and succesiege, especially students of low-
income and minority status. The EXCELerator proyeas to assist in creating a culture
of high achievement and expectations in schools aigraduation rate at 69.6% or
below. Administering the PSAT/NMSQT would aid @entifying students who may
have Advanced Placement potential (Press releadieg€é Board, no.413, 2007, January
23).

Under redesign guidelines, the principal beganmviegrs in February 2007 for
teachers who were interested in teaching posiabi&tar High School for the school
year, 2007-2008. The principal conducted over ltmmodred fifty interviews in the hiring
of teaching staff for the school year 2007-2008e Principal searched for people who
possessed a passion for teaching, teachers whonitking to examine their own
practices and change when necessary, use dat&edrtruction, have high
expectations, a desire to teach at Star High Scmbwould not tolerate student failure.
Stakeholder feedback on the decision to redesigntBgh School included, “.from

Human Resources said that sometimes there areretmsons for a school to be
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redesigned, sometimes it’s the political climateéhaf community (T1).” Another
stakeholder commented:

| saw that really change once we went to redesighink the redesign piece, was

people really deciding that they really wanted ¢éathere, because there were

some people who chose not to, and there were pad@ehose to interview. So,

really in essence, we got people who rally wantebet there. There’s a

difference when you have a school where peopléyreant to be there, because

you go in there with a collegial atmosphere, wita tdea that we’re going to
work together (P2).

An article of the city newspaper revealed thathef 68 teachers, 16 teachers
chose not to interview, 18 teachers interviewed not offered positions and 34 teachers
interviewed and hired for the school year 2007-200Be Superintendent indicated to
the press that drastic action had to was necessagve Star High School. A
community member indicated that reform had beesffect for a number of years, that it
was not working, and that teachers had resistedgehaThe hope expressed by the
superintendent was that Star would become a flagsgh school, led by one of the best
principals in the district who, with the staff, séd a common vision, and would result in
increased student achievement (Local newspaper, Zebruary 24).

The decision to rehire the 34 teachers was notowttbontroversy, however;
some community members criticized this decisioainging that redesign should not
allow the rehiring of any staff. The comment mageCaptain Kirk on that assertion,

“my feeling was that if | had a known quality, tHaeally felt had that passion, and had
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the criteria that we were looking for, | thoughtibuld be foolish not to hire them (P2).”
Each member of the new faculty made a pledge terfetrong academic achievement,
collaboration, expectations for behavior and acad@arformance, with a refusal-to-fail
mindset.

The Superintendent emphasized the need to recomsideschools educate our
urban youth in the Zicentury. In the last fifteen years, more thar0@0,students had
chosen to opt out of the Galaxy District schodlfie parents of 62,250 out of
approximately 87, 500 students in the Galaxy Pubdicools shopped for schools before
making their selection. School choice required dtacators embrace new teaching
strategies for students. Important to studentesgwas the parent and student
commitment, effective teaching and a strong prialcigrhe challenge before the district
was to make each school superior to non-distritbap in order to win students back.
The superintendent suggested that schools offederarray of educational options,
function as partners with clients (students ane ), build capacity and leadership at
each school while encouraging innovation. Stepmiill a great school system included
strong principals who operate as instructional éesagdeducators that provide excellent
teaching with a common core curriculum. He alseoadted that the district offer
teachers a wider range of career options, improggteparation of teachers for the
difficult work and allow greater control at the scilevel in areas of time, selection of
staff, filling vacancies, length of the school dad year. In addition, schools should
enlist the assistance of the community in raisicadamic and behavior expectations for

all students, monitoring the progress of schoots@perating in continuous improvement
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and operating in a forthright and transparent ma(®eaperintendent of galaxy public
schools, a vision for a 2century school district, 2007, April 25). In Ap2007, a local
newspaper called for the closure of Star High Sthod creation of a new high school.
The 2007-2008 school year, began with many nev stambers, several of them with
the Teach for America Program and the Teacher sideace Program. Under redesign,
reform interventions that were taking place durei@rm continued even though the
Reform Committee no longer met as a group. Ingsvee F1 emphasized,
We have a love for the kids in this community. Kaldn’t get what they needed,
it was for all students; oftentimes politics gethe way of learning. Let
something stay in place long enough to come tdidmuiF1).
Another interviewee, Prl commented:
| think everybody involved in the school wants é& «ids succeed. | don't think
there’s anybody who wants the school to fail. imkithe more people you include
in changing a climate or culture around kids, thaludes the students, parents,
the community, administrators and the teachetgnktthe more cohesive it's
going to be and the more luck you’re going to hane¢he improvement side
(Pr1).
The Freshman Academy continued with the freshmaisdabin one wing of Star
High School. Freshmen integrated with other giladel students for electives, during
lunch and after school activities as well and s¢kports. Making connections across the
curriculum also continued, with all teachers ugiegding and writing in their content

area. The Summer Bridge Academy was successfuinnmer 2006, but not continued
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in 2007 or 2008. Reform strategies have contiratestar High School with several new
staff members. Teachers signed an agreement bfif€& not an option” for students.
The failure is not an option form involved a seti@steps that taken to ensure student
success, particularly in the area of attendanceaaademic achievement. The Freshmen
Academy continued, school uniforms were mandatedstadf had extensive training in
using data to drive instruction as well as depantncemmon planning times that allowed
for teacher collaboration. The comprehensive Biglool model continues at this school,
even though state assessment scores are lowentBaa6.
Conclusion

Over the course of five years of reform effortgrdtigh School experienced
many changes in programs, processes and staffe Wexe innumerable efforts to fix
the school, and many experts weighed in with therspectives and resources. The work
began with an outcry from the community and distri©one principal, Dr. Spock, took on
the challenge to alter the pattern of failure amaight the assistance ©he Education
Trust The community felt alienated by all of the chesithat were happening within the
school and they demanded more. The principal whd the initial reform, Dr. Spock,
resigned and the superintendent appointed a newipai, Captain Kirk. Two outside
entities reviewed the school and the district deditb redesign rather than close the
school. Several grants, nine of them, fundedfah® changes at Star High School, and
they each had their own requirements for the sctioé of them brought in the expertise
of the College Board and the EXCELerator projemuigh the support of the Gates

Foundation. The school year 2007-2008 began witévaprincipal and staff that
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successfully made it through an application prockesig redesign. Many of the

reforms have continued. In all, twelve differentiedtional programs were brought into
Star High School during the reform, including SRagnitive Tutor, Interactive Math,
Studio English, El Alma, increase of AP, AVID, Rasttive JusticeThe Education

Trust, Freshmen Academy, Summer Bridge, and College Boardddition to the
programs, there were 27 different strategies implaed to improve the teaching and
learning. These included Bloom’s taxonomy, acto@structionist strategies,
cooperative learning, use of best practices, peserwations by teachers, pre and post
testing of learning units, making connections agttbe curriculum. In addition, there
were continuous assessments to check for undenstpmulofessional development for
teachers, adult mentors, bilingual tutoring, Saayr8chool, lowering of class size, and
student portfolios. There were many schedulingigba, lessons to increase critical
thinking skills, hands on learning, and changebhéomaster schedule to increase college
preparation curriculum while eliminating low-levahd remedial courses. There were
also homerooms called Learning Families, creatiqurafessional learning communities,
changes in counseling, common planning time faettees, and surveys given to students
and parents to measure effectiveness.

