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Native youth from thriving in a traditional high school setting (Rumberger & Linn, 2004; 

Stearns & Glennie, 2006).  

A discussion of “push outs” brings up a salient point regarding the concept of 

awards for attendance, defined in this study as educational engagement. Based on the 

STAR narratives, the impact of health and personal wellness on attendance extended 

beyond the individual to include larger family networks; specifically, many of the 

participants noted that they were periodically unable to attend school based on the 

wellness needs within their family systems. Given this, it is possible that the definition of 

perfect attendance could be adjusted based on Choctaw priorities within an Iyyi Kowa 

model. Specifically, STAR may consider the impact of family wellness on attendance 

award criteria, to include those students who are attending to immediate family needs. In 

this manner, STAR can model transculturation by prioritizing Choctaw values within a 

Western education system.   

 Collaboration 

Another piece of the interviews involved recommendations from former STAR 

students to perhaps streamline or improve upon the STAR model. Many of the 

interviewees expressed a desire for more information regarding life skills and transitions 

toward college; it is possible that sessions focused on these adaptive skills could be 

incorporated into the STAR model, which may have resonance during the transitional 

Junior and Senior high school years. As part of the educational lifeline for Choctaw 

youth, STAR can act as a pathway to managing deadlines, understanding scholarships 

opportunities, and determining next steps for college and career. In their analysis of the 
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primary barriers to college-going, Luna de la Rosa and Tierney (2006) found that 

students and their families may struggle to work through the bureaucratic process of 

applying for college admissions and financial aid. Considering the logistical hurdles, 

Choctaw teens can benefit from mentorship within the community, such as bringing back 

former graduates to counsel high schoolers on how to navigate the process, and holding 

in-person meetings for parents and students at local schools.  

As a way to encourage future career and post-secondary goals, Choctaw Nation 

can provide bridges to information. For example, the Chahta Foundation exists as an 

additional scholarship source for college-bound Choctaw students. STAR could be 

aligned with this “next step” pathway for college funding, by providing informational 

sessions to all STAR students regarding the available programs for post-high school 

financing, such as the Chahta Foundation and scholarships from the Choctaw Higher 

Education department. In addition, information sessions which focus on trade-based 

resources such as the Nation’s Career Development Program can support students who 

are focused on a career-readiness track.  

Disseminating information is the pathway to promoting change. For students and 

families who have access to technology and as access to technology increases over the 

years for Choctaw Nation, STAR could benefit from an app-based system, which 

provides timeline updates and personalized accounts for participants and their families, 

and which also links educational programs of the Nation into one informational source. 

Yet isolation and lack of access are barriers for many students now. It is possible that 

STAR could benefit from adding informational mailers into the STAR award certificate, 
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specifically targeting these high school age groups and their families. Further, schools 

and places of worship can be a conduit to communicating with parents through culturally-

relevant means (Davies, 1991). Community-based informational sessions can provide 

collaborative support for Choctaw students, and work to reinforce timelines for 

applications, scholarships, and next steps in college and career. The rural nature of many 

of Choctaw Nation’s schools underscores the importance of school-based information 

sessions. Meeting students where they are, and including parents and families in that 

process (Van Roekel, 2008), are parts of the community support structure that created the 

successful STAR participants of this study.    

As noted, data consolidation for the STAR program began in 2015, which meant 

that a study of this nature could come to fruition, beginning with records collected in the 

2014-2015 school year. This research project represented the first structured analysis of 

the STAR program, and as such, was limited in initial scope. However, there remains a 

wealth of information that can and should be explored for Choctaw Nation. The most 

pressing research concerns would be related to telling the stories of male participants, and 

of those participants who experienced a different journey through high school. This 

information may help to shape the program into an intervention model, which could 

support Choctaw students toward high school graduation and beyond. Next, the 

narratives of higher education and motivation in the early college years should be 

explored further, with student outcomes monitored in a similar way to the high school 

years of this study. What if STAR extended past high school? What if it incorporated 

trade schools and traditional college settings? It is possible that STAR could adapt and 
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motivate students further than the K-12 years by extending its current reach. Yet, beyond 

recommendations for the efforts of tomorrow, the main conclusion of this research is that 

STAR as a self-determined initiative has become an embedded piece of the Nation’s 

educational motivation structure of today, and now represents a pathway for current 

leaders to identify and reach out to future leaders of Choctaw Nation.  

