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Rtl IMPLEMENTATION RUBRIC: DISTRICT-LEVEL

POSITIVE SCHOOL CLIMATE

A positive school climate is an environment that is proactive, safe, and culturally responsive. It is built upon a caring school community that welcomes, honors, supports, and builds
relationships with diverse leamers and families to increase academic and social emotional cutcomes for all.

-Schools implementing Positive Behavioral Interventions and Supports with the Colorado initiative will continue fo utilize the Benchmarks of Quality (BoQ) and/or the School-wide
Evaluation Tool (SET) to measure implementation fidelity.

Key Anchors and Emerging: Developing: Operationalizing: Optimizing:
Guiding Questions: Establishing Consensus Building Infrastructure Gaining Consistency Innovating and Sustaining
Structures: District analyzes current district District develops a representative

1. How is a district-team

and school climate and identifies

leadership team to support positive

Team meets monthly and follows

schedule and meeting processes.

The team functions smoothly and
uses data from the field to adjust
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Key Anchors and
Guiding Questions:

Emerging:
Establishing Consensus

Developing:
Building Infrastructure

Operationalizing:
Gaining Consistency

Optimizing:
Innovating and Sustaining

3. How is data sfored
and accessed?

The leadership team reviews its
current data-management systems
to identify factors such as:

e easeofuse

graphical representation
problem-solving alignment
capability with other systems
(e.g., SWIS, AIMSweb, etc)

District selects a data-management
system that houses or aligns data
across social-emotional and
behavior. Personnel are identified
who can train on and coordinate
system.

The leadership team provides
training and assistance with the
data-management system(s).
Ensure system(s) is easily
accessible, understood, and used
by all the schools

The district routinely uses and
continually reviews the data-
management system to ensures it
meets the needs of their schools.

Processes and

Procedures:

4. Howis an
implementation plan
for positive school
climate practices
developed?

District identifies ways to improve
school climate andfor areas of
improvement. Areas to examine
across ethnicities may include:

o office discipline referrals

® suspension, expulsion

e dropout rates

» attendance and tardies

Leadership team outlines a 3-5
year actionfimplementation plan
and secures funding. The team
identifies differentiated support,
ways to build capacity, and areas
of improvement between schools.

Leadership progresses through the
goals on the action plan and
reviews progress. The team
ensures each school is supported
with technical assistance, coaching
& feedback, budgeting issues, and
data-management.

The leadership team regularly
reviews, ensures adherence to,
and updates the action plan as the
team identifies needs of the district.

5. How does ensture
accurate
implementation?

District examines available
implementation measures to
identify ones to potentially use.

Leadership team identifies
implementation measures to use
and data to be collected. Outiines a
meeting schedule to review the
data and identifies criteria, goals,
and timelines for fidelity.

The leadership team trains schools
on implementation measures and
collects data using them. The data
is reviewed by the leadership team
to check progress toward goals.

The collection of implementation
data and use of measures is an
embedded routine. The data
informs the district on how to adjust
their practices.

Professional

Development:

6. How is coaching and
professional
development provided
fo the schools?

District analyzes current support
and coaching provided to schools
regarding behavior, social-
emotional skills, and positive
climates.

Team outlines a model and
schedule of coaching and training.
Identifies PD to provide to schools,
that includes training on :

« antecedents and
consequences of behavior
conducting FBAs
data-management

effective classroom strategies
district processes and support
examples of practices in action

District team or personnel provide
coaching and support to schools in
their development of a three-tiered
positive school climate model (e.g.,
PBS). Schools are provided
reinforcement & recognition, and
successes are celebrated.

The district team regularly
analyzes the PD it offers and
adjusts it based on the need of the
schools.

*Each phase of implementation includes and extends the prior phase.
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Rtl IMPLEMENTATION RUBRIC: DISTRICT-LEVEL
FAMILY AND COMMUNITY PARTNERING

Family and community partnering is the collaboration of families, schools, and communities as equal partners in improving leamer, classroom, school, and district outcomes. In
effective partnering, each stakeholder shares responsibility for learers’ success by: (a) establishing and sustaining frusting relationships, (b) understanding and integrating family
and school culture, (c) maintaining reciprocal communication, (d) engaging in collaborative problem-solving, (e) coordinating learning at home, school and in the community, and
(f) acknowledging and celebrating progress.