Tremendous change occurred to the programmingopees and structure of this
school and yet a representation of the data leadsmquestion the impact. The
following data display shows the changes over hineet stages of reform concerning
demographic, ethnicity, state assessment scoreg,s&@res and the number of AP

courses offered at Star High School.
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School Achievement and Demographic Data:

Demographics 2003-2004 2005-2006  2007-2008
Principal: Dr. Spock  Dr. Spock Captain Kirk
Student Population #1525 #1230 #1080
Average Daily Attendance 75.70% 77.50% 75.10%
Free and Reduced Lunch 64.30% 79.60% 86.40%
English Language Learners 18.00% 30.20% 16.20%
Special Education Services 12.00% 15.10% 18.10%
Gifted/Talented 17.90% 10.70% 10.60%
Graduation Rate 77.60% 49.50% 60.50%

Star High School State Assessment Scores

Ninth Grade Reading: Scoring at Proficient or Abov 24.00% 27% 25%

Tenth Grade Reading: Scoring at Proficient or Abov 30.00% 31% 21%

Ninth Grade Writing: Scoring at Proficient or Amov  15% 18% 10%
Tenth Grade Writing: Scoring at Proficient or Aleov  22% 19% 13%
Ninth Grade Math: Scoring at Proficient or Above %4 9% 5%
Tenth Grade Math: Scoring at Proficient or Above 2% 6% 6%
Number of AP (Advanced Placement) 13 10 20

Course Offerings
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Star High School Eleventh Grade ACT Scores

Reading: 15.9 15.7 15
Writing: 14.2 14 13.5
Math: 15.9 15.6 15.3

Star High School: Ethnicity

Hispanic 83.60% 86.50% 88.51%
White 10.70% 7.60% 6.21%
Black 2.40% 3.40% 3.24%
Native American 2.60% 1.70% 1.11%
Asian 0.07% 0.07% 0.93%

The data of the state assessment scores show tiat $school year 2005 — 2006,
there was improvement in almost all areas withetkeeption of tenth grade writing.
Although not statistically significant, the datagls strong effort to teachers and students
toward improved academic skills. School year 20@D08 shows that scores were lower
in all categories, including a drop of ten poimtgenth grade writing. The percentage of
free and reduced lunch has increased 22 % froraG@8 - 2004 to 2007 — 2008 school
years and the school enrollment has dropped byhondred forty five students. With
the test scores showing improvement during 200606 2it is interesting to note that the
percentage of English Language Learners was mugttehthan in 2003-2004 or 2007-
2008 and even with a large number of ELA studdntgher test scores were attained.
Notable also was that AP test scores were high20@%-2006 with lower numbers of AP

courses offered.
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All of the events and actions to promote the refofrhigh school had very little
impact on the overall results of the school. Theestigation into the perceptions of the
stakeholders revealed barriers to the achievenfentogessful outcomes from the reform
efforts.

Perceptions of Stakeholders

The perceptions of stakeholders revealed theirabvienpression of the impact of
the changes that took place at Star High Schobk résearcher conducted ten interviews
to obtain the perceptions of the stakeholders diggrareas of reform cited in the
researcher literature: leadership, students’ anadeeadiness for high school,
instruction and school culture. The researcher atked the interviewees about lessons
learned, positive outcomes and obstacles to tleemebrocess at Star High School.
Interviewees were actively involved in the Reforon@nittee. The obtaining of
perceptions of stakeholders took place throughnaemient, purposeful sampling of
members who participated in the reform during ussistages of the reform process. Ten
interviews participants for this study included:

Interview Code:

P1 Administrator Hispanic, middle-aged female

P2 Administrator Hispanic, middle-aged female

T1 Teacher Anglo, middle-aged female — Not hiradratedesign
T2 Teacher Hispanic, middle-aged Female - Hiregach after redesign
S1 Student Hispanic, male — former student - Refdommittee Member
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F1 Family

Prl Parent

C1 Community

Cc2 Community

Al Alumnus

One Anglo, female student — Member ofRe¢orm
Committee One Anglo, male, middle-aged parent -Manalh
Master Plan for the renovation of the school Buiddi
One Anglo, female, middle-aged parent who was a Merof
the Collaborative School Committee and Reform Cottei

Anglo, female, middle-aged — MembehefReform
Committee and PTA President

Anglo, middle-aged male — owned sdv@uginesses Member
of the Collaborative School Committee, Reform Cotteri
Coach

Hispanic, male, former student — Repméative of The Sulu
community Group, Reform Committee Member

Anglo, middle-aged female — Member &f @SC, Reform

Committee, Alumni Association

The interviewee’s responses were organized byukestogpns and begin with a table that

identifies the frequency of responses.

The Interview Questions

1. What were your perceptions about leadership duhiageform efforts at Star

High School?

2. What were your perceptions about students’ acadezaitiness for high

school?
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3. What were your perceptions about instruction, ingtonal strategies and
teaching and learning at Star High School?

4. What were your perceptions about school cultu®tat High School?

5. What were the lessons learned from the reform poae Star High School?

6. What were the positive outcomes of the reform pge@d Star High School?

7. What were the obstacles to the reform processaat-8gh School?

Leadership Results

10/10 All stakeholders spoke of the importanckeatiership
5/10 Vying for power and control

4/10 Politics of the district and community

2/10 Star HS is the most politically active HShe city
1/10 The leader establishes the climate of theach

All stakeholders spoke to the importance of leddprs guiding and supporting
reform. A theme of concern for power and controkeged when asked about the
effectiveness of leadership on this reform. Tleeaecher literature review reported that
high school reform needed strong leadership, aeleatio could draw all stakeholders
together for the common purpose of educational avgment for students. Because of
the chaos of the school when this leader was apgmbiher first task was to calm the
school down; “number one in my leadership role twasreate a school where kids could
learn and teachers could teach (P1).”

