











Figure 2 displays the observed and expected values of chi-square goodness of fit tests for

categorical variables included in Table 3.
Figure 3

Reported Perceptions of Preparedness, Competence, Experience, and Interest
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Figure 3 displays school psychologist’s self-reported perceptions of preparedness,
competence, experience, and interest in supporting justice-involved youth to further
exemplify statistically significant results that help to further support this study’s overall
hypothesis and answer study research questions.

Research Question 1: The Role of School Psychologists in Supporting Justice-
Involved Youth

It was hypothesized that most survey participants, which include school
psychologists-in-training and practicing school psychologists, will report believing that

the role of a school psychologist includes supporting juvenile justice-involved youth.
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“Other than reviewing an article published by NASP's Best Practice book
series, | have not learned hardly any information surrounding this

population.

“This is very important work that my program did not prepare me for.”

“My training as a school psychologist (currently have my EdS) was so
important in developing the reentry plans in this setting. | was even able to
participate in reentry meetings at the school, which never included the
school psychologist. Prior to pursuing my doctoral degree, | had no
training or knowledge in how to serve youth who are juvenile justice-

involved.”

“I think that school psychology programs should begin to integrate
training to support these youth as they are often left out. There are so
many SPED eligible students who are justice involved. It is an equity

issue, and it should be addressed.”

“I think this is a very important topic, but unfortunately is only grazed

upon in graduate school.”
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“I think this is a super interesting and important topic, unfortunately not
covered in my graduate program. | am a 2nd year school psychologist and
wouldn't know where to start if this were to be made part of my job

description.

“My concerns revolved around how there is minimal discussion about
youths being reintegrated into school when those youths, while they may

not be the majority of students we have, are high needs.”

“This feels very needed! I'm sure many of the skills we are learning would
apply although I would feel much more confident in knowing what best
practice for this population is to best help them especially with

reintegration back to school.”

Research Question 3: Experience in Supporting Justice-Involved Youth

It was hypothesized that most study participants will report not having experience
providing services to juvenile justice-involved youth. Descriptive statistics, including
frequencies statistics, chi-square goodness of fit test, and thematic analysis were
computed to test this prediction. The following results are consistent with the current
study’s hypothesis. Therefore, the null hypothesis is rejected.

Fifty-nine (8.6%) participants reported strongly agreeing that they have experience in

providing school psychological services to juvenile justice-involved youth; 147 (21.5%)
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participants reported agreeing that they have experience; 48 (7%) participants reported
neither agreeing nor disagreeing on experience; 221 (32.4%) participants reported
disagreeing on experience; and 208 (30.5%) participants strongly disagreed. A chi-square
goodness of fit test was conducted to examine whether the frequency of responses fit an
expected distribution (e.g., that it was equal across “Strongly Agree,” “Agree,” “Neither
Agree nor Disagree,” “Disagree,” “Strongly Disagree”). Results yielded a statistically
significant difference (2 [1, N = 683] = 191.81, p = <.001) between the observed and
expected frequencies. The chi-square statistic indicates that the results of this survey item
have not occurred by chance, as the results are largely disproportionate across experience
(e.g., a statistically significant, higher-than-expected number of participants endorsed
disagreement in having experience supporting justice-involved youth)

Upon completion of thematic analysis, some qualitative excerpts were identified that
speak to participant’s thoughts and opinions on their experience with juvenile justice-
involved youth. Below are some relevant participant responses.

“I had the opportunity in my doctoral training to work with juvenile
justice-involved youth at a detention center. This is a population that is

often missed for services in the schools.

“My specific program did not provide any training on how to work with
justice-involved youth. However, for our community-based internship, |
applied to work in a juvenile hall where | provided therapy to youth in

detention, and it was an incredible experience. Though I was a
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psychologist intern, I worked closely and collaborated with the school

psychologist there and she was doing amazing work.”

“I have worked at a school where the students were considered at risk and
re-entering from the juvenile community corrections and other

systems. The school psychologists | worked with were not prepared to
work with these students. They were prepared to counsel and to administer
assessments but were not prepared to intervene in a crisis situation, work
with the families, and were not versed in the reintegration process. | hope
to learn from this, and to better understand how I will work with these

students when I enter the field myself.”

“Until going through your survey, I didn't even think about this population
in regards that |1 would have to potentially interact with in my future

career.”

“As someone who previously worked at DJJ before my school psych
career, | find this topic one that pulls at my heart. The trauma/ abuse
reported by so many of the residents was appalling. For many it is a

problem that begins at home.”
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Research Question 4: Competence in Supporting Justice-Involved Youth

It was hypothesized that most study participants will report not feeling competent in
supporting juvenile justice-involved youth. Descriptive statistics, including frequencies
statistics, chi-square goodness of fit test, and thematic analysis were computed to test this
prediction. The following results are consistent with the current study’s hypothesis.
Therefore, the null hypothesis is rejected.

Thirty-five (5%) participants reported strongly agreeing that they feel competent

in providing school psychological services to juvenile justice-involved youth; 124 (18%)
participants reported agreeing that they feel competent; 153 (23%) participants reported
neither agreeing nor disagreeing on competence; 271 (40%) participants reported
disagreeing on competence; and 91 (14%) participants strongly disagreed. A chi-square
goodness of fit test was conducted to examine whether the frequency of responses fit an
expected distribution (e.g., that it was equal across “Strongly Agree,” “Agree,” “Neither
Agree nor Disagree,” “Disagree,” “Strongly Disagree”). Results yielded a statistically
significant difference (y? [4, N = 674] = 229.5, p = <.001) between the observed and
expected frequencies. The chi-square statistic indicates that the results of this survey item
have not occurred by chance, as the results are largely disproportionate across
competence (e.g., a statistically significant, higher-than-expected number of participants
endorsed disagreement in having competence supporting justice-involved youth).

Upon completion of thematic analysis, some qualitative excerpts were identified that
speak to participant’s thoughts and opinions related to their competence in supporting

juvenile justice-involved youth. Below are some relevant participant responses.
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“My biggest concern is having enough competence in the area of juvenile

justice-involved youth to ethically provide support and be effective.”

“I feel like I should know much more than I do about supporting juvenile

justice-involved youth.”

“Why do we not have any classes on this specific population? Frankly, I
do not feel equipped to work with these students at all, but I want to, and |

want to be able to adequately support them!”

“Some people would probably say “well not many school psychologists
work with that population” but I feel it is important to learn about

regardless and we are ill-equipped to work with them when we do.”