Key Anchors and Emerging: Developing: Operationalizing: Optimizing:

Guiding Questions: Establishing Consensus Building Infrastructure Gaining Consistency Innovating and Sustaining |

Structures: District personnel examine and Leadership team outlines a District personnel provide support | District examines data on the

1. How are effective understand the need for family and | framework or guidelines for family | and oversight as schools follow support it provides to schools to

family and community | community partnering. partnering across the tiered model. | family partnering practices across | ensure it is effective and helpful to
partnering structures Includes guidelines on intensifying | the tiered levels of support (e.g., schools.
created and parinering when needs of the training on partnering, consuitation,
supported? student increases. ongoing coaching, etc).

District staff collects data from all
schools regarding educator, family,
and community partnering needs,
strengths and challenges (e.g.
time, languages, transportation,
resources, tools, expectations).

District staff identify and implement
effective solutions for previously
identified challenges and there is
acceptance of the ongoing need to
identify concems and work towards
positive outcomes.

District and staff:

« implements effective solutions
for identified challenges with
consistency

o work towards positive
outcomes

* engages in ongoing evaluation
of partnering practices (e.g.,
participation percentages,
feedback, efc).

District ensures:

« there is a focus on home-
school learning

= positive relationships and
reciprocal communication are
in all schools

o allocates resources to support
partnering practices

e analyzes data to ensure
effectiveness of practices

2. What guidelines for
the identification of
students with
disabilities are
provided to schools?

District stakeholders understand
the law for identification of students
with disabilities, particularly as it
relates to problem solving, the
tiers, and eligibility categories.

Disfrict outlines parameters
regarding use of problem solving,
the tiers, and idenfifying students
suspected of having a disability.

District clarifies and provides
ongoing assistance as schools
implement tiered levels of support.
District ensures schools are
informing parents of rights and
appropriately identifying students
suspected of having disabiliies.

District effectively identifies
disabilities within an Rtl system.
Also continues to evaluate the
efficiency and accuracy of using
the system to support students
suspected of having disabilities.

Processes &
Procedures:

3. How are current
partnering practices
communicated fo
schools?

District personnel analyze and
understand the research on
parinering practices and how it
relates to student achievement and
outcomes.

District outlines how best practices
related to partnering can be
included into daily practices within
schools.

District personnel provide direct
training and support on the
research base and effective
partnering practices.

District continues to provide
support on partnering and
examines how effective the
practices are. New strategies are
infused

*Each phase of implementation includes and extends the prior phase.

12



001

4. How are policies and
processes used fo
Support partnering
with families and
community?

District reviews its policies,
procedures, committees,
infrastructure, job descriptions, etc
for inclusion of family partnering.

District revises its policies,
procedures, committees,
infrastructure, etc to include family
partnering.

District provides training and
assistance on any changes made
to aforementioned policies,
procedures, etc. Ensures schools
have incorporated family
processes for partnering.

District ensures systemic family
and community partnering is
infused within all district practices
and organizational infrastructures,
policies, procedures, efc. District
personnel review its policy and
procedures in an ongoing fashion
as routine practice.

*Each phase of implementation includes and extends the prior phase.
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Appendix C: Individual Elementary School Descriptive Data

Table C.1 School A Descriptive Data Reported as Total Number of Students and
Percentage of Students Represented in Each Category

Table C.2 School B Descriptive Data Reported as Total Number of Students and
Percentage of Students Represented in Each Category

Table C.3 School C Descriptive Data Reported as Total Number of Students and
Percentage of Students Represented in Each Category

Table C.4 School D Descriptive Data Reported as Total Number of Students and
Percentage of Students Represented in Each Category

Table C.5 School E Descriptive Data Reported as Total Number of Students and
Percentage of Students Represented in Each Category

Table C.6 School F Descriptive Data Reported as Total Number of Students and
Percentage of Students Represented in Each Category

Table C.7 School G Descriptive Data Reported as Total Number of Students and
Percentage of Students Represented in Each Category

Table C.8 School H Descriptive Data Reported as Total Number of Students and
Percentage of Students Represented in Each Category
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Table C.1

School A Descriptive Data Reported as Total Number of Students and Percentage of
Students Represented in Each Category.