Afterword 

I have chosen to conclude this research on a qualitative note, with an anecdote 

regarding a future STAR student, named Emery Delap, and his mother (me). First, many 

of my personal concerns related to this research involved my own lack of knowledge 

regarding my Nation. Due to distance, time, and innumerable factors, I did not have the 

direct interaction with my own people that I would have preferred, and I felt distinctly 

apprehensive at the outset. This dislocation was the beginning of my experience, yet the 

end has been different. Through this process, I have met many Choctaw people who were 

invaluable to me as my project progressed. I was also fortunate enough to meet a tribal 

medicine woman who lives near me, and she was kind enough to create a medicine bag 

for my son, Emery. His totem is the rabbit, like mine. Not surprisingly, Emery has 

different views on how to handle a medicine bag, and it has become a near constant part 

of his wardrobe, though I refuse to let him take it into the shower. Recently, I was 

watching my son playing with his friends in our backyard, arms slung through the straps 

of his medicine bag, smiling and laughing with the energy of a new 2nd grader. I thought 

about the things that make us known to one another, that keep us together. In that 

moment, I felt connected to him – just connected, without formal or measurable means. I 
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believe that kind of connection, if lost or misplaced for a time, can be rebuilt anew. In 

some way, my hope is that I have created a new connection to my people with this 

research, and in conclusion, I hope to create many more.    
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Logistic Regression of Senior Fall Semester Award / Location, Gender, and SES 

Model Fitting Information 

Model 

Model Fitting 

Criteria 
Likelihood Ratio Tests 

-2 Log 

Likelihood 
Chi-Square df p 

Intercept Only 99.11    

Final 70.79 28.31 6 <.001 

 

Goodness-of-Fit 

 Chi-Square df p 

Pearson 11.17 8 .19 

Deviance 11.44 8 .18 

 

Likelihood Ratio Tests 

Effect 

Model Fitting 

Criteria 
Likelihood Ratio Tests 

-2 Log 

Likelihood of 

Reduced 

Model 

Chi-Square df  p  

Intercept 70.79 <.001 0 . 

Location 76.47 5.68 2 .06 

Gender 94.78 23.98 2 <.001 

EcoDis 71.08 .29 2 .87 

 

Case Processing Summary 

 
N 

Marginal 

Percentage 

Senior Fall 17-18 

No Award 101 32.3% 

All A's 107 34.2% 

A's and B's 105 33.5% 

Location 
North 155 49.5% 

South 158 50.5% 

Gender 
Male 129 41.2% 

Female 184 58.8% 

EcoDis 
Non Eco Dis 113 36.1% 

Eco Dis 200 63.9% 

Valid 313 100.0% 
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Missing 0  

Total 313  

Subpopulation 8  

 

Parameter Estimates 

Senior Falla 
B SE Wald df p  Exp(B) 

95% CI 

LL UL 

All A's 

Intercept .21 .24 .77 1 .38    

North .49 .29 2.89 1 .09 1.64 .93 2.88 

Male -1.22 .31 15.89 1 <.01 .29 .16 .54 

Non EcoDis .07 .30 .06 1 .81 1.08 .60 1.94 

A's and 

B's 

Intercept .02 .25 .00 1 .95    

North -.17 .28 .36 1 .55 .84 .49 1.47 

Male .09 .28 .09 1 .76 1.09 .63 1.89 

Non EcoDis .16 .29 .28 1 .59 1.17 .66 2.07 

a. The reference category is: No Award; South; Female; EcoDis 

R²(Nagelkerke)=.09 
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Logistic Regression of Senior Spring Semester Award / Location, Gender, and SES 