Research Question 5: Interest in Expanded Training to Support Justice-Involved
Youth

It was hypothesized that the majority of participants will report interest in
receiving training to support juvenile justice-involved youth. Descriptive statistics,
including frequencies statistics, chi-square goodness of fit test, and thematic analysis
were computed to test this prediction. The following results are consistent with the
current study’s hypothesis. Therefore, the null hypothesis is rejected. Six-hundred and

three (90.8%) participants reported interest in receiving additional training to support
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juvenile justice-involved youth, while 61 (9.2%) participants reported not being
interested in receiving additional training.

A chi-square goodness of fit test was conducted to examine whether the frequency of
responses fit an expected distribution (e.g., that it was equal across “Yes” or “No”).
Results yielded a statistically significant difference (y2 [4, N = 664] = 442.4, p = <.001)
between the observed and expected frequencies (i.e., a statistically significant, higher-
than-expected number of participants endorsed agreement with wanting training to
support justice-involved youth).

Upon completion of thematic analysis, some qualitative excerpts were identified that
speak to participant’s thoughts and opinions related to their interest in training to better
support juvenile justice-involved youth. Below are some relevant participant responses.

“As a supporter and thorough believer in equitable programming for all
children, I always welcome more programming and training to serve as

many students as | can.”

“I strongly believe there is a gap in services that support this population of
students, and I am continuously interested in what services are available,

or should be available, to this population.

“It's important to talk about the "role of schools" vs. "the role of the
juvenile justice system". I think school psychologists’ resistance to

providing supports for JJ students is their discernment of the line between
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these two entities. We need to give them reasons to believe that JJ students
SHOULD be supported and SHOULD be retained in schools as much as

possible.”

“This training is sorely needed in our field!”

“This is a very under-represented group of children that deserves attention,

but we need the training first.”

Research Question 6: Necessity of a School Psychological Model of School
Reintegration for Justice-Involved Youth

It was hypothesized that the majority of participants will report feeling that a
model of school reintegration developed to be used by school psychologists is needed.
Descriptive statistics, including frequencies statistics and chi-square goodness of fit test,
were computed to test this prediction. The following results are consistent with the
current study’s hypothesis. Therefore, the null hypothesis is rejected.

Six-hundred and twenty-nine (96%) participants reported believing a model for
school reintegration to support juvenile justice-involved youth is needed, while 29 (4%)
participants reported not believing a model is necessary. A chi-square goodness of fit test
was conducted to examine whether the frequency of responses fit an expected distribution
(e.g., that it was equal across “yes” or “no”). Results yielded a statistically significant

difference (2 [1, N = 658] = 547.1, p = <.001) between the observed and expected
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frequencies (i.e., a statistically significant, higher-than-expected number of participants
endorsed agreement that a school psychological model for school reintegration for
justice-involved youth is necessary.)

Research Questions 6a. Interest in Utilizing a School Psychological Model of
School Reintegration for Justice-Involved Youth. It was hypothesized that the majority
of participants will report interest in utilizing a model of school reintegration developed
for school psychological practice. Descriptive statistics, including frequencies statistics
and chi-square goodness of fit test, were computed to test this prediction. The following
results are consistent with the current study’s hypothesis. Therefore, the null hypothesis is
rejected.

In the current study, 369 (56%) participants reported strongly agreeing that if a
model of school reintegration was developed for use by school psychologists, they would
be interested in using it; 256 (39%) participants reported agreeing that they would utilize
this model; 28 (4%) participants reported neither agreeing nor disagreeing on using this
model; 7 (1%) participants disagreed in using this model; and 4 (.6%) participants
strongly disagreed. A chi-square goodness of fit test was conducted to examine whether
the frequency of responses fit an expected distribution (e.g., that it was equal across
“Strongly Agree,” “Agree,” “Neither Agree nor Disagree,” “Disagree,” “Strongly
Disagree”). Results yielded a statistically significant difference (2 [4, N = 664] = 861.2,
p = <.001) between the observed and expected frequencies. The chi-square statistic
indicates that the results of this survey item have not occurred by chance, as the results

are largely disproportionate across competence (e.g., a statistically significant, higher-
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than-expected number of participants endorse interest in utilizing a school psychological
model of school reintegration for justice-involved youth).
Discussion

The purpose of this study was to explore the self-reported perceptions of school
psychology graduate students and practicing school psychologists to better understand the
extent of their perceived role, preparedness, experience, competency, and interest in
supporting juvenile justice-involved youth through school psychological practice. The
current study was developed and completed with the aim of applying findings to increase
awareness and buy-in to expand the scope of school psychology graduate training to
serve all children and adolescents effectively; in particular, how to support juvenile
justice-involved youth more intentionally through school psychological practice.

Overall, it was hypothesized that current study results would demonstrate that
school psychology graduate students and practicing school psychologists believe it is a
part of their role as school psychologists to support juvenile justice-involved youth in the
school reintegration process, and they would also express interest in doing so. It was also
hypothesized that participants would also indicate that they do not feel their graduate
training has prepared them to support this subpopulation of students, leading to decreased
reports of competence and experience in working with justice-involved youth. Finally, it
was hypothesized that the results of this exploratory survey would support the assumption
that there is a deficiency in school psychology graduate training curricula, providing an
opportunity for expanded graduate training that includes supporting juvenile justice-

involved youth.
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The findings are commensurate with the current study hypotheses. More
specifically, statistically significant findings of chi-square goodness of fit tests strongly
suggest that according to school psychology graduate students and practicing school
psychologists, supporting juvenile justice-involved youth in school reintegration is part of
their role; school psychology graduate programs are failing to adequately prepare
students to support justice-involved youth effectively; school psychologists have little
experience in supporting justice-involved youth; school psychologists report little
competence in supporting justice-involved youth; the majority of school psychologists
are interested in expanded school psychology graduate and professional-level training in
supporting justice-involved youth; and lastly, the majority of school psychologists

believe a school psychological model of school reintegration is a necessity.
Further Consideration of Sociodemographic Results

Geographic Location

Participants were asked to report the region their school psychology graduate
training program is or was located. This was specifically asked to determine if there was
a relationship between participants’ responses and the geographic location of graduate
training. School psychological practice often differs by location, including variations at
the state, district, and individual school level (e.g., more assessment-focused vs. more
intervention-focused) (Armistead & Smallwood, 2014). If this survey item were broken
down further, it might be enlightening to examine any differences associated with living
in a rural vs. urban location. The current study results demonstrate a fairly even

distribution of responses across regions in the United States, suggesting that regional
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differences in graduate training programs do not drastically vary. This also provides
further support to imply that as an entity, school psychology graduate programs are
producing practitioners with similar attitudes and experiences around supporting juvenile

justice-involved youth, regardless of geographic location.