2010-2011 2011-2012
o Total School o Total School
RTI (%) %) RTI (%) (%)
Race/Ethnicity
White/Caucasian 24 (60) 268 (55) 20 (61) 271 (55)
Male 14 (35) 143 (30) 12 (36) 153 (31)
Female 10 (25) 125 (26) 8 (24) 118 (24)
Black/African American 4 (10) 68 (14) 1(3) 60 (12)
Male 2(5) 28 (6) 0 (0) 24 (5)
Female 2(5) 40 (8) 1(3) 36 (7)
Hispanic/Latino(a) 9(23) 93 (19) 10 (30) 114 (23)
Male 7 (18) 48 (10) 6 (18) 61(12)
Female 2(5) 45 (9) 4 (12) 53 (11)
Other race/Multi-racial 3(8) 55(11) 309 47 (10)
Male 2(5) 23 (5) 0 (0) 27 (5)
Female 1(3) 32 (6) 39 20 (4)
Sex/Gender
Male 25 (63) 242 (50) 18 (55) 265 (54)
Female 15 (38) 242 (50) 15 (45) 227 (46)
English Language Learner 6 (15) 53(11) 309 46 (9)
Outcome at end of year
Continue RTI 21 (53) 27 (82)
Special Education 2(5) 309
Exited from RTI 7 (18) 0 (0)
Moved 10 (25) 39
Total Number of Students 40 484 33 492
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Table C.2

School B Descriptive Data Reported as Total Number of Students and Percentage of
Students Represented in Each Category.

2010-2011 2011-2012
o Total School o Total School
RTI (%) %) RTI (%) (%)
Race/Ethnicity
White/Caucasian 14 (37) 220 (49) 20 (65) 204 (51)
Male 12 (32) 133 (29) 14 (45) 119 (30)
Female 2 (5) 87 (19) 6 (19) 85 (21)
Black/African American 3(8) 42 (9) 1(3) 31 (8)
Male 2(5) 27 (6) 1(3) 20 (5)
Female 1(3) 15 (3) 0 (0) 11 (3)
Hispanic/Latino(a) 18 (47) 157 (35) 9(29) 129 (32)
Male 14 (37) 77 (17) 8 (26) 71 (18)
Female 4(11) 80 (18) 1(3) 58 (15)
Other race/Multi-racial 3(8) 33 (7) 1(3) 35(9)
Male 3(8) 18 (4) 0 (0) 18 (5)
Female 0 (0) 15(3) 1(3) 17 (4)
Sex/Gender
Male 31(82) 255 (56) 23 (74) 228 (57)
Female 7 (18) 197 (44) 8 (206) 171 (43)
English Language Learner 5(13) 42 (9) 1(3) 27 (7)
Outcome at end of year
Continue RTI 14 (37) 21 (68)
Special Education 13 (34) 4 (13)
Exited from RTI 5(13) 3 (10)
Moved 6 (16) 3 (10)
Total Number of Students 38 452 31 399
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Table C.3

School C Descriptive Data Reported as Total Number of Students and Percentage of
Students Represented in Each Category.

2010-2011 2011-2012
o Total School N Total School
RTI (%) %) RTI (%) (%)
Race/Ethnicity
White/Caucasian 12 (57) 317 (59) 24 (57) 337 (59)
Male 8 (38) 163 (30) 16 (38) 185 (32)
Female 4(19) 154 (29) 8(19) 152 (26)
Black/African American 2 (10) 62 (11) 4(10) 62 (11)
Male 0 (0) 37(7) 3(7) 36 (6)
Female 2 (10) 25 (5) 1(2) 26 (5)
Hispanic/Latino(a) 5(24) 113 (21) 11 (26) 124 (22)
Male 3(14) 49 (9) 5(12) 62 (11)
Female 2 (10) 64 (12) 6 (14) 62 (11)
Other race/Multi-racial 2 (10) 48 (9) 3(7) 53(9)
Male 1(5) 24 (4) 0 (0) 28 (5)
Female 1(5) 24 (4) 3(7) 25 (4)
Sex/Gender
Male 12 (57) 273 (51) 24 (57) 311 (54)
Female 9 (43) 267 (49) 18 (43) 265 (46)
English Language Learner 0 (0) 24 (4) 3(7) 23 (4)
Outcome at end of year
Continue RTI 11 (52) 33(79)
Special Education 2 (10) 4 (10)
Exited from RTI 1(5) 1(2)
Moved 7 (33) 4 (10)
Total Number of Students 21 540 42 576
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Table C.4