Model Fitting Information 

Model 

Model Fitting 

Criteria 
Likelihood Ratio Tests 

-2 Log 

Likelihood 
Chi-Square df     p  

Intercept Only 91.78    

Final 62.56 29.21 6 <.001 

 

Goodness-of-Fit 

 Chi-Square df  p 

Pearson 3.56 8 .89 

Deviance 3.89 8 .87 

 

Likelihood Ratio Tests 

Effect 

Model Fitting 

Criteria 
Likelihood Ratio Tests 

-2 Log 

Likelihood of 

Reduced 

Model 

Chi-Square df p 

Intercept 62.56 <.001 0 . 

Location 67.51 4.94 2 .09 

Gender 82.13 19.56 2 <.001 

EcoDis 68.34 5.78 2 .06 

 

Case Processing Summary 

 
N 

Marginal 

Percentage 

Senior Spring 17-18 

No Award 134 42.8% 

All A's 91 29.1% 

A's and B's 88 28.1% 

Location 
North 155 49.5% 

South 158 50.5% 

Gender 
Male 129 41.2% 

Female 184 58.8% 

EcoDis 
Non Eco Dis 113 36.1% 

Eco Dis 200 63.9% 

Valid 313 100.0% 
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Missing 0  

Total 313  

Subpopulation 8  

 

Parameter Estimates 

Senior Spring 
B SE Wald df p  Exp(B) 

95% CI 

LL UL 

All A's 

Intercept -.32 .23 1.89 1 .17    

North .63 .28 4.85 1 .03 1.87 1.07 3.27 

Male -1.25 .31 16.37 1 <.01 .29 .16 .53 

Non EcoDis .19 .30 .38 1 .54 1.20 .67 2.17 

A's and 

B's 

Intercept -.72 .25 8.45 1 <.01    

North .21 .28 .56 1 .45 1.23 .71 2.13 

Male -.12 .28 .19 1 .66 .89 .51 1.53 

Non EcoDis .68 .29 5.61 1 .02 1.97 1.12 3.44 

a. The reference category is: No Award; South; Female; EcoDis 

R²(Nagelkerke)=.10 
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ANOVA Main Effects Analysis – (4X2)(2X2X2) 

 

Sphericity 

Within Subjects Effect 

Epsilon 

Greenhouse-

Geisser 

Academic Year .98 

Semester 10 

Year * Sem .99 

 

Between-Subjects Factors 

 Label N 

Location  North 155 

 South 158 

Gender  Male 129 

 Female 184 

EcoDis  Non Eco Dis 113 

 Eco Dis 200 

 

 

Test of Within Subjects Effects 

Predictor 

 Sum of 

Squares 
df 

Mean 

Square 
F p 

Partial 

η² 

Year 4.63 2.92 1.58 6.75 <.001 .02 

Year * Location 1.95 2.92 .67 2.84 .038 .01 

Year * Gender .94 2.92 .32 1.37 .25 .00 

Year * EcoDis .58 2.92 .20 .84 .47 .00 

Year * Location  *  Gender .06 2.92 .02 .09 .96 .00 

Year * Location  *  EcoDis .33 2.92 .11 .48 .69 .00 

Year * Gender  *  EcoDis .23 2.92 .08 .33 .80 .00 

Year * Location  *  Gender  *  

EcoDis 
.29 2.92 .10 .42 .74 .00 

Error(Year) 209.12 891.72 .23    

Sem 2.53 1 2.53 14.94 <.001 .05 

Sem * Location .18 1 .18 1.05 .31 .00 

Sem * Gender .66 1 .66 3.89 .049 .01 

Sem * EcoDis .44 1 .44 2.57 .11 .01 

Sem * Location  * Gender .24 1 .24 1.42 .23 .00 

Sem * Location  *  EcoDis .00 1 .00 .01 .94 .00 

Sem * Gender  *  EcoDis .04 1 .04 .25 .61 .00 
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Sem * Location  *  Gender  *  