Disproportionalities in Race & Gender

Five-hundred and ninety-four (84%) participants reported being White, 48 (7%)
of participants reported being Black, and 66 (9%) participants reported being another
race. Participants selected the following other races, 7 participants selected American
Indian or Alaska Native; 12, Chinese; 8, Filipino; 4, Asian Indian; 3, Korean; 4,
Japanese; 10, Other Asian; 1, Pacific Islander; and 21 participants selected ‘some other
race.” These results, while significantly disproportionate, demonstrate an evident problem
that has been pervasive in the field of school psychology since it originated in the 1950s,
and we are still seeing these jarring racial disproportionalities in graduate students and
practitioners in contemporary school psychology (Walcott et al., 2016). This data is
especially important to consider when interpreting the generalizability and
meaningfulness of the current study results.

With the sample of participants in this study being disproportionately White and
acknowledging that this is similarly reflected in the larger population, further research
should be done to include a greater number of participants from racial minorities.
Furthermore, adapting and extending this survey to families of color to better understand

perceptions of what is needed to support students who are most significantly affected by
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school-based pathways to justice systems, would be valuable to enhance family-school
partnerships, and ultimately better support this subpopulation of students.

Similarly, disproportionalities in gender have persisted since the establishment of
school psychology and into the present-day (Walcott et al., 2016). In the current study,
almost 90% of participants were female, less than 10% were male, and 1% selected
‘Other.” This means that first, survey participants vastly consisted of females, meaning
that we cannot determine if differences exist between male and female respondents.
Taken together, sociodemographic data suggests that significant disproportionalities in
gender and race still dominate the profession of school psychology, further supporting the
need to diversify our population of researchers and practitioners to meet the needs of our

diverse student population.

Age Range and Current Graduate Training

Three-hundred and fifty-three survey participants (51.4%) reported being in the 25
to 34 age range, which is the majority age range of the study sample. 23 to 33-years-old
is the average age of matriculation for graduate school and the average age range of
graduating students, dependent on the degree program (Walcott et al., 2016). Study
results suggest that students who are currently enrolled in school psychology graduate
programs and students who have recently graduated comprise most of responses received.
This may be important to consider, as responses from current graduate students are most
reflected in the data, which may carry more significant implications for school
psychology graduate training. Furthermore, as most survey participants reported falling

within a younger age bracket, it is possible that professionals with more specialized
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knowledge, skills, and experience in the field, and in supporting justice-involved youth
through school-based services, were not captured. It is possible that the development of a
survey that is targeted at training directors of school psychology graduate programs, as
discussed above, would help to account for more advanced professional’s perceptions on
supporting this subpopulation of youth.

Additionally, sampling school psychologists that specifically work with justice-
involved youth may help to further develop School Psychologists in School Reintegration
or the SPSR model (SPSR) (Gleason, 2021,). The SPSR model seeks to map precipitating
and protective factors to juvenile justice involvement by examining the context of the
ecological systems in which youth interact to outline opportunities for school
psychologists to effect change across a youth's ecology (Gleason, 2021.). A primary
focus of the SPSR model is understanding the unique cultural experience of juvenile
justice-involved youth, particularly, through promoting targeted school psychological
services (Gleason, 2021,). The SPSR model places strong emphasis on multicultural
consultation as a vehicle to develop a culturally responsive, multidisciplinary transition
team, to support juvenile justice-involved youth in successful reintegration (Gleason,
2021,). It is important to note that this conceptualization is theoretical in nature. As
further research is done on this topic, it will be expanded and adapted to fit the needs of
juvenile justice-involved youth and how this conceptualization might best work within
relevant systems.

Lastly, developing and distributing a similarly structured survey to each of the

professions within the transition team discussed in the SPSR model is highly encouraged.
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To form and maintain a successful, collaborative, multidisciplinary team, we must know
more about the inner workings of each involved system. The SPSR model and the school
reintegration process both present complexities in comprehension and application.
Therefore, we must continue learning how to positively transform the reintegration
experience for youth at both the individual, organizational, and systems-level reform, to
encourage successful life outcomes for youth.

Follow-Up to the Systematic Review: Implications for Juvenile Justice Training in
School Psychology Graduate Programs

Participant responses to survey item number 13, “during my program of study my
graduate program has/had a course in supporting juvenile justice-involved youth,”
corroborated the findings of the systematic review completed before the start of data
collection. A review of 187 National Association of School Psychologists (NASP) -
approved and nationally recognized graduate programs were examined for the presence
of curricula related to supporting juvenile justice-involved youth. No programs were
identified that met this criterion. Cross-tabulation was used to analyze the relationship
between participant’s reported role in the field of SP and their response to the inclusion
of this special topic in their graduate training program.

These results not only confirm the absence of training on supporting juvenile
justice-involved youth in NASP-accredited school psychology graduate programs, but
they also suggest that there is a discrepancy between what we are called upon to do as
school psychologists and how we fulfill the roles and responsibilities of school

psychologists outlined in the comprehensive model of service delivery (NASP, 2020).

115



The Social Justice Committee developed by NASP (2019) promotes a growing social
justice initiative and firmly states that school psychologists have an ethical and legal
responsibility to support all students in accessing equitable and appropriate educational
and psychological services (NASP, 2020). In combination, the systematic review and the
exploratory survey results provide supporting evidence for a necessary reimagination of
school psychology graduate training.
Limitations & Future Directions for Research

Although the results of this study clearly provide supporting evidence for
expanded school psychology graduate and professional training to increase preparedness
and competency in supporting justice-involved youth, certain limitations should be

considered.

Survey Sampling and Development

The current study was limited by nonprobability sampling (i.e., snowball
sampling), as several means of sampling were used to gain the most significant number
of participants. The use of nonprobability sampling typically presents a disadvantage as it
may lack generalizability with a high level of confidence. Therefore, future studies would
benefit from randomized sampling to improve the probability that the sample recruited is
representative of the larger population.