School D Descriptive Data Reported as Total Number of Students and Percentage of
Students Represented in Each Category.

2010-2011 2011-2012
o Total School N Total School
RTI (%) %) RTI (%) (%)
Race/Ethnicity
White/Caucasian 15 (50) 271 (59) 10 (53) 271 (60)
Male 10 (33) 132 (29) 6 (32) 128 (29)
Female 5(17) 139 (30) 4 (21) 138 (31)
Black/African American 5(17) 35(8) 3(16) 36 (8)
Male 3 (10) 15 (3) 1(5) 18 (4)
Female 2(7) 20 (4) 2(11) 18 (4)
Hispanic/Latino(a) 7 (23) 101 (22) 4(21) 98 (22)
Male 507) 53(11) 3 (16) 52 (12)
Female 2(7) 48 (10) 1(5) 46 (10)
Other race/Multi-racial 3 (10) 55(12) 2(11) 49 (11)
Male 2(7) 34(7) 2(11) 28 (6)
Female 1(3) 21 (5) 0(0) 21 (5)
Sex/Gender
Male 20 (67) 234 (51) 12 (63) 226 (50)
Female 10 (33) 228 (49) 7(37) 223 (50)
English Language Learner 3 (10) 19 (4) 0(0) 24 (5)
Outcome at end of year
Continue RTI 11 (37) 10 (53)
Special Education 8 (27) 3(16)
Exited from RTI 3 (10) 5(26)
Moved 8(27) 1(5)
Total Number of Students 30 462 19 449

105



Table C.5

School E Descriptive Data Reported as Total Number of Students and Percentage of
Students Represented in Each Category.

2010-2011 2011-2012
o Total School o Total School
RTI (%) (%) RTI (%) (%)
Race/Ethnicity
White/Caucasian 27 (52) 210 (55) 36 (68) 232 (57)
Male 15 (29) 123 (32) 20 (38) 117 (29)
Female 12 (23) 87 (23) 16 (30) 115 (28)
Black/African American 9 (17) 39 (10) 4 (8) 32(8)
Male 5(10) 20 (5) 1(2) 13 (3)
Female 4 (8) 19 (5) 3 (6) 19 (5)
Hispanic/Latino(a) 14 (27) 101 (26) 10 (19) 100 (25)
Male 6 (12) 49 (13) 4 (8) 42 (10)
Female 8 (15) 52 (14) 6 (11) 58 (14)
Other race/Multi-racial 2 (4) 35(9) 3(6) 41 (10)
Male 1(2) 14 (4) 1(2) 13 (3)
Female 1(2) 21 (5) 2 (4) 28 (7)
Sex/Gender
Male 27 (52) 206 (54) 26 (49) 185 (46)
Female 25 (48) 179 (46) 27 (51) 220 (54)
English Language Learner 4 (8) 28 (7) 7 (13) 39 (10)
Outcome at end of year
Continue RTI 44 (85) 39 (74)
Special Education 5(10) 9(17)
Exited from RTI 3 (6) 509
Moved 0 (0) 0(0)
Total Number of Students 52 385 53 405
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Table C.6

School F Descriptive Data Reported as Total Number of Students and Percentage of
Students Represented in Each Category.