Findings from five out of the ten interviewees (P2, T1, Al, and C2) indicated

that the vying for power and control was the nundyer theme in leadership. “My
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perception of leadership, it was them versus therna and the students (C2).” One
interviewee shared that the leader establishedlithate of the school, “I believe they set
the tone (T1).” Four out of ten interviewees daiak the politics (P1, P2, T1, and F1) of
the district and the community influenced leadgyshiwo stakeholders (P1, P2) asserted,
“Star High School is the most politically activeghischool in the city (P1).” The high
school principal needed to balance their role asmstnuctional leader and a manager, as
well as addressing the political aspects with tmunity. The principal, Dr. Spock
articulated a need to have control over outsideg®that want to come into the building,
“other groups wanted the school/property — | covddallow a group of anybody to come
in and take over (P1).” One of the community merslm®ted the impact of the struggle
for power. The neutral facilitator, hired by thefBrm Committee to facilitate the
Reform Committee meetings was to make sure thabales could speak, but
interviewee C2 commented:

It lacked leadership, the reform, because of pudhbad the neutral facilitator,

wasn’t neutral any more. The principal would megh the facilitator and they

would do the agendas — so the structure of it chalde improved. Leadership
should have been accountable to the structurevéstaid out (C2).

The other concern by stakeholders (P1, T1, P2Fa)dvas the role of the district
in the reform process. One of the stakeholder} f@Mlthat district support of the
leadership withdrew without communication, andfemaily (F1) asserted that the district
would not listen. One of the principals (P2) teit downtown gave as much support as

they could and one of the teachers (T1) felt thatdistrict lied to the Reform
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Committee. All of the comments about leadershgpdate that there was little sense of a
cohesive community. There were comments that kdaotiger stakeholders for the
problems that leadership encountered. There widemse of vying for power and
control and it seemed that stakeholders becamtat, which hindered the
collaboration needed for effective school reforfRaor the reform effort to be successful,
all stakeholders needed to be accountable for tbkgnn the process. It was difficult to
determine the difference between district decisams decisions made at the school
level. It appears that some decisions were didewel decisions but this was not
adequately communicated to the school.

All stakeholders spoke of the importance of leddgrduring the reform of a
school. Stakeholders all wanted the same thingpraved academic achievement for
students so that they were prepared for collegmst secondary opportunities. Both
leaders of Star High School were strong and capaiidecame with a great deal of
expertise. The reform committee became a 60-megroep, all of whom were leaders.
The vying for power and control along with the o8, undermined and derailed the
effectiveness of the reform.

Students’ Academic Readiness for High School: Resul

10/10 Incoming freshmen are woefully unpreparedafdemics in high school

7/10 Spoke of the importance of creating collabeedearning communities —
common planning time for teachers — vertical aligntrof curriculum

4/10 Teacher influence on student learning

2/10 Importance of family expectations
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1/10 Student accountability

All stakeholders (P1, P2, T1, T2, S1, Pr1, F1,C34, Al) the principals,
teachers, students, family, community groups anthals indicated that incoming ninth
grader at Star High School were woefully unprepaoeslicceed academically in high
school. Stakeholder C1 declared, “when eightheysdre reading on a third grade level
or have math skills as the fourth grade level, veel@sing these kids long before they get
to high school.” Stakeholders’ spoke of the nemdrfterventions of incoming students
through all stages of the reform. The ninth gradedemy was the first intervention put
into place during the reform. Another interventigas the Summer Bridge Academy in
the summer, 2006 to prepare incoming ninth graferthe expectations of high school.
Captain Kirk (P2) indicated, “what appalled me Wasv kids were going in — freshman
kids going in the then high school taking such #adous responsibility for them. They
only taught them - freshmen, before they took tatesassessment test, for what - six
months?” The family (F1) spoke of a previous pipatthat felt freshmen would be
more successful if housed alone at the elementdigyos on an adjacent campus to Star
High School, so that students could take advaragjee elective offerings, clubs and
activities, but have the academic time in a locatiway from the large setting of high
school. One interviewee (C2) suggested that seutests are not at appropriate
instructional levels, in elementary school or ma&dthool and when students enter high
school “...it's too late to catch it here at highgoh” Curriculum must be aligned from

kindergarten all the way up to develop an effectesder system.
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Two respondents (Prl, Al) spoke of the importaridanily influence to have
expectations for their child in the high schoolisgt making sure the student goes to
school every day, making sure the student is doorgework. One interviewee (S1)
mentioned the importance of the student takingaesibility for learning, and four
interviewees (P1, T1, S1, C2) spoke of the teaittilerence on student learning.
Suggested was that the most experienced teacheksaith the ninth graders and loop
with them to the next grade level. Following stoideat each grade level would allow for
greater continuity of learning and relationshipgding with each student. Those
teachers would have knowledge of where each ststientls on learning, and allow for
more accurate measuring of academic growth.

Seven interviewees (S1, T1, T2, P1, Al, P2, andsHé¥ysed the importance of
building professional learning communities withfstand students, collaborating, having
common planning time and vertical alignment, whaasuld allow curriculum to flow
from one level to the next. Strengthening theiculum by having knowledge of
previous instruction at each grade level would én&achers in planning a focused
curriculum. There was a sense of a cohesive contynaround providing resources for
incoming students and ensuring academic coherdncaddition, alignment of
curriculum at all grade levels, the importanceashily support, and creating a small
learning community for ninth graders would helprthiee successful in high school.

All stakeholders interviewed reported that incomimgth graders were woefully

unprepared for academics in high schobhe Education Trustorked with Star High
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School to set up an academic structure to assistnimg ninth graders in receiving the
guidance needed to do the hard work necessarydéoessful academic achievement.
The creation of the Freshman Academy and the SurBndge Academy were efforts to
improve students’ academic preparation for higloesthMany of the comments in
response to this question attributed the low acédanhievement of students to issues
beyond the control of those who worked within tighhschool. Blame for the poor
performance of Star High School fell on the shorda# parents, elementary and middle
schools and the students themselves.