Furthermore, the survey was completed at participants’ leisure, and responses are
subjective self-report. Anytime self-report is included, there is the chance that
participants will demonstrate response bias. Participants may be at risk of providing

exaggerated or understated responses and may be more likely to respond in a socially
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acceptable way (i.e., social desirability bias) (Fowler, 2014) when utilizing methods of
self-report. However, research supports that self-reported data is often accurate when
respondents have a strong understanding of the questions they are being asked and when
they feel confident that their responses will remain anonymized, as there is little fear of
being reprimanded in any way for their responses. Because of this, the survey was
intentionally developed to be anonymized, and survey items were written in a way that is
highly likely to be understood by the population it is meant to capture.

While the current study yielded a far greater sample size than predicted, leading to
greater generalizability of results to the larger population of practicing and in-training-
school psychologists, a repeated survey that targets a larger sample size is encouraged.
Although the survey was distributed nationally, to the best of this method’s ability (i.c.,
snowball sampling), it is not known how many states the survey reached, as this survey
only captured region. Furthermore, including an additional survey item that further
explores the nuances of geographic location should be considered. Specifically, asking
participants to include not only the region and state they completed their graduate
training in, but also whether they are practicing in a rural or urban location, as this may
reveal interesting and important cultural implications and differences to consider.
Depending on where school psychologists are practicing, the students they serve and the
schools they serve them in may demonstrate differing needs and access to services,
among other varying cultural consequences.

Since the current study represents a novel attempt to explore this particular topic,

and results largely indicate that school psychology graduate training may be an especially
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critical starting point to witnessing real transformative change, a follow-up survey should
consider including items that are more specific to graduate training curricula to determine
where opportunities of growth may lie. Furthermore, it is presumed that school
psychology graduate program training directors did participate in the current survey-
based on feedback received by this researcher from specific training directors of various
programs. Whether training directors fell within the majority population of participants
that reported feeling unprepared is unknown. Therefore, it is encouraged that a future
survey is directly developed and distributed to training directors to confirm their
agreement that there is in fact room for growth in school psychology graduate programs
that address supporting justice-involved youth in school psychological practice. This may
even be one of the most critical next steps, as training directors will have more leverage
to advocate for and enact expanded curricula than the students and practitioners
themselves.

Developing a subsequent survey that is geared toward juvenile justice-involved
youth and their families is also strongly encouraged. While continuing to explore the
perceptions of school psychology graduate students and practitioners is crucial, it is
equally imperative that the voices of the youth and their families are heard and are
included in this work as we advance. It will be essential to understand what youth and
their families believe are the most important barriers to accessing appropriate and
effective services in the school reintegration process, as well as learning more about what
works best for that individual student and family, including student preferences and

strengths, which can be integrated into more tailored and efficacious prevention and
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intervention. Overall, learning more about this special subpopulation of youth and how to
best support their families, is necessary to properly move forward with innovative and
effective supports that lead to successful school reintegration and overall positive life
outcomes.

Lastly, the qualitative analysis could be improved to increase confidence in the
results, particularly regarding inter-rater reliability. Future studies that include qualitative
components should consider making inter-rater reliability a priority to ensure that the
coded or tagged items identified from the thematic analysis are corroborated beyond what
the individual researcher concluded. Furthermore, qualitative studies should also be
considered, as we must continue to seek out and truly hear the voices and lived
experiences of the subpopulation of youth that we as a professional entity are seeking to
support.

Expanding the School Psychologists in School Reintegration (SPSR) Model

The SPSR model provides an innovative and novel integrated framework for
school psychological practice, aimed at informing more inclusive and equitable practices,
allocated intentionally to students with juvenile justice involvement, in a manner that
addresses the unique and dynamic needs of this subpopulation of students (Gleason,
2021,). Additionally, the SPSR model goes into much greater depth and detail than any
known preexisting model in the current literature related to supporting students with
juvenile justice-involvement in school reintegration, deliberately through school
psychological services (Gleason, 2021,). Even so, there is still great room for expansion,

clarification, and ultimately, studying the effectiveness of the SPSR model in practice. To
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increase efficacious application of the SPSR model in school psychological practice, the
model will need to evolve from conceptualization to a structured, thorough, and dynamic
framework. The current study produced survey results that strongly indicate school
psychology graduate students and practicing school psychologists believe a model for
school reintegration for juvenile justice-involved youth is a necessity. Furthermore,
results suggest, that if such a model was explicitly made available, both school
psychology graduate students and practitioners, would be overwhelmingly interested in
utilizing the model in practice to better support students throughout the reintegration
process. Therefore, it is recommended that next steps in this research should include the
completion and piloting of this reintegration model.

Implications for Graduate Student Training

The current study results provide insight into areas of growth in the field of school
psychology and highlight possible next steps and future directions for research, training,
practice, and advocacy at the individual, organizational, and systems level. The
implications for school psychology graduate and professional training are particularly
evident based on the current study results.

It is acknowledged that a transformative change of this magnitude, to an
established professional program within higher education, will not occur swiftly.
Therefore, as action cannot wait, expanded training should be advocated for, initially, in
the form of small additions to the current school psychology graduate curricula, where
these additional educational opportunities would likely be most feasible in the initial

stages of change. Standard relevant courses to be considered, that are required within
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most school psychology graduate programs, are psychoeducational assessment, academic
and social-emotional intervention, child and adolescent development, school mental
health counseling, family-school collaboration, consultation and collaboration, school
crisis and intervention, and diversity in school and community settings. While it is
understood that each school psychology graduate program will likely have curricula that
includes somewhat differing course titles and dissimilar syllabi, the general scope of
these course topics has great relevance to youth at risk for or with juvenile justice
involvement.

School psychology graduate programs may also want to consider including or
increasing education and discussion regarding the following related topics: ecological
systems, positive youth development, motivational interviewing, trauma-informed
practice, multicultural consultation, strength-based approaches, and social-emotional
interventions that address emotional regulation, distress tolerance, and problem-solving
skills. While the topics listed for consideration are not exhaustive, they are directly
related to the proposed model, School Psychologists in School Reintegration, also
referred to as the SPSR model (Gleason, 2021,). The current literature encourages the
potential for these topics to be translated into school psychology practice to effectively
support juvenile justice-involved youth. Figure 4 in this manuscript illustrates how the
SPSR model is aligned with the NASP practice model (2020), providing support for its
inclusion in school psychology graduate training, and provides some insight into how
principles of the SPSR mode may be initially incorporated into school psychology

graduate training programs.
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Figure 4
Supporting Juvenile Justice-Involved Youth Through the NASP Practice Model

Domain 2: Consultation and Collaboration

/ School psychologists understand multicultural consultation as adapted and applied intentionally and effectively
to support juvenile justice-involved students through development and facilitation of a collaborative,
multidisciplinary, school-based transition team. School psychologists are skilled in rapport building,

communication, and in problem-solving, and will need to utilize these skills to obtain buy-in from all members
of the school reintegration transition team. It is encouraged that school psychologists reference School

Psychologists in School Reintegration or the SPSR model to support them in both direct and indirect practice,

including multicultural consultation.