EcoDis 
.02 1 .02 .13 .72 .00 

Error(Sem) 51.67 305.00 .17    

Year * Sem .99 2.97 .33 1.97 .12 .01 

Year * Sem * Location .80 2.97 .27 1.59 .19 .01 

Year * Sem * Gender .21 2.97 .07 .42 .73 .00 

Year * Sem * EcoDis .87 2.97 .29 1.73 .16 .01 

Year * Sem * Location  *  

Gender 
.35 2.97 .12 .69 .55 .00 

Year * Sem * Location  *  

EcoDis 
.56 2.97 .19 1.11 .34 .00 

Year * Sem * Gender  *  EcoDis .11 2.97 .04 .22 .88 .00 

Year * Sem * Location  *  

Gender  *  EcoDis 
.93 2.97 .32 1.86 .14 .01 

Error(Year*Sem) 153.27 904.77 .169    

 

 

 

Tests of Between-Subjects Effects 

Source 

Sum of 

Squares 

df 

 

Mean 

Square 

F 

 

p 

 

Partial 

η² 

Intercept 784.39 1 784.39 788.74 <.001 .721 

Location .11 1 .11 .11 .74 <.001 

Gender 10.70 1 10.70 10.75 .001 .03 

EcoDis .544 1 .54 .55 .46 .002 

Location * Gender .24 1 .24 .24 .63 .001 

Location * EcoDis .90 1 .90 .91 .34 .003 

Gender * EcoDis .34 1 .34 .34 .56 .001 

Location * Gender * EcoDis 5.67 1 5.67 5.72 .017 .018 

Error 303.32 305 .99    
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ANOVA Simple Effects Analysis Awards by Year by Location – 

 

Descriptive Statistics 

 

Location Mean 

Std. 

Deviation N 

North Freshman Year 1.14 .974 155 

Sophomore Year 1.14 .926 155 

Junior Year 1.10 .874 155 

Senior Year 1.34 .793 155 

South Freshman Year 1.05 .938 162 

Sophomore Year 1.30 19 162 

Junior Year 1.27 .965 162 

Senior Year 1.32 .923 162 

 

Tests of Within-Subjects Effects 

  

Location Source 

Sum of  

Squares 
  df 

Mean 

Square 
   F p 

North 
Year  5.75 2.76 2.08 4.49 .005 

Error(Year)  197.25 424.95 .46   

South 
Year  7.61 2.92 2.60 5.26 .002 

Error(Year)  232.90 470.69 .50   

  

 

Awards by Year - Paired Samples Test by Location 

 

 

 

Location 

Paired Differences 

t df   p Mean 

Std.  

Dev. SEM 

95% CI 

L U 

North Pair 1 Freshman –  

Sophomore 

<.001 .97 .07 -.15 .15 <.001 154 1.0 

Pair 2 Freshman –  

Junior  

.04 .95 .08 -.11 .19 .51 154 .614 

Pair 3 Freshman –  

Senior  

-.21 1.07 .09 -.38 -.04 -2.40 154 .018 

Pair 4 Sophomore 

– Junior  

.04 .74 .06 -.08 .16 .65 154 .51 

Pair 5 Sophomore 

– Senior  

-.21 .90 .07 -.35 -.06 -2.87 154 .005 

Pair 6 Junior –  

Senior  

-.26 .93 .08 -.39 -.10 -3.29 154 .001 
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South Pair 1 Freshman – 

Sophomore  

-.25 .91 .07 -.39 -.11 -3.44 161 .001 

Pair 2 Freshman –  

Junior  

-.22 19 .08 -.38 -.07 -2.80 161 .006 

Pair 3 Freshman –  

Senior  

-.27 19 .08 -.43 -.12 -3.43 161 .001 

Pair 4 Sophomore 

– Junior  

.03 .98 .08 -.13 .18 .32 161 .75 

Pair 5 Sophomore 

– Senior  

-.03 1.02 .08 -.18 .13 -.31 161 .76 

 

Pair 6 Junior -  

Senior  

-.05 .94 .07 -.20 .10 -.67 161 .50 
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Anova Simple Effects Analysis – Awards by Semester by Gender 