Instruction, Instructional Strategies, Teaching drehrning: Results

10/10 Star HS needed to boost the expectationataemidance
3/10 Importance of literacy when coming to highaah
3/10 Students who would not do the work

2/10 More AP — more rigorous learning

1/10 Family structure

It takes a village to raise a child and the samruesin schooling. When the
reform of Star High School began, stakeholderstfeit counseling and instruction were
areas in need of improvement. Star High Schodlraoted withThe Education Trugb
guide the process of improving instruction. Thegisted with counselor training,
suggested that a common planning time allowed txadb “dialogue, collaborate, and
conduct peer observations (T2).” Interviewee Cdkspof one of his students that did not

have a textbook in advanced calculus:
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One of my senior students who’s number three irclaiss, one of the best runners
in the nation, and this kids excels in everythiegdoes...doesn't like his
advanced calculus class. | go ‘why'...and he sawdl, Wdon’t understand the
teacher and we don’t have a book, and if | hadakplocould teach myself.”
Improving instruction, instructional strategiesa¢hing and learning began with
the training of teachers in AVID in student prepianmafor college. All ten stakeholders
responded that Star High School needed to boogtdbectations for students, but their
responses indicated a wide range of strategieshie\e that goal. Three stakeholders
(P2, T2, C1) spoke of the importance of literamydtudents when coming into the high
school and one of the administrators (P2) advodi@idperhaps some students would
need to spend two years in skill building beforedming a sophomore student. Three
stakeholders (Al, T2, and T1) also commented ondatas in Practice. “I think that was
really excellent,” (A1) and (T2) felt that “we wecellaborating, doing some
observations, then we’d come back together andjget’ Two interviewees (Prl, C1)
stressed the need for more AP (Advanced Placeroksges to push rigorous learning.
One interviewee (C1) commented, “We don't have etqi®ns on these kids, these kids
are not stupid and you put them in these clasdgmu demand things from them, they
will give you back what you demand.” Ideas subeditby interviewees included project-
based learning, hands-on learning, connected legrimdividualized instruction, study

skills, and use of best practices to improve theheg and learning at Star High School.
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Stakeholders also felt the environment for learmagded to improve. All ten
interviewees spoke of the need to “boost the egpiects of this school in the classroom
and for attendance.” The family interviewed (Fdyeacated:

A structure in the home where kids get up, the etgii®n is that you get up, and

get out of the house. There has to be a familyeithat supports kids. That's

where the responsibility part comes in, everyboay to be responsible.

Frustrations expressed by three of the stakeho(&drsPr1, C1) were the students
who would sit there (in class) “wouldn’t do workalk amongst each other (S1)” and
students who would sleep in class (Prl). Intereesvexpressed frustration with students
who were lazy, possessed a lack of work ethic,isagline and a lack of respect (C1).

All stakeholders indicated that it was necessatyatost the academic
expectations of Star High School students. Ineveles spoke of the importance of
attendance and the expectation of coming to sdladearn and the importance of
curriculum alignment. The interviewees also ideatifsome consistent needs for
improved instruction like textbooks, schedules famdily support and noted a variety of
teaching strategies.

The implementation of 12 academic programs dutiegéform, with 27
strategies to improve instruction resulted in & $teat was overwhelmed with a fractured
academic program. There was a lack of consistandycohesion with the
implementation of so many programs and strategReEssources obtained through grant
monies, helped pay for reform costs; however, edche grants had requirements that

needed to be met. The demands of the grants fdrwtured the academic program.
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The reliance on external experts rather that refogrmternally, led to less engagement
by staff.

School Culture: Results

10/10 Impact of politics

4/10 Negative impact of one community group

4/10 Importance of respect and trust

3/10 Student engagement affects climate

3/10 Racism

1/10 Importance of communication

All ten interviewees spoke of the impact of pobtien the climate and culture
during the reform of Star High School. Star Higth&ol was located in a very politically
active part of the city; there were strong commugirbups that exerted a great deal of
pressure on the community. Some interviewees corteden the negative role of the
Sulu community group (P1, T1, F1), and one interee felt that this group had their
own agenda (Pr1). Another interviewee felt thég group’s involvement was necessary
for reform to give a voice to undocumented studén®y.

Stakeholders T1, T2, and C1 mentioned racism. Bxstbhers interviewed
brought up racism in their conversations, and tmaraunity member who is also a coach
(C1) felt there was institutionalized racism: Wrtestly believe there is major
institutionalized racism in inner city schools, ot not sure how you fight that.”
Teacher (T1) stated: “the teachers who were aféiti with Sulu were, just sort of

accusatory that we were trying to leave brown peopit.” Teacher (T2) spoke of the
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students in inner city schools: “there are otlaetdrs, we have gangs, we have racism,
and we have all things in play. Some things hateeg better, but some things haven't
changed.”

Four interviewees (F1, C1, Prl, and P2) reportethenmportance of respect and
trust which influence the climate and culture afchool. Three interviewees (Prl, Al,
and P1) also commented on how engagement affdwetlinate of a school. The
family F1) reported, “When she [Dr. Spock] cameaa leader, the students felt like
they could trust her.” One of the teachers (T2Zhewnted on Dr. Spock’s leadership, “I
trusted her totally.” The student (S1) felt that Bpock was “the heart of the whole
Reform Committee,” and the alumnus (A1) felt “tkadership was outstanding.” Even
with representation of the different stakeholdarslee Reform Committee, C2 reported
feelings of alienation:

We didn’t know how to make it work the way we wahteto work, because even

when | was a student here, | would hear on thedote that teachers were going

to meet, and have their own meetings around refana,it was very frustrating,
because you know the teachers just had a meetiibey were already prepared.

It was a clique of teachers, it wasn'’t all of thbeing represented, it was a clique,

they knew what the agenda was, so they would gloetee meetings, decided

what they wanted to get out of it; it didn’t alldive people to really talk about the
problems and get to the solutions (C2)

Both principals who served at Star High Schoolgesd due to health reasons.

There appeared to be a lot of “finger pointing”thg different stakeholders, even though
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all agreed that they wanted to see the studenteedc All ten interviewees felt that
politics affected the climate and culture of StaghHSchool. Four interviewees spoke of
the importance of respect and trust in the clino&i@ school. There did not appear to be
climate of respect and trust during the reformre$fand there was a need for open
communication at Star High School. One of theefakders spoke of the importance of
communication and learning how to work with othéeemmunication is a two way
street, and it wasn't like that at the reform (C2).
Positive Outcomes of the Reform

All stakeholders were able to identify positive @ss of the reform process.
Principal (P1) reported:

I knew our reform was a fabulous plan, we were en@nting it, was ‘state of the

art.” teachers who hadn’t been excited in a longetivere excited, it was starting

to grow, it was starting to be contagious. Kidsenvgtarting to get involved (P1).

One of the parents shared that, “Maybe a posititeame of the redesign was
that there is new administration, there is new haeg there is new support from
downtown (Prl).” Dr. Spock also shared, “Thos¢ sesres — we had the highest
increase of any similar school (P1).” Captain Ksdoke of the process of reform:

I think positive outcomes are people working pesiif, collaboratively, teachers

really seeing the literacy piece and how it affddtee work they were doing.

People started looking at data, in terms of drivimgjruction — we were able to

add the instrumental music, add another langudgeirese. | think those two, |

believe in the arts and | really believe in langegdoreign languages, and when
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we cut those, | think we are making tremendousakes with our kids. It's the

whole child — teaching the whole child (P2).”