School psychologists understand how to provide school-wide professional development to increase school staff's
understanding of predictive and protective factors that influence juvenile justice involvement and to educate staff
on cultural responsivity, implicit and explicit bias, and restorative justice as a substitute for punitive,
exclusionary discipline policies. School psychologists understand how to help support school staff in managing
challenging classroom behaviors, educating to diverse learners, and how to provide inclusive educational ‘
instruction that engages students most vulnerable for justice-involvement. |

\\ School Psychology Graduate Curricula Recommendation: Crisis Prevention and Intervention, Family-School
- Partnering and Consultation, School and Organizational Consultation ,/

Domain 4: Mental and Behavioral Health Services and Interventions

School psychologists understand the influence of child and adolescent biology and development, environment
and community, and quality of familial and social relationships have on mental, behavioral, and physical health,
as well as the influence of behavior and social-emotional competency on learning and academic performance.
All of these factors can either come together to harm or help children to thrive in their home, school, and
community. School psychologists are poised to use this knowledge and guiding theoretical framework of
ecological systems theory, to identify and implement strength-based and evidence-based prevention and
intervention through a positive youth development lens to support the unique needs of juvenile-justice involved
youth.

When considering this subpopulation of students, school psychologists understand the importance of prosocial
behavior skills development, emotional regulation, distress tolerance, problem solving skills, and acceptance &
commitment therapy strategies to promote a values-driven life.

School Psychology Graduate Curricula Recommendation: Early Childhood Development, Child Development
and Adolescent Development, Adult Development, Physiological Psychology, Exceptionalities in Special !
\ Education, Psychopathology: Prevention, Diagnosis, and Treatment, Preschool Intervention, School Mental /
Health Counseling /

Domain 7: Family, School, and Community Collaboration

School psychologists understand that in addition to family, school, and community collaboration, juvenile justice-
involved youth will require partnership with juvenile justice systems to increase successful school reintegration.
School psychologists understand that partnering effectively across each of the mentioned child-serving systems
and fostering multidisciplinary collaboration can serve as a form of diversion from juvenile justice involvement.

School psychologists understand how to engage justice-related agencies and leaders from other public child-
serving agencies to learn and apply strategies of how to partner back with schools to improve youth's community
environment by increasing opportunities for prosocial enrichment outside of the school setting, particularly
afterschool extracurriculars to strengthen academic, social-emotional, and overall positive life outcomes for youth
at risk for or with juvenile justice involvement. ‘

School Psychology Graduate Curricula Recommendation: Diversity in School and Community Settings, Family-
School Partnering and Consultation, School and Organizational Consultation School-Age Academic
Competencies & Intervention, History and Systems in Psychology, Social Psychology

/ Domain 8: Equitable Practices for Diverse Student Populations

School psychologists understand and respect that students possess unique strengths and areas of growth that
dictate diverse learning and behavioral health needs, leading to similarly diverse interventions. Because of this,
school psychologists recognize the need for individualized school reintegration programs to increase successful

reentry for justice-involved youth. School psychologists are advocates of social justice, and are therefore
advocates for school-based and juvenile justice reforms and are encouraged to collaborate to create change in
exclusionary discipline policies that lead to disproportionalities in discipline referrals and subsequent justice
involvement and should help to facilitate improvements in inclusive and safe, positive school climate that
supports all students.

School Psychology Graduate Curricula Recommendation: Professional, Legal, and Ethical Issues in School |
\ Psychology, Family-School Partnering and Consultation, Diversity in School and Community Settings g
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Note. This figure demonstrates how juvenile justice-involved youth could be more
intentionally supported through the domains of school psychological best practice. The
recommended courses documented within each domain are borrowed from preexisting
school psychology graduate program’s curriculum (University of Denver, 20215;
University of Denver, 20215) and are included to demonstrate how these topics may fit
into established curricula. The courses overlap across practice domains, as no one domain
can be understood in isolation from the rest.

It is suggested, that in addition to increased awareness and educational content on
this area of study, that school psychology graduate students receive practical exposure to
supporting juvenile justice-involved youth and the systems they interact with. This
purposeful exposure may be best targeted through cultivating pertinent community-based
connections and working relationships. This will provide graduate students with an
opportunity for an expanded range of practicum and internship experiences that are
inclusive of this subpopulation of students, as all children and youth are deserving of and
require appropriate and adequate services to be successful in their school and community
settings. Forming strong community partnerships may serve as one way to start
increasing graduate students’ knowledge and applied experience in supporting juvenile
justice-involved youth. Simultaneously, youth’s involvement within their community
serves as a protective factor, as increased community engagement is associated with
greater academic success and social-emotional wellness, including a greater sense of

belonging, which has been shown to reduce problematic behaviors (Amani et al., 2018).
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There are often many promising social justice initiatives occurring simultaneously
within several related graduate programs. However, these initiatives are regularly
operating in isolation from one another. Social justice initiatives related to supporting
juvenile justice-involved youth may be optimized through cross-program collaboration.
In addition to school psychology graduate programs, educational, counseling, and clinical
psychology, and social work programs, would likely be strong programs to collaborate
with to bring social justice initiatives to fruition. These specific programs are suggested
as each of these graduate programs demonstrate several similarities across their mission
statements, including their commitment to ensure equitable and effective services for
children, adolescents, and their families.

Learning, further developing, or refining professional skills related to the
mentioned topics, as well as demonstrating operative practical application of these skills
in the context of supporting juvenile justice-involved youth, may lead to school
psychologists-in-training reporting greater levels of preparedness, as well as providing
increased opportunities to build self-efficacy associated with supporting justice-involved

youth.

Application of the Findings

In addition to expanding school psychology graduate training to incorporate
curricula around supporting juvenile justice-involved youth, further associated topics
must also be explored to optimize the results of the current study. It is highly encouraged
that this expanded training is not limited to school psychology graduate students, as study

results suggest that practicing school psychologists also endorse low levels of
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preparedness and competency in supporting juvenile justice-involved youth. It is
recommended that training be equally advocated for and provided as professional
development to school psychologists at any stage of their career, with one avenue for this
training being presented in the form of continuing education credits, which may offer
some incentive for practitioner participation.