2010-2011 2011-2012
o Total School o Total School
RTI (%) %) RTI (%) (%)
Race/Ethnicity
White/Caucasian 15 (60) 311 (59) 18 (72) 335 (60)
Male 9 (36) 174 (33) 13 (52) 179 (32)
Female 6 (24) 137 (26) 5(20) 156 (28)
Black/African American 5(20) 74 (14) 4 (16) 69 (12)
Male 2 (8) 37(7) 1(4) 33 (6)
Female 3(12) 37(7) 3(12) 36 (6)
Hispanic/Latino(a) 4 (16) 87 (17) 2 (8) 105 (19)
Male 3(12) 46 (9) 1(4) 55 (10)
Female 1(4) 41 (8) 14) 50 (9)
Other race/Multi-racial 1(4) 51 (10) 1(4) 46 (8)
Male 1(4) 22 (4) 0 (0) 23 (4)
Female 0 (0) 29 (6) 1(4) 23 (4)
Sex/Gender
Male 15 (60) 279 (53) 15 (60) 290 (52)
Female 10 (40) 244 (47) 10 (40) 265 (48)
English Language Learner 0 (0) 30 (6) 0 (0) 38(7)
Outcome at end of year
Continue RTI 21 (84) 12 (48)
Special Education 3(12) 3 (12)
Exited from RTI 0 (0) 3(12)
Moved 1(4) 7 (28)
Total Number of Students 25 523 25 555
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Table C.7

School G Descriptive Data Reported as Total Number of Students and Percentage of
Students Represented in Each Category.

2010-2011 2011-2012
o Total School N Total School
RTI (%) %) RTI (%) (%)
Race/Ethnicity
White/Caucasian 6 (40) 280 (49) 16 (53) 301 (48)
Male 1(7) 132 (23) 10 (33) 158 (25)
Female 5(33) 148 (26) 6 (20) 143 (23)
Black/African American 5(33) 113 (20) 7 (23) 112 (18)
Male 4 (27) 64 (11) 6 (20) 62 (10)
Female 1(7) 49 (9) 1(3) 50 (8)
Hispanic/Latino(a) 2 (13) 119 (21) 6 (20) 128 (20)
Male 1(7) 63 (11) 4 (13) 60 (10)
Female 1(7) 56 (10) 2(7) 68 (11)
Other race/Multi-racial 2 (13) 57 (10) 1(3) 85 (14)
Male 2 (13) 33 (6) 0(0) 44 (7)
Female 0 (0) 24 (4) 1(3) 41 (7)
Sex/Gender
Male 8 (53) 292 (51) 20 (67) 324 (52)
Female 7 (47) 277 (49) 10 (33) 302 (48)
English Language Learner 1(7) 41 (7) 0(0) 43 (7)
Outcome at end of year
Continue RTI 4 (27) 16 (53)
Special Education 4 (27) 5017
Exited from RTI 6 (40) 6 (20)
Moved 1(7) 3 (10)
Total Number of Students 15 569 30 626
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Table C.8

School H Descriptive Data Reported as Total Number of Students and Percentage of
Students Represented in Each Category.

2010-2011 2011-2012
o Total o Total School
RTI (%) School (%) RTI (%) (%)
Race/Ethnicity
White/Caucasian 19 (73) 282 (61) 14 (70) 246 (56)
Male 9 (35) 125 (27) 9 (45) 119 (27)
Female 10 (38) 157 (34) 5(25) 127 (29)
Black/African American 4 (15) 52 (11) 6 (30) 62 (14)
Male 4 (15) 27 (6) 6 (30) 35(8)
Female 0(0) 25 (5) 0 (0) 27 (6)
Hispanic/Latino(a) 3(12) 88 (19) 0 (0) 86 (20)
Male 3(12) 49 (11) 0 (0) 49 (11)
Female 0 (0) 39 (8) 0 (0) 37(8)
Other race/Multi-racial 0(0) 44 (9) 0(0) 47 (11)
Male 0 (0) 26 (6) 0 (0) 25 (6)
Female 0 (0) 18 (4) 0 (0) 22 (5)
Sex/Gender
Male 16 (62) 227 (49) 15 (75) 228 (52)
Female 10 (38) 239 (51) 525 213 (48)
English Language Learner 2(7) 34 (7) 0 (0) 49 (11)
Outcome at end of year
Continue RTI 20 (77) 14 (70)
Special Education 5019 4 (20)
Exited from RTI 1(4) 2 (10)
Moved 0 (0) 0 (0)
Total Number of Students 26 466 20 441
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