Another positive aspect that was acticulated wasttie “faculty and staff at Star
cared a lot about the students and were willingddk well beyond any required effort to
help develop the reform, to help kids achieve, diat was going on to be better, total
commitment (Al).” A parent added, “A new accouiiligbis coming out of the redesign
(Pr1).” A community interviewee felt that the “e=xign had to happen; the teachers [had
to] recommit to the school and to prepare Staresitgifor college (C2).” The lessons
learned also included the importance of strongdestdp; even with the change in
leadership, both of these principals were very begpaxperienced leaders.

The stakeholders reported that the positive outsareatered on the contents of
the plan itself and the fact that there was reprtasion and caring from all of the
stakeholders. In other words, the pieces werethet the execution was problematic.
Obstacles to the Reform

Three stakeholders (P2, T2, and Al) felt that estaatbe to reform was the
negative effect of the media coverage. Allowing thedia to come into Star High
School was a controversial issue. The researcasmaet able to pinpoint whether the
district or the principal (P1) allowed a reportercome into the school during the reform
process. The school received a great deal o€isrti from the reporter at that time.
Stakeholders (P2, T2, and Al) felt that the arsicheat written and printed in the city
newspaper, added to the school’s already bad mputavhich has possibly had a

negative impact upon student enroliment.
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A stakeholder (S1) felt that the reform committemnmbers should have had more
commitment to attend every meeting and there shioaN@ been equal numbers in each
stakeholder group (S1). The family spoke: “On¢hefproblems itself, was this
difference in philosophy from reform to redesigi );(F Another interviewee (Al)
commented, “Probably the biggest obstacle wasdtiesign (A1).” One of the
principals commented on how unprofessional sontbestaff was during the process of
redesign (P2). Some stakeholders (Al, T1, anddilthat downtown (district) had
already made decisions about the future of Stah ISichool, but had not been upfront
with them. Two others felt that another obstaolesform, were the groups that wanted
control and or sabotage the reform efforts forrtb@in purposes (T1, P1).

Most of the obstacles articulated pointed to thiogsside of the school’s locus of
control. Another example was students who wereanatlemically prepared when they
came into high school (P1, P2, and C1). Incominghrgraders were also unprepared
socially (P2) and in a stage of “transitioning franchild to an adult (F1).” The lack of
articulation from middle to high school was ideietif as problematic: “we have to
communicate with the middle school and the middlesl has to communicate with the
high school, because there has to be that contifarikids (P2, C2).” One stakeholder
(P2) felt that ninth graders should be close tgga Bchool, obtain services, participate in
clubs, sports, activities, music, but because dlntg and transition issues, housed
alone. Two stakeholders (T2, Prl) felt that nigtthders were too immature and should

remain with the middle school, and some stakehsI{EL, S1, Al) felt that the ninth
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grade academy was the best way to help studerstsdoessful. Of the ten stakeholders
interviewed, each one indicated that incoming fnesih were unprepared for high school.

Having the lowest daily attendance in the disindicated disengagement and a
“societal problem (F1).” Another stakeholder falhe biggest obstacle was getting
parent input and involvement (Prl),” and (C1) adted, “Holding parent’s
responsible.” Three stakeholders (F1, Prl, andf€tlan obstacle to the reform was the
lack of family support and engagement by studewitde one of the parents suggested
getting “parents on board have good quality teaghggod curriculum and stop the social
promotion (Prl).”

Teachers also blamed other teachers by citingkadfcollaboration among staff.
There were “teachers that don’t want to conform)(T&hich may have led to the
redesign of Star High School. Teaching and learneeded to improve at Star High
School. Stakeholders agreed that Star High Saeeded to change the way it was
doing business in educating its students.

Dr. Spock (P1) learned that “I should have askedrfore help, gotten more
teachers involved, taken better care of myself eed almost died, should have made
myself and my family a priority, and paid more atten to my intuition.” Of the Sulu
community group, Dr. Spock surmised, “their intésan getting rid of some teachers
were so strong...it overrode their interest in refottmey didn’t even want to reform it —

they wanted to shut it down (P1).”
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Captain Kirk struggled with the staff because “Nattar what | did, | would have
never been totally accepted because | was lookasl thie person who fired those
teachers (P2).”

There was also stakeholder frustration with thé&idis One of the principals (P1)
did not feel supported by the district once the seyperintendent came into power.
Stakeholders were also frustrated because théctdil not allow the reform “to play
out. If the change isn't immediate, and then leliange it again, they don’t give enough
process time (F1).” One of the community membgmessed:

I don’t know if we've learned any yet, it's a waihd see. We talk about

responsibility, we talk about raising the bar, Wwathaven't implemented it yet. |

think if we’ve learned anything, and once againdistrict, neighborhood
meetings, you bring consultants in, that make ektoad of money, to talk about
what do we want in a high school. We want our kadsucceed, we want our
kids to have college level classes, of course wa aththat. Do we get a report,
we get some consensus, or something that we'rggoido? NO, we’ve got to
have more meetings, still nothing’s changed. Im@d of talk, this is a business,
our goal is to produce a product that can maketieé real world, and into
college (C1).

Conclusion

Strong, positive leadership is crucial to the sasa® any organization. Both
leaders that came into Star High School fulfilled job that they were called to do. Dr.

Spock brought the “can do attitude” and the eneegyired to not only calm a school
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down, but was able to work with stakeholders iratirg a concrete plan of how to better
educate their students. Captain Kirk brought lvem strengths into Star High School, a
vision of creating an ECE through high school caswith a focus on world languages.
She encouraged the high school staff to be condexbeut the whole child, not just the
content of the subject matter. She also had thecinsmtask of interviewing 250 teaching
candidates to staff Star High School for the follogvwyear. Communication between the
school and the district seemed to be a major igsthee reform process.