Additionally, as all staff within the school setting encounter students in some
capacity, professional development training on this specific topic is strongly encouraged
for all school staff. Secondary to school psychologists, it is proposed that training be
prioritized for student resource officers (SROs) and administration, at both the school and
district levels. SROs have greater proximal relationships to students at risk for or with
juvenile justice-involvement, as being in the same building as students increases
opportunities for more regular face-to-face contact (Belenko et al., 2017). Moreover,
associations have been documented between the presence of SROs and increased rates of
student arrests and school-based referrals to juvenile court for school discipline problems
(Belenko et al., 2017). This means ensuring SROs are knowledgeable on the precipitating
and protective factors that influence the presence or lack of juvenile justice-involvement,
are versed in trauma-informed care to some degree and know how they may be able to
effect positive change for these youth in their respective position.

Training that focuses on the role of implicit and explicit bias, stigmatization, and
cultural responsiveness in addressing student problem behaviors are among some of the
most salient in the School Psychologists in School Reintegration (SPSR) model. Cultural

responsivity training is deemed as particularly important in the SPSR model. When

125



culture goes unacknowledged, at either the individual, school, district, or at the larger
systems-level, juvenile justice-involved youth are at increased risk of disengaging from
school, demonstrating disruptive behaviors, receiving disproportionate discipline and law
enforcement referral, and ultimately experiencing school failure (Cranton, 2011; Lorelle
et al., 2021). Training that helps to foster multicultural responsivity is aligned with the
SPSR model and does not require that all school staff be perfect and have attained all the
skills and views needed to support a culturally diverse student population. The SPSR
model is an inherently strength-based model for both the students it was developed to
support, as well as the staff it was developed to support. This means that it is expected for
both students and staff to demonstrate missteps, and what matters, is the response that
one has to these situations.

While school psychologists are poised to lead school-based professional
development training per the National Association of School Psychologists (NASP)
standards of practice, some domains of practice may be more or less familiar, depending
on the individual practitioner’s knowledge and experience. Cultural responsivity is an
evolving, lifelong learning process. This means that school psychologists must continue
to do this work themselves throughout the entirety of their career. To remain culturally
responsive practitioners, school psychologists should consider staying current with and
seeking out their own empirical research and resources related to supporting justice-
involved youth, joining relevant professional organizations and groups that promote
multiculturalism and social justice, and always remaining an ally but striving to be an

accomplice to the greatest extent possible. The role of accomplice in the context of
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juvenile justice-involved youth is a step beyond allyship and includes taking a stand and
taking action, with the understanding that the role of accomplice increases vulnerability
to consequences (Parris, 2021). It is proposed that school psychologists act as
accomplices in social justice action by facilitating a collaborative, multidisciplinary
transition team, implementing individualized assessment and school reintegration
programs, and pushing for restorative practices in place of punitive, exclusionary
discipline policies.

To increase accountability, school psychologists are urged to develop a juvenile
justice action plan, which may include writing down a set of goals with corresponding
steps to achieving each goal. School psychologists engaging in social justice work should
consider seeking out and encouraging fellow allies and accomplices to participate in this
committed action to increase overall accountability and to increase the number of change
agents who take a stand for school reintegration reform for justice-involved youth.

Forming and maintaining strong school-community partnerships, is already a
relationship that is greatly valued by school psychologists (NASP, 2020). To optimally
impact the academic and wellness outcomes of students, it is imperative that school and
community foster a collaborative partnership to increase awareness of and access to
potentially helpful community resources for both students and parents. Community
partnerships can help to increase schools’ preparedness to support youth in positive
afterschool enrichment, as well as the transition to college, career, and citizenship, by
offering additional opportunities, supports, and enrichment for youth and emerging adults

(Afterschool Alliance, 2020). School psychologists and community partnerships have the
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ability form strong and beneficial reciprocal working relationships that increase positive
local outlets for youth to engage in, while also increasing community awareness of who
school psychologists are and how their skills can also benefit the community.

In summary, the application of the current study findings has significant
implications for both school psychology graduate and professional training. It is proposed
that through expanded graduate education and applied experience in supporting juvenile
justice-involved youth, students at risk for, or with justice involvement, will be more
effectively supported, resulting in decreased rates of school-based referrals to juvenile
court and decreased rates of recidivism. Primary implications for school psychology
practice require school psychologists to facilitate a collaborative, multidisciplinary school
reintegration program for justice-involved youths, and school psychologists must evolve
from allyship to accomplice in order to generate the energy needed to spark
transformative social justice change.

Conclusion of Implications for School Psychology
Graduate Training and Service Delivery

There is a virtually unanimous agreement among study participants that it is a part
of the role and responsibility of school psychologists (school psychologists) to support
juvenile justice-involved youth. More specifically, to help vulnerable youth through
advocating for and implementing equitable and effective prevention and intervention,
particularly through the complex process of school reintegration. While study results
overwhelmingly demonstrate that school psychologists-in-training and practicing school

psychologists are strongly interested in serving this unique subpopulation of youth,

128



results suggest that they do not feel prepared to do so. school psychologists are poised to
apply their exceptionally fitting skills to bettering outcomes for justice-involved youth
through indirect and direct efforts to improve successful school reintegration at the
individual, organizational, and systems level.

At present, there are no known studies that have been conducted that explore the
perceptions of school psychologists-in-training and practicing school psychologists on
matters related to their role, preparedness, experience, competence, and interest in
supporting justice-involved youth in the school reentry process. Therefore, the current
study survey was developed and distributed to better understand the current climate of
school psychology related to supporting justice-involved youth. Results of the current
study are meant to help inform the next best steps to improving the reintegration
experience for justice-involved youth.

Survey results suggest that school psychologists-in-training and practicing school
psychologists do not feel that their graduate training has prepared them to support this
subpopulation of students. Yet, they also report strong interest and desire to receive such
training. Similarly, results suggest that school psychologists do not feel competent in
providing effective services to juvenile justice-involved. Although the generalizability of
study results must be established through further research, the current study has
demonstrated strong and clear support for promising next steps in school psychology to
improve equitable and effective educational and psychological services for all students.
Specifically, the current study results have enhanced our understanding of why school

psychologists are not currently engaging in supporting this subpopulation of students and
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results largely point us in the direction of opportunities for growth in school psychology
graduate training.

While there is innovative and essential work already being done by many in the
field of school psychology, it is becoming increasingly clear that our steps as a field are
much too small to meet the rapidly growing and complex needs of children and youth-at-
risk for or who have already made contact with the juvenile justice system. We must take
more considerable strides in our effort to dismantle siloed systems of support and instead
unite these systems to effectively serve all students, particularly our most vulnerable
children and youth. Therefore, in the hopes of reaching the most impactful change agents
urgently and effectively, a promising area to direct our attention to as a field is within

school psychology graduate and professional-level training.
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Conclusion

This dissertation is comprised of two intertwined manuscripts, both of which
strive to pave the path forward in school psychology graduate education to prepare school
psychologists to provide effective services to and to facilitate successful school
reintegration to support youth with juvenile justice involvement more efficaciously. The
first manuscript of this dissertation focuses on precipitating and protective factors to
juvenile justice involvement and proposes the School Psychologists in School
Reintegration or the SPSR model, a novel and contemporary conceptualization for school
psychological service delivery to support justice-involved youth in school reintegration.
The second manuscript explores explanations for the seemingly low presence of school
psychologists in supporting juvenile justice-involved youth and defends the necessity for
expanded school psychology curricula that is inclusive of truly supporting this
subpopulation of youth.

The National Association of School Psychologists (NASP) released a
contemporary version of the NASP Model for Comprehensive and Integrated School
Psychological Services, also known as the NASP Practice Model (NASP, 2020) that
highlights professional standards and best practices of school psychologists. The NASP

Practice Model (2020) maintains that school psychologists have a responsibility to
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contribute to cultivating and maintaining a safe, equitable, and high-quality educational
environment to support the academic and social-emotional wellness of all students.

While the NASP Practice Model (2020) is the gold standard for school
psychology practice, the application of these standards may not be as seamless. While the
NASP Practice Model (2020) endorses an inclusive student support initiative, students
with juvenile justice involvement remain members of an underserved subpopulation of
youth (Scott et al., 2019). A review of the literature suggests evidence of a discrepancy
between the responsibilities school psychologists are expected to uphold and what they
are currently prepared to demonstrate in practice (Gleason, 2021,). This discrepancy
underscores a deficiency in applicable school psychological standards and best practices
that.

School psychologists are experts in the education system and familiar with the
systems it operates within (NASP, 2020). Within this context, school psychologists
employ their unique understanding of child and adolescent development, social-
emotional wellness, and diverse learners, to identify, implement, and advocate for
appropriate and adequate evidence-based prevention and intervention efforts (NASP,
2020). School psychologists are also characteristically primed to utilize their knowledge
and skills in consultation and collaboration to nurture family-school and school-
community partnerships to reinforce student success (Castillo et al., 2014; NASP,
2020). The scope and rigor of graduate and professional training provided to school
psychologists should be reflected in the range and quality of the services they provide

(Gleason, 2021,). While school psychologists are qualified to support students across a
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wide array of professional practice domains, their role appears to be limited in meeting
the unique needs of juvenile justice-involved youth (Gleason, 2021,). Therefore, school
psychologists may be omitting an opportunity to support and advocate on behalf of
students at risk for or with juvenile justice involvement, principally through prevention
and intervention efforts targeted at improving successful school reintegration and overall
positive life outcomes for this subpopulation of students.

A systematic review of school psychology graduate program curricula illuminated
a startling lack of content focusing on students with juvenile justice involvement, which
was the catalyst for the development of the exploratory population research
survey, Perceptions of a School Psychologist's Role in Supporting Juvenile Justice-
Involved Youth. This survey was created and delivered school psychology graduate
students and practicing school psychologists located across the United States with the
goal of better understanding participants' perceived preparedness, experience,
competence, and interest in supporting justice-involved youth. Results of this survey
were used to provide evidence that supports the call for expanded school psychology
graduate training.

Overall, it was hypothesized that the current study would demonstrate that school
psychology graduate students and practicing school psychologists would report believing
it is a part of their role to support juvenile justice-involved youth in the school
reintegration process, and that they would also express interest in doing so (Gleason,
2021p). It was also hypothesized that participants would report that they do not feel their

graduate training in school psychology has prepared them to support this subpopulation
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of students, leading to decreased reports of competence and experience in working with
justice-involved youth (Gleason, 2021p).

The current study findings are commensurate with the current study’s hypotheses
(Gleason, 2021p). Moreover, statistically significant findings of chi-square goodness of fit
tests strongly suggest that according to school psychology graduate students and
practicing school psychologists, supporting juvenile justice-involved youth in school
reintegration is a part of their role; school psychology graduate programs may be failing
to prepare the majority of their graduates to effectively support justice-involved youth;
school psychologists seemingly have little experience in supporting justice-involved
youth; school psychologists appear to be experiencing low levels of competence related
to providing services to justice-involved youth; the majority of school psychology
graduate students and practitioners are interested in receiving training to support justice-
involved youth, and lastly; the majority of school psychology graduate students and
practitioners believe a school psychological model of school reintegration is a necessity
(Gleason, 2021y).

In conclusion, the first manuscript, Unlocking Untapped Potential in School
Psychological Service Delivery to Support Juvenile Justice-Involved Youth (Gleason,
2021,) and the second manuscript, Reimagining School Psychology Training: A Survey
of Current and Future Practice in Supporting Justice-Involved Youth (Gleason, 2021y),
seek to motivate transformative social justice change through expanding curricula content
and opportunities for applied experience in school psychology graduate training programs

to ensure school psychologists’ preparedness and competency in supporting all students,
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with specific emphasis on training deficiencies that impact one of our most vulnerable
student groups — juvenile justice-involved youth.

Collectively, the field of school psychology has the ability, and the moral and
ethical responsibility, to develop a more robust understanding of the factors and systems
that contribute to delinquency and justice involvement and to leverage this awareness to
advocate for, design, and implement efficacious and culturally responsive school
psychological service delivery that supports successful school reintegration and an

overall more positive life trajectory.
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Appendices
Appendix A

Recruitment Flyer

UNIVERSITYo

DENVER

Morgridge College of Education
Child, Family, and School Psychology Program is Conducting a Research Study
Examining:

School Psychologist’s Perceptions of Their Role in
Supporting Juvenile Justice-Involved Youth

If you are a practicing school psychologist or school psychology graduate student, you
may qualify to participate in a study that investigates the perceptions of practicing school
psychologists and school psychology graduate students in
supporting juvenile justice-involved youth.