 

Descriptive Statistics – Gender  

Gender Mean SD N 

Male Freshman Fall .48 .57 129 

Freshman Spring .43 .53 129 

Sophomore Fall .52 .57 129 

Sophomore Spring .47 .56 129 

Junior Fall .58 .56 129 

Junior Spring .49 .52 129 

Senior Fall .68 .56 129 

Senior Spring .51 .53 129 

Female Freshman Fall .59 .59 184 

Freshman Spring .62 .54 184 

Sophomore Fall .72 .55 184 

Sophomore Spring .66 .54 184 

Junior Fall .62 .55 184 

Junior Spring .65 .51 184 

Senior Fall .77 .51 184 

Senior Spring .65 .51 184 

 

Paired Samples Test 

Gender 

Paired Differences 

t df p Mean 

Std.  

Dev 

Std. 

Error 

Mean 

95% CI 

Lower Upper 

Male Pair 1 Freshman Fall - 

Freshman Spring 

.08 .53 .05 -.05 .14 .95 128 .35 

Pair 2 Sophomore Fall - 

Sophomore Spring 

.05 .63 .06 -.06 .16 .98 128 .33 

Pair 3 Junior Fall –  

Junior Spring 

.09 .61 .05 -.01 .20 1.75 128 .08 

Pair 4 Senior Fall –  

Senior Spring 

.17 .65 .06 .06 .28 2.98 128 .003 

Female Pair 1 Freshman Fall - 

Freshman Spring 

-.04 .63 .05 -.13 .05 -.82 183 .41 

Pair 2 Sophomore Fall - 

Sophomore Spring 

.06 .50 .04 -.01 .13 1.61 183 .11 

Pair 3 Junior Fall –  

Junior Spring 

-.08 .48 .04 -.10 .04 -.76 183 .45 
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Pair 4 Senior Fall - 

Senior Spring 

.11 .59 .04 .03 .20 2.61 183 .01 
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ANOVA Simple Effects Analysis – Location * Gender * SES 

 

Tests of Within-Subjects Effects 

 

Gender   Source 

Sum of 

Squares df 

Mean 

Square F p 

Male Year   2.76 2.86 .94 3.76 .01 

Year * Location   .90 2.86 .31 1.22 .30 

Year * EcoDis   .40 2.86 .14 .54 .65 

Year * Location  *  

EcoDis 

  .25 2.86 .08 .34 .79 

Error(Year)   91.57 357.67 .26   

Sem   2.52 1.00 2.52 16.72 >.001 

Sem * Location   .36 1.00 .36 2.41 .12 

Sem * EcoDis   .33 1.00 .33 2.18 .14 

Sem * Location  *  

EcoDis 

  .006 1.00 .006 .04 .84 

Error(Sem)   18.83 125.0 .15   

Year * Sem   .43 2.92 .15 .73 .53 

Year * Sem * 

Location 

  .39 2.92 .13 .66 .58 

Year * Sem * EcoDis   .55 2.92 .19 .93 .42 

Year * Sem * 

Location  *  EcoDis 

  1.22 2.92 .42 2.05 .11 

Error(Year*Sem)   74.29 364.87 .20   

Female Year   2.82 2.82 .99 4.31 .006 

Year * Location   1.15 2.82 .41 1.76 .16 

  1.15 2.82 .41 1.76 .16 

Year * EcoDis   .41 2.82 .15 .63 .59 

Year * Location  *  

EcoDis 

  .39 2.82 .14 .59 .61 

Error(Year)   117.55 508.25 .23   

Sem   .36 1.00 .36 1.95 .17 

Sem * Location   .003 1.00 .003 .02 .90 

Sem * EcoDis   .12 1.00 .12 .66 .42 

Sem * Location  *  

EcoDis 

  .02 1.00 .02 .10 .75 

Error(Sem)   32.84 180.0 .18   

Year * Sem   .83 2.92 .28 1.89 .13 

Year * Sem * 

Location 

  .82 2.92 .28 1.87 .14 

Year * Sem * EcoDis   .40 2.92 .14 .92 .43 
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Year * Sem * 

Location  *  EcoDis 

  .11 2.92 .04 .26 .85 

Error(Year*Sem)   78.99 525.41 .15   

 

 

Tests of Between-Subjects Effects 

Gender Source 

Sum of 

Squares df 

Mean 

Square F p 

Male Intercept 266.98 1 266.98 290.02 <.001 

Location .01 1 .01 .01 .91 

EcoDis .76 1 .76 .83 .37 

Location * EcoDis 4.85 1 4.85 5.27 .023 

Error 115.07 125 .92   

Female Intercept 572.75 1 572.75 547.65 <.001 

Location .39 1 .39 .37 .54 

EcoDis .01 1 .01 .01 .91 

Location * EcoDis 1.21 1 1.21 1.15 .28 

Error 188.25 180 1.05   
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Appendix D: Qualitative Word Cloud – NVivo 
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Appendix E: Recruitment Letter 

 

 

University of Denver 

A Graduate Student from the Morgridge College of Education 

Is conducting a Research Study on: 

Characteristics of Choctaw STAR Students 

In your community. 

If you were a Freshman in high school during the academic year of 2014- 

2015 and were enrolled in the Choctaw Nation’s Success Through Academic 

Recognition (STAR) program, you may qualify for a research study that 

focuses on your past experiences in school. Eligible students will take part in 

a single short interview with the researcher, which will take about 15 – 20 

minutes. Participants will be placed into a raffle for a  $100 Visa gift card.  

Principal Investigator: Suzanne Delap, Ed.S., NCSP – School Psychologist 

and Enrolled Choctaw Member 

For more information, call 303-748-8594 or email Suzanne.Delap@du.edu 
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Appendix F: Email Recruitment Letter 

 

Halito! 

My name is Suzanne Delap and I am a graduate student from the Morgridge College of 

Education at the University of Denver. I am also an enrolled member of Choctaw Nation, 

and I am writing to invite you to participate in my research study. My study focuses on 

Choctaw high school students within the Success Through Academic Recognition 

(STAR) program, to gain insight into your experiences in school 

 

You are eligible for this study because you were enrolled in the STAR program between 

9th and 12th grade during the 2014 – 2018 academic school years with Choctaw Nation.  

You are receiving this invitation through Choctaw Nation, in order to keep your 

information confidential.  

 

If you decide to participate in this study, you will be asked to take part in a single 

interview with me, either via telephone or through the Zoom application, which should 

take roughly 20 minutes of your time. You will also be entered into a raffle for a $100 

Visa gift card as compensation for your time. 

 

Finally, this study is completely voluntary. You can choose to participate or not. If you 

have any questions about the study, please email or contact me at Suzanne.Delap@du.edu 

or 303-748-8594. 

 

If you would like to participate, please click here, which will take you to a Qualtrics 

survey with all consent forms and a request for your contact information. I will contact 

you about scheduling a time for participation as soon as I receive your submittal. 

 

Thank you for your time. 

 

Sincerely, 

X

Suzanne Delap, EdS, NCSP

 
 

mailto:Suzanne.Delap@du.edu
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Appendix G: IRB Consent Adult 

University of Denver 

Consent Form for Participation in Research 

Title of Research Study: Characteristics of Educational Persistence among Choctaw 

STAR Students 

Researcher(s): Suzanne Delap, EdS, NCSP, University of Denver; Faculty sponsor – Dr. 

Gloria Miller, PhD, University of Denver. 

Study Site: N/A – distance interviews conducted via phone/Zoom 

Purpose  

You are being asked to participate in a research study. The purpose of this research is to 

discover the characteristics of Choctaw high school students within the STAR program.  

Procedures 

If you participate in this research study, you will be invited to participate in a single 

interview with the PI, Suzanne Delap, conducted via phone or through Zoom. This 

interview will focus on your experience as a STAR student in high school.  

Voluntary Participation 

Participating in this research study is completely voluntary. Even if you decide to 

participate now, you may change your mind and stop at any time. You may choose not to 

continue with the interview for any reason without penalty or loss of other benefits to 

which you are entitled. 
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Risks or Discomforts 

Potential risks of participation may include some discomfort regarding memories of high 

school experiences. These feelings of discomfort are not expected to be significant risks 

to your wellbeing, but please alert the researcher to any concerns that you may have.  

Benefits 

Possible benefits of participation include helping the Choctaw Nation improve its 

programs for high school students. You will also be a part of a project that gives voice to 

a population that has not been studied in research before.  

Incentives to participate 

You will be entered into a raffle for a gift card of $100 for participating in this research 

project, even if you decide to discontinue the interview process.  

Confidentiality 

The researcher will strive to keep your information safe throughout this study. After the 

interview, the information will be transcribed into an electronic file, which will be kept 

on an encrypted USB drive and locked in a file cabinet in the researcher’s office. If 

interviews are recorded over Zoom with the participant’s consent, the recording will be 

immediately transcribed, and then the recording will be deleted. After the interviews 

conclude, the transcribed files will be kept for a period of 7 years, until they are purged 

along with any written notes created during the interview process. Your individual 

identity will be kept private when information is presented or published about this study.  

However, should any information contained in this study be the subject of a court order 

or lawful subpoena, the University of Denver might not be able to avoid compliance with 
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the order or subpoena. The research information may be shared with federal agencies or 

local committees who are responsible for protecting research participants, including 

individuals on behalf of Choctaw Nation. 

Questions 

If you have any questions about this project or your participation, please feel free to ask 

questions now or contact Suzanne Delap at 303-748-8594 or Suzanne.Delap@du.edu at 

any time. You may also contact the faculty advisor, Dr. Gloria Miller, at 

Gloria.miller@du.edu.  

If you have any questions or concerns about your research participation or rights as a 

participant, you may contact the DU Human Research Protections Program by emailing 

IRBAdmin@du.edu or calling (303) 871-2121 to speak to someone other than the 

researchers. 

Online Survey Information 

Your contact information will be submitted via Qualtrics for inclusion in this study. Before 

you begin, please note that the data you provide may be collected and used by Qualtrics as 

per its privacy agreement. This research is only for U.S. residents over the age of 18. Please 

be mindful to respond in private and through a secured Internet connection for your 

privacy. Your confidentiality will be maintained to the degree permitted by the technology 

used. Specifically, no guarantees can be made regarding the interception of data sent via 

the Internet by any third parties.  

Options for Participation 

Please initial your choice for the options below: 

mailto:Suzanne.Delap@du.edu
mailto:Gloria.miller@du.edu
mailto:IRBAdmin@du.edu
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___The researchers may audio/video record or photograph me during this study. 

___The researchers may NOT audio/video record or photograph me during this study. 

 

Please take all the time you need to read through this document and decide 

whether you would like to participate in this research study. 

If you decide to participate, your completion of the research procedures indicates your 

consent. Please keep this form for your records. 

 

Contact Information 

Please indicate your preferred method(s) for contact to schedule your interview, if 

applicable, and to follow up with any questions or concerns: 

 

___ By phone at: ___________________________________________________ 

 

___ By email at: ____________________________________________________ 

 

___ By mail at: _____________________________________________________ 
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Appendix H: IRB Approval Letters 

 

 

 

11/29/2018 

 

 

Suzanne Delap 

 

RE: Characteristics of Achievement, Engagement, and Persistence among 

Choctaw STAR Students 

CNO IRB 

Protocol 

Number: 

2018-009 

Protocol 

Approval Date: 

11/28/2018 

Dates Covered by this Approval: 11/28/2018 through 11/27/2019 

 

Dear Suzanne Delap: 

 

The Choctaw Nation Institutional Review Board (CNO IRB) has reviewed the 

above referenced research study, and granted approval of the research on 

11/28/2018. This study meets the criteria of the Choctaw Nation of Oklahoma, 

following the guidelines set forth in 45 CFR 46, and the principles of the 

Belmont Report, for the protection of human research participants. It is the 

judgment of the CNO IRB that the rights and protection of the individuals who 

may be asked to participate in this study will be respected; and the proposed 

research, including the informed consent process, will be conducted in a 
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DATE: January 14, 2019 

TO: Suzanne Delap, PhD Candidate 

FROM: University of Denver (DU) IRB 

PROJECT TITLE: [1362183-1] Characteristics of Educational Achievement, 

Engagement, and Persistence among Choctaw STAR Students 

SUBMISSION TYPE: New Project 

APPROVAL DATE  January 14, 2019 

NEXT REPORT DUE: January 13, 2021 

RISK LEVEL: Minimal Risk 

REVIEW PERIOD: 2 years 

REVIEW TYPE: Expedited Review 

 

ACTION: APPROVED 

 

REVIEW CATEGORY: Expedited category # 6 & 7 

Category 6: Collection of data from voice, video, digital, or image 

recordings made for research purposes. 

Category 7: Research on group characteristics or behavior 

(including, but Not limited to, research on perception, cognition, 

motivation, identity, 

language, communication, cultural beliefs or practices, and social 

behavior) or research employing survey, interview, oral history, focus 

group, program evaluation, human factors evaluation, or quality 

assurance methodologies. 

 

Thank you for your submission of the New Project materials for this project. The University of 

Denver IRB has granted FULL APPROVAL for your submission. This approval is based on an 

appropriate risk/ benefit ratio and a project design wherein the risks have been minimized. All 

research must be conducted in accordance with this approved submission. The IRB 

determined that the criteria for IRB approval of research, per 45 CFR 46.111, has been met. 
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This submission has received an Expedited Review based on applicable federal regulations. 

Please note that the following documents were included in the review and approval of this 

study: 

• Application Form - S Delap IRB Expedited Review form signed.docx (UPDATED: 12/24/2018) 

• Application Form - Interview Questions and Email Recruitment Letter.docx (UPDATED: 

12/16/2018) 

• Application Form - APPENDIX I.docx (UPDATED: 12/16/2018) 

• Application Form - APPENDIX N.docx (UPDATED: 12/16/2018) 

• Consent Waiver - Appendix A.docx (UPDATED: 12/16/2018) 

• DU - IRB Application Form - DU - IRB Application Form (UPDATED: 12/18/2018) 

• Letter - Choctaw Nation of OK IRB approval.pdf (UPDATED: 12/16/2018) 

• Questionnaire/Survey - Qualtrics consent and survey.docx (UPDATED: 12/16/2018) 
 

Please remember that informed consent is a process beginning with a description of the 

project and assurance of participant understanding. Informed consent must continue 

throughout the project via a dialogue between the researcher and research participant. 

Please note that any revision to previously approved materials must be approved by the DU IRB 

prior to initiation. Please use the appropriate revision forms for this procedure. 

All UNANTICIPATED PROBLEMS involving risks to subjects or others (UPIRSO's) and 

UNEXPECTED adverse events must be reported promptly to the IRB. Please use the appropriate 

reporting forms for this procedure. All FDA and sponsor reporting requirements should also be 

followed. 

All NON-COMPLIANCE issues or COMPLAINTS regarding this project must be reported promptly 

to this office. 

This project has been determined to be a Minimal Risk project. 

Please note that all research records must be retained in a secure location for a minimum of 

three years after the completion of the project. 

If you have any questions, please contact the DU Human Research Protection 

Program at (303) 871-2121 or IRBAdmin@du.edu. Please include your project title 

and IRBNet number in all correspondence with the IRB. 

 

 

This letter has been electronically signed in accordance with all applicable regulations, and a copy is retained within University of 

Denver (DU) IRB's records. 

 

  

mailto:irbadmin@du.edu
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Appendix I: Sources of Strength 

 

 

 

 

 

 
 

Achievement, Engagement, and 
Persistence for Choctaw STAR Students

Iyyi Kowa 
(Service)

Self-
Motivation
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(Support)