Politics and community groups had an impact onghbigol’s reform. The lack
of academic preparedness of ninth grade studemntsiganto high school negatively
affected the academic program. Families must glayal role in their child’s education
by setting a structure of expectations that thdesitis job is to build self-discipline and a
work ethic by being in school every day and leagnin

The finger pointing by vested stakeholders didhedp this school in improving
the education of its students. There was blame eitdim the stakeholder groups. It
appears that some of the blame was due to extctals, such as the lack of
preparedness of students coming to the high schtblen students are going to college
and having to pay for classes without getting d¢redien there is a school culture of
apathy, lack of engagement by students, staff taletBolders, change in the way a
school is doing business must happen. The disteetled to support the reform, not only
in money, but also in guidance. Reform must besparent and open to all stakeholders;

commitment and communication cannot be overstated.
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Through this study, the researcher hoped that stubdWearn about the
effectiveness of the events and changes utilizeeshglthis urban high school’s five year
effort in school reform. Instead, this study taoka life of its own through the
perceptions of stakeholders. These findings rexktidat themes of power and control,
lack of focus, blame and the politics of reform egeel from the perceptions of
stakeholders. These emerging themes interactethtertered with the positive
development of the reform strategies found in tteedture review (leadership, students’
academic readiness for high school, instructionsaol culture). Chapter 5 reports the

overall findings of this study.
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Chapter Five:
Findings of the Study

Purpose of the Study

The purpose of this study was to describe and aedhe events and perspectives
of stakeholders to the reform at Star High Schio@lri effort to provide school reformers
with an authentic story of potential pitfalls anctsess. Vail and Knowles (2002)
investigated urban high schools that were successftaising test scores, narrowing the
achievement gap, increasing graduation rates atarireg the faith of parents and
community members in public education (Vail and Wies, 2002, p. 1).” Studies like
Vail's and Knowles’ (2002) as cited in Reed-Williart2007), report that there are
examples of successful high school reform. Moghe$e studies are retroactive and
investigate success once already demonstratedt édhave learn from the processes of
high school reform in an effort that has not metstandard of being successful? What
are the perceptions of stakeholders (studentshéescadministrators, parents,
community members and alumni) as they reflect erréfiorm process? These questions
guided the development of this study to documeatéfiorm efforts and perceptions of
stakeholders at one urban high school in the naiisthool reform efforts. The findings
are less about the events or processes, and mauetabk interpersonal elements that

emerged and negatively influenced the potentiatd@arm.
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Discussion

This study investigated what happens to a schaahglthe process of reform.
Reform is the systemic change that results in pedoce-based accountability. The
analysis of the events and perceptions of stakem®lof the reform at Star High School
demonstrate that it does not meet the standaref@fm. The events of the reform at Star
High School were a series of interventions implet@éro improve the school that did
not result in systemic change. The perceptioraieholders revealed a common desire
to see positive change, but the lack of ownershgppesence of a cohesive path
prevented systemic change from happening. Thiy sfadhe attempt of reform at Star
High School revealed a struggle for power and cbnivat impaired the leaders’ ability
to develop a cohesive and focused path towardmefdrhis lack of focus led to the
adoption of a multiplicity of programs and instriocial strategies. Finally, the lack of
leadership and ownership allowed the passion ferr#iorm to dissolve into blame and
political battles.
A Struggle for Power and Control

Most of the stakeholders at Star High School watttedsame thing, improved
academic achievement for students so that they prepared for college and beyond,
but the struggle for power and control undermirredreform effort. The blurred lines of
authority affected the effectiveness of this refaffort. The Reform Committee had
sixty members, including administrators, studet@achers, parents and community
members, and all of them had their own ideas akehsa What were the roles of the

community, the district, the parents, studentsstaff? School leaders need to identify
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the roles and responsibilities of each stakehalderived in reform efforts as a means
for the effective coordination of the work. Onbe structure is established, the leader
must monitor these guidelines to ensure the acability of members to work toward
the vision and goals. The leader must also wotk thie district leadership to define
roles and responsibilities. When Dr. Spock waspttirecipal during the pre-reform and
reform, she relied on the support of the distridbwever, when the new superintendent
came in fall 2005, Dr. Spock felt that the distsgthdrew its communication and
support. School based leaders should clearly défigie expectations of the leadership
and support needed from the district.

Heightened pressure that came from political infleess and the media
dramatically impacted the tensions of power androbwithin this reform effort. Early
in the reform process, the tension surfaced betwee®ulu community group and the
principal, especially with the selection of commgtmembers. The principal and the
Sulu community group wanted the Reform Committeleadlifferent entities. The
principal saw it as an advisory board that operateter CSC bylaws and district policies
and procedures. The Sulu community group wantedReform Committee to be a
separate entity, that had power and operated imdiepdly of the CSC. The principal’s
design of an advisory board became the reality th@agbrincipal never directly addressed
or acknowledged the issues behind this differefigdibosophy. The work of this
committee appeared to have a negative impact oretben process. When the Reform
Committee created sub-committees to research gheixareas of improvement and

make recommendations, the divisions within the greere exacerbated. In addition,
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the steering committee, a selective part of th@ReifCommittee, met on a consistent
basis to plan the agendas for the next meeting Sthu community group did not have
representation on the steering committee anddtlblut of the process.

R. Tirozzi (Owings et al, 2003) contends that thle of principal has changed to
that of an instructional leader; however, the vyafigontrol between the school,
community and district hindered the progress of Huhool’s efforts toward reform.
Rather than keeping the focus on improving instomctor students, various stakeholders
pushed for control of the reform effort. The staideers blamed each other for the
failure of its students and the result was a fracticommunity. Perhaps a different
leadership style could have averted some of theedson that came about because of the
mistrust between stakeholders. The involvemestakeholders is not enough to build
cooperation and teamwork. Without clear and clos®dnitored roles and
responsibilities, polarization and competing ins¢sepermeated the attempts toward
reform.

Resource management also presented issues withr paadieontrol for the
reform effort at Star High School. Star High Sdhwas able to obtain sizeable grant
monies from various sources to aid in reform. €hgere nine grants obtained by Star
High School, some of them from the district and edrom outside sources. Each of the
obtained grants had fulfillment requirements, whigtther fractured the reform effort
and created issues with control. Overall, the &ssehreform did not matter; ndhe
Education Trustnot AVID, the issues of power and control permeéake reform and

contaminated the effectiveness of any reform effort
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Lack of Focus

As a result of the struggle for power and contreklve different academic
programs were added to Star High School duringy#aes of the reform efforts included
in this study. Those interventions included ScsidtaReading Inventory, Cognitive
Tutor, Interactive Math, Studio English, Silent g&used Reading, Conflict Resolution,
Service Learning, Community Service, El Alma, anciéase in Advanced Placement
course offerings, Advancement Via Individual Detegration, Restorative JusticEhe
Education TrustStandards in Practice, Freshmen Academy, Summeég&#Academy,
and College Board Accelerator Schools. Reform anog that have continued were the
addition of AP offerings, AVID, Restorative Justitke Freshmen Academy and the
College Board EXELerator Schools. In additionitese programs, twenty-seven
instructional strategies to improve classroom utdton became part of the expectations
for teachers. These strategies included Bloomi®mamy, active and constructionist
strategies, cooperative learning, and use of lrestipe. Teachers participated in peer
observations, pre and post testing, connectiorssadhe curriculum, and use continuous
assessments. There was also reading and writrogsathe curriculum, professional
development, adult mentors, bilingual tutoring, &adurday school. Class size was
lowered, student portfolios and alternative schiedul Teaching methods used critical
thinking skills and hands-on learning. There waranges in the master schedule and
course offerings characterized by adding collegparation courses and eliminating
low-level and remedial courses. This multiplicityprograms made it difficult, if not

impossible for staff to implement and get maximu@suits. This lack of focus
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compromised the continuity of learning for studentsvas also difficult for the staff to
keep up with the changing strategies. The schemhed to implement anything that had
demonstrated success with improving student achiemg and there was also a strong
reliance on external experts. The implementaticsbanany new programs was
overwhelming to the staff and led to a fractureddmenic program. The lack of
consistency and cohesion led to a feeling of pagsriess in raising academic
expectations.

The only area of consistency in stakeholder resgonas the need to address the
issue of students’ academic readiness for highaddboincoming ninth graders. The
Ninth Grade Academy created small learning comnesiib give students personalized
attention and build relationships. It includedaration and communication with
elementary and middle schoolteachers to assistsedons and teaching staff with
meeting student’s educational needs. The potewtidhis reform action to persist is due
to widespread support and its “laser-like” foclisis an action that resulted from taking
responsibility for something that had been a phtte politics of blame at Star High
School. Rather than blaming the elementary andllmischools, Star was taking action
to make the change.

Blame and the Politics of Reform

Decades of failing students created a culture afflgpand non-engagement in
this community. Hertzog et al (1996) as cited apstick, describes potential dropouts as
students with excessive absences, low grades;uliffiin adjusting to high school and a

lack of connectedness; this describes many ofttidents at Star High Schoolhe
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Education Trustecommended providing support for students whitegasing rigor to
prepare students academically. Stakeholders assiame to other stakeholders
(teachers blamed families, families blamed othmenilias and teachers, teachers and
families blamed students, and so on) for the failfrthe education of students at Star
High School. All energies of the Reform Committeewd have gone into supporting the
leadership in providing a cohesive focus on higheetations and quality instruction
rather than blaming others for the problems. Tdweptance of grant monies and hiring
external experts to reform Star High School gaverobaway to others contributing to
increased feelings of powerlessness, division,paaial.

The interview process with stakeholders for thiglgt revealed a deep level of
pain and emotion regarding Star High School andtitdents. As soon as the tape
recording began, the words and emotions flowedbtlie stakeholders - there was
anger, frustration, sadness and tears. Many peapéel deeply about Star High School.

The personal nature and politics of the reform ssyeaffected the culture of the
school. Stakeholders blamed each other for thedhacademic success of Star High
School students, which created a negative, emdlyopainful reform experience for
stakeholders. Student achievement data reveahdhid investment of time, resources,
commitment and hard work done during the reforroréfivas for naught.

Conclusion

Did this one, urban comprehensive high school, neethange the way it was

doing business in educating its students? Theare dispute to the fact that Star High

School needed to change. The current job markeines a greater knowledge base and
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technical skill level, than Star High School wasigyg its students. This study
demonstrated that change did happen, but aredch@8s students better off today than
they were before five years of reform efforts? Wten we learn from the attempts with
reform at Star High School?

This study revealed the complexity of enacting stheform. The leadership of
Star High School sought to involve the entire comityuin participating with the reform
process. This was an admirable goal, but the naihaimecks and balances (Reform
Committee neutral facilitator and recorder) pubiptace to monitor this involvement
resulted in increasing the divisions rather thaldmg collaborative engagement. Not
only does the leadership need to manage the codiaibo at the school level, but the
leadership must also manage the relations witlditeict and the media. Changes in
leadership at the district level created a clinwdtdistrust and abandonment, but efforts
to create trust with the new administration weredexumented. All stakeholders
conveyed that they had the best interests of stademind and wanted a better
education for students at Star High School durmggreform process, but they were not
able to actualize these good intentions due tdeitleof systemic reform. The reform
events and changes became isolated interventitrey than a cohesive framework
characterized by a clear focus with accountabilitpugh roles and responsibilities of the
involved stakeholders. Without this cohesive gtiesit was difficult to establish and
maintain trust.

Perhaps the changes that took place and the séateged to make change, will

provide future reformers some insights for theinawform efforts.

136



Recommendations to School Reformers

Leaders who are embarking on reforming high schoeésl to realize the
complexity of the task. School reform does notgeapthrough the adoption of new
programs. It requires that a leader to be abéntdyze the entire system from its
community to the district, to the needs of the etid, to the skills of its teachers, to the
quality of its programs, etc. This analysis shandage stakeholders and result in
focused actions that address systemic issuesheAStar High School reform effort
demonstrates, the inclusion of stakeholders catidastrous if roles, responsibilities and
lines of authority are not clearly defined and ntor@gd. The communication skills of
listening to different perspectives could have ppehavoided the polarization among
stakeholders at Star. Communication skills are essential to make sure that there is
district support and to build support from the exét community.

A valuable lesson learned from this study was dffi@ctive leadership is vital to
the success of any organization. Leadership Betohe for the climate and culture of an
organization, and that culture greatly influencegagement. Articulation and continuity
of learning need to take place from kindergartergugh high school and into college.
Students are not able to make the learning cororectinless they are reinforced all the
way through each level of learning. All stakehotjespecially students and their
parents, need to see transparency in the way ¢fesichool does business and take
responsibility for the education of their child.

One of the most important lessons learned fromréigrm effort was the need

for constant communication and collaboration toriomement of educational growth and
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success of students. Internal improvements withioee effective than those brought in
by external entities because of the “buy in” framkeholders. There were too many
academic programs added in a short period of tivheh created a lack of focus. All
stakeholders spoke of the lack of students’ acadlemaidiness of incoming ninth graders
during the reform efforts at Star High School. s if all energies had focused on that
one facet of reform, the efforts would have beemewdfective. It takes time to
accomplish goals and see results; programs arnegita need time to take root and start
having an impact on student learning and growtkingydata on a consistent basis would
aid in monitoring of student growth. Keeping aelalke focus on the vision would have
helped keep the reform much simpler and direct.stakeholders need to be single-
minded about the goals, have clear expectatiomsistency and patience to let the
interventions “play out” when implementing reform.
Limitations

This study was limited to one urban, comprehenkigh school and the finding
cannot be generalized to other settings. The relseds role as a music teacher at Star
High School was a limitation in this study, as wdlle to unintended biases.
Recommendations for Further Research

Will high schools in the United States of Ameriagace again lead the world in the
field of education? The area of high school refalmounds with researchable questions.
The reform efforts at Star High School are ongoarg] it would be valuable to research
the next phases of reform at this school. Wiltstuts of Star High School graduate with

skills to succeed in college and post secondarpippities? Will Star High School be
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one of the district’s premier high schools in 20184 the reform and redesign have a
lasting impact on this high school? Will the plogdirenovation of the building, along
with reform improve educational opportunities ft students? What will happen at Star
High School as the demographics continue to change?

Star High School is a microcosm of urban high sthath around our country.
There is a need for research to help us answédollbging questions about urban high
schools. How do we as educator’s foster work &thitow do we promote hope? How

do we foster student engagement?
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Appendix A
Interview Protocol
. What were your perceptions about leadership duhiageform efforts at Star
High School?
. What were your perceptions about the ninth graalesttion from grade eight to
grade nine during the reform efforts at Star High@®I?
. What were your perceptions about instruction, urdtonal strategies and
teaching/learning at Star High School?
. What were your perceptions about school cultu&tat High School?
. What were the lessons learned from the reform goaeStar High School?
. What were the positive outcomes of the reform pgs@d Star High School?

. What were the obstacles to the reform processaat-tjh School?
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Appendix B

Star High School Blueprint for Reform

I. Mission and Vision for the Star High School Reform:

To attain high levels of academic performance awofigiency for all students at Star; and
To achieve high graduation rates and improved déece rates at Star; and
To prepare all Stafigh Students for college and post-secondary edwcaptions;

I1. Specific Five-Year Goals and Strategies:

A. Goals

Proposed Goals to be accomplished in five year s (2005-2009)

Star High School will utilize resear ch-based best practices, data-driven instruction, and continuous student

assessment to obtain our goals.

1. 100% of all 9" graders will graduate from high school within five years;

2. 95% attendance rates will be achieved;

3. 100% of all courses (core and elective) will be college and career preparatory and/or at levels that meet
national certification standards (connected to a professional association and standards); and

4. Incoming 9™ graders from the schools that feed into Star High School will be proficient in reading and
math (CSAP based) upon their arrival at Star.

B. Strategies:
Proposed Strategiesto Accomplish Goals

1. Align curriculum with the State standards and wiita CSAP to ensure critical thinking and use stegsda
based assessments.

2. Adjust the master schedule to ensure that all stsdie offered challenging and rigorous classés wi
qualified teachers, and to eliminate classes tbatad meet national, state and district standa@tmtent is
critical and should drive the master schedule. laghieving students will have equal access to thet m
experienced teachers.

3. Identify and utilize key data to analyze Star (Bist Principals, Departments, Teachers)

4. All students will be tested to establish an acaddyaseline from which their needs, progress and
achievement can be evaluated. (The purpose ob#isisline from which their needs, progress and
achievement can be evaluated. (The purpose db#isisline is not for remediation but to raise their
academic progress.)

5. Evaluate students, classes and departments evegytthfour weeks. Review student progress basebeo
aligned standards and utilize data, actual work,ietthe evaluation process.

6. Utilize end of course exams to ensure all studargsecoming proficient in the curriculum.

7. Focus on Professional Development: help teachgysowe their skills to assess whether, for exantpke,
assignment is rigorous enough or whether it iadsrds based assignment. Create professional
development for teacher planning, standards-basstligon of lesson plans, structure of the clagsroo
rituals, routines and rigorous coursework and assests. Professional development offered to cdimgse
staff in areas relative to career, academic, patsamd social counseling.

8. Utilize the “Transforming Counseling” program tagal the counseling department with the stated goals

9. Communicate with and educate parents on rigor, biglectations and a college/post secondary foauaifo
students at Star.

10. Establish and maintain an environment of mutugleesamong students, adults and the community.
Provide consistent and frequent communication abclubol-wide discipline plan and interventions.

Phases of | mplementation:

Phase One: Strengthen all departments by the alignment of cardculum to assessments, state standards ané® CSA
content as well as the quality of the instructiefiviered to students, based on research and kegiges. Include El
Alma de la Raza and other culturally relevant cudtim. In addition, Spanish-speaking studentshvélincluded in al
phases of the reform plan including AVID in Sparastd honors classes in Spanish in all disciplines.

Phase Two: Explore, identify and create academies within amahensive high school to establish smaller legrnin
communities (i.e. Performing and Visual Arts, Teglugy, Science/Math, International Studies witheamphasis on
language arts.

Phase Three: Develop a parent involvement system at Star teegse active parent involvement to support student
achievement.

Reform Proposal Revise«8-05
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Appendix C
Definitions

Academic Excellence“Academic Excellence means maintaining rigor arghhi

expectations that address all learning styles aademic levels while engaging and
challenging all students to use their minds creffiand critically and respecting the
diversity among us all. (Star High School Refornb&mmittee, fall, 2004).

Academic Preparedness for High SchoBloficiency of academic skills of students in

reading, writing and math needed to succeed imiegthigh school curriculum.

Blueprint for Reform The guiding document created in 2004 by the Bigh School

Reform Committee. This document contained theionswision, goals, strategies and
timeline for the improvement of academic perforneafar Star High School students
(revised on April 8, 2005).

Collaborative School Committee (CBOCommittee that includes the school

principal, teachers, staff, students, parents,camdmunity members that

focuses on the School Improvement plan. It alss astthe School

Improvement and Accountability Council (SIAC) iretachool. The CSC

establishes relationships with the parents and aamity) participates in

the principal selection process and evaluations.

Consensusa decision or outcome that everyone understandamét least live with
because they believe important interests and alshae being met, and that everyone
agrees not to undermine or sabotage (Galaxy P8bhools Revitalization Initiative,

n.d.).
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Culture “The beliefs, attitudes, and behaviors which chiardee a school (Phillips,
1993, p. 1).” Retrieved July 25, 2009 from: httpwiw.schoolculture.net.
EngagementA willingness and curiosity to learn somethingvrend a commitment to
the learning task and the organization.

Improvement “Improvement is change with direction, sustainedrdime, that

moves entire systems, raising the average levgliality and performance while at the
same time decreasing the variation among unitseagdging people in analysis and
understanding of why some actions seem to workodéimers don’t” (EImore, 2004).
Instruction: Knowledge or skills imparted to others througtcteag and learning.
Leadership A leader has a vision for the future, is able tcspade people to get on
board with the vision and inspires them to overcofstacles to make it a reality
(Kotter, 1996).

Redesign:School classification based on substandard stwadgri¢vement or
substandard growth in student achievement as féehin federal or state accountability
systems. All teaching faculty in schools underesegn must reapply for their jobs.
Reform: Systemic change that results in performance-baseountability (Elmore,
2004).

School Culture “A set of norms and values that focus everyoa#tention on what is
most important and motivate them to work hard talxsacommon purpose (Jerald, C.D.
(2006, December). School culture: The hiddeniculum. The center for
comprehensive school reform and improvement. &etd July 22, 2009 from:

www.centerforcsri.org.
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