The purpose of this study seeks to inform future graduate training for school
psychologists that is inclusive of supporting juvenile justice-involved youth, with the
ultimate goal of developing and improving best practices for providing services and
supports to juvenile justice-involved youth. Eligible participants will take an online

survey that should take no longer than 20 minutes. This study has been approved by the
University of Denver Institutional Review Board.

Four $20 gift cards will be raffled off for all participants who complete the survey.
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Appendix B

Recruitment Email

Subject: Request to participate in a survey examining perceptions of supporting juvenile
justice-involved youth!

Dear School Psychologist or School Psychology Graduate Student,

My name is Erica Gleason, and I am a Doctoral student in the Child, Family, and School
Psychology PhD program at the University of Denver. As part of my dissertation, I am
conducting a survey that investigates the perceptions of practicing school

psychologists and school psychology graduate students in supporting juvenile justice-
involved youth. Participant responses will help to demonstrate the self-reported
competencies, experiences, training, and interest that have in providing services to
justice-involved youth.

| obtained your contact information from a LISTSERV or from a colleague that thought
this survey would be appropriate for you because of your school psychology
background.

If you choose to participate in this survey study, you will take part in an online self-survey
that should take you no longer than 20 minutes to complete. This survey will collect data
on your experiences related to supporting juvenile justice involved youth and some
demographic information. This study has been approved by the University of Denver
Institutional Review Board. You can access the survey here by following

this link: https://udenver.qualtrics.com/jfe/form/SV_77cFowFrEbc8DrL

After completing the survey, you will be asked if you would like to be entered into a
raffle to win one of four $20 Amazon gift cards. If you have any questions or

concerns regarding your participation in this study, please email me

at erica.gleason@du.edu. You may also contact my dissertation chair, Dr. Tara C. Raines,
at tara.raines@du.edu.

Thank you for your time and support!

Sincerely,

Erica L. Gleason, M.A.
Doctoral Student

Tara C. Raines, Ph.D., NCSP
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Faculty Sponsor
Child, Family, & School Psychology

Morgridge College of Education
University of Denver
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Appendix C

Implied Consent Form

Implied Consent
IRBNet # 1633322-1

Dear Participants:

My name is Erica Gleason, and | am a Doctoral student in the Child, Family, and School
Psychology PhD program at the University of Denver. As part of my dissertation, | am
conducting a survey that investigates the perceptions of practicing school psychologists
and school psychology graduate students in supporting juvenile justice-involved youth.
Participant responses will help to demonstrate the self-reported competencies,
experiences, training, and interest that school psychologists have in providing services to
justice-involved youth. If you are a practicing school psychologist or school
psychologist-in-training, | would greatly appreciate your participation in this survey. This
form will provide you with information about this research project. Please read the
information in this form and do not hesitate to contact me with any questions you have
about the project before choosing to participate.

What is the purpose? The purpose of this study seeks to inform future graduate training
for school psychologists that is inclusive of supporting juvenile justice-involved youth,
with the ultimate goal of developing and improving best practices for providing services
and supports to juvenile justice-involved youth.

What you will be asked to do? You will be asked to complete an online self-survey that
will collect data on their perceived competencies, experiences, training, and interest in
supporting juvenile justice involved youth and demographic variables of interest. The
survey will take approximately 20 minutes. If you choose, at the end of the survey you
will have the opportunity to provide your email address to be entered into a raffle for one
of four $20 Amazon gift cards. Your email address will only be used for the purpose of
the raffle. If you choose to enter, the raffle will take place immediately after the survey
goes inactive, which is approximately two months from now. Winners will then be sent
their electronic gift card.

Risks and benefits: There are no anticipated risks to you if you participate in this study,
beyond those encountered in everyday life. Although participating in this project may not
directly help you, it may benefit professional school psychologists and school psychology
graduate students in the future. By participating in this project, you are

helping to identify school psychology competencies, experiences, training, and interest in
providing services to justice-involved youth that may affect training and service

delivery.
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Taking part is voluntary: This survey has been approved by the Institutional Review
Board (IRB) at the University of Denver. Taking part in this study is completely
voluntary. If you choose to participate in this survey study, you can withdraw at any time
without consequences of any kind.

Your answers will be confidential: The data gathered from this study will be used for
research purposes only. The data will be kept in a firewall protected file and only
restricted personnel will have access to view the information. Any report of this research
that is made available to the public will not include your name or any other personal
information by which you could be identified.

If you have questions or want a copy or summary of the study results: Please
contact me at erica.gleason@du.edu. You may also contact my dissertation chair, Dr.
Tara C. Raines, at tara.raines@du.edu. Questions related to the IRB process at the
University of Denver can be directed to University of Denver IRB at 303-871-2121.
Thank you for your time and support.

Sincerely,

Erica L. Gleason, M.A.
Doctoral Student

Tara C. Raines, Ph.D., NCSP
Faculty Sponsor

Child, Family, & School Psychology

Morgridge College of Education
University of Denver
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Appendix D

Study Survey
Perceptions of a School psychologist’s Role in Supporting Juvenile Justice-Involved

Youth Implied Consent

Dear Participants:

My name is Erica Gleason, and | am a Doctoral student in the Child, Family, and School
Psychology PhD program at the University of Denver. As part of my dissertation, | am
conducting a survey that investigates the perceptions of practicing school psychologists
and school psychology graduate students in supporting juvenile justice-involved youth.
Participant responses will help to demonstrate the self-reported competencies,
experiences, training, and interest that school psychologists have in providing services to
justice-involved youth. If you are a practicing school psychologists or school
psychologists-in-training, | would greatly appreciate your participation in this survey.
This form will provide you with information about this research project. Please read the
information in this form and do not hesitate to contact me with any questions you have
about the project before choosing to participate.

What is the purpose? The purpose of this study seeks to inform future graduate training
for school psychologists that is inclusive of supporting juvenile justice-involved youth,
with the ultimate goal of developing and improving best practices for providing services
and supports to juvenile justice-involved youth.

What you will be asked to do? You will be asked to complete an online self-survey that
will collect data on their perceived competencies, experiences, training, and interest in
supporting juvenile justice involved youth and demographic variables of interest. The
survey will take approximately 15 minutes. If you choose, at the end of the survey you
will have the opportunity to provide your email address to be entered into a raffle for one
of four $20 Amazon gift cards. Your email address will only be used for the purpose of
the raffle. