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pictures are related] within relationships and learning more about who they are and them 

sharing a little bit of their life with me along with the school and community.” Pamela 

stressed the importance of relationships within our project and exemplified her 

perceptions with photos of a field trip stating, “I related that picture to us learning from 

each other, helping each other, helping our students help others by using the Four Rs.  

The pictures depict a variety of experiences and perceptions of the project. Co-

learning and relationships are themes that transcend the differences in the photographic 

representations, suggesting that the CBR project enhanced learning and relationships 

within the group and beyond. While this highlights the strength of our connections, the 

next section exposes tensions beneath the surface. 

 

 

Figure 4.6. Rachel Butchering Sheep at the Annual STAR Harvest Festival 
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Lisa captured an image of a blossoming peach tree on campus, which captures the 

essence of CBR as a co-learning experience centered around relationships. 

 The fruit is significant. The peach tree is significant. We haven’t really had fruit 

on the tree in quite a few seasons. I feel like this project is about bringing fruit, 

bringing fruition, and it just seems significant that this peach is growing this year. 

It just seems like a good sign… So that’s why I took that picture. It’s about 

growing things. Growing collaboration, growing healthy children, growing 

relationships, growing and bringing things to fruition.  

 

 

 Figure 4.7.  Lisa’s Growing Peaches and Relationships 

 

Building bridges. This section progresses through the issues of juxtaposing 

worldviews presented in the context of schools that are inherently multicultural 

institutions. School is a fundamentally Western structure of teaching and learning, 
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enacted by a predominantly White work force, while student populations grow ever-more 

diverse. At STAR, this has caused long-lasting need to reconcile non-Indigenous and 

Indigenous differences. I explore interview and member-reflecting data that suggests that 

White participants developed an intensified awareness of cultural bias and critical 

consciousness through collaborating with their Indigenous colleagues and reflecting on 

Indigenous worldviews.   

Raising awareness of cultural bias. In the modern era of schooling, it is growing 

more common for schools to display a diverse staff that represent a multitude of cultural 

backgrounds. Even with growing racial representation in the field, 82% of teachers in the 

US are White and, according to a report published by the US Department of Education in 

2016, the proportion of American Indian or Alaska Native (AI/AN) teachers dropped 

from roughly 1 percent to half a percent (USDE, 2016). This is problematic, as research 

argues that students benefit from schooling enacted by teachers who reflect their racial 

and cultural backgrounds (Egalite, Kisida, & Winters, 2015; Gershenson, Holt, & 

Papageorge, 2016; Ladson-Billings, 1992; McGrady & Reynolds, 2013). The reality of a 

.5% AI/AN teacher population makes it nearly impossible for schools serving Indigenous 

students to employee a workforce of teachers who represent them.  

The instructional staff at STAR is roughly 50:50 Indigenous and non-Indigenous 

teachers. The students we serve at STAR are predominantly Navajo, however there has 

always been a multicultural staff, starting with the co-founders who are both Anglo. 

Arizona’s teacher force parallels the racially asymmetrical national educator 

demographics, leaving little ambiguity behind the determination of a multicultural staff 

make-up at STAR (USDE, 2013). There are more White teachers in the pool, reasoning it 
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highly probably that the racial makeup of most schools will inevitably lean to the White. 

This means that, while the STAR staff is not necessarily representative of the student 

population, it is nearly 50 times as representative as the national pool of teachers.  

These statistics signify that the diverse staff composition at STAR will most likely 

remain multicultural. As a result, cross-cultural collaborations must be entered into in a 

way that honors diversity and uplifts the range of perspectives to best serve the students. 

In regard to enriching the environment through diverse avenues, community members 

revealed that, on the surface there is harmony between the staff members, but upon 

digging deeper, struggles presented themselves in between Indigenous and Anglo 

worldviews and how they materialize.  

With these teacher demographics in mind, Mark has highlighted the need and 

desire to build bridges between Anglo staff and Indigenous people and their cultures. He 

described a long-time goal of the school’s has been to “bring the best of both cultures 

together in harmony to serve the community.” Administration had made explicit efforts 

to reconcile differences, but divisive feelings persist. Data from interviews reflects these 

ongoing challenges. Andy explicates one outlook, 

The second [meeting] was a little bit different once we brought in more people. I 

felt like it wasn’t as focused… It seemed like we kind of narrowed in on this plan, 

but more people came and it all just opened back up. Maybe that was expected. I 

don’t know what you think… Eventually we do need to do something. We need to 

take some action. Especially when it comes to important decisions about the 

future of the school. I just thought it was funny how it played out because I’ve 

seen it happen multiple times with other things and it’s kind of a recurring pattern.  
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April’s impression of the situation mirrors Andy’s,  

We had the first meeting and I felt like we had a really good, clear intention of 

like “OK, we’re gonna do the handbook, which we will then use and segue into 

future endeavors or future projects. Then we got to the second meeting and I felt 

like we took 7 steps back—it was like walking in the sand dunes. I was like, what 

is happening? Now we’re taking steps back? Now we’re doing what?  

Pamela also expressed underlying expectation of a more linear structure: “At the first 

meeting I thought that the team would brainstorm and select one idea to focus on. Then at 

the second meeting, we would just give feedback on that one idea, but instead it turned 

into generating a whole new cycle of ideas.” 

This data reveals a point of contention within their expectations of productive 

work and the cyclical manner the first two meetings played out. At the same time, 

interviews with Indigenous team members depicted an entirely different understanding 

the situation. Nihba, who was the only Indigenous participant who attended both 

meetings, explained her views,  

Right now we’re identifying what needs and important issues we need to bring up, 

what needs to be addressed. And most importantly, what we need to do ourselves. 

As educators, as staff of STAR School, I think that’s the good way that we 

figured out that the first meeting was us identifying key issues that need to be 

addressed. And our second meeting was addressing what us, ourselves, need to 

address and those are two of the main things that when we talk about how this is 

another home for our students. They spend majority of their day here and we can 

come up with all the greatest ideas in the world, but if we don’t have it together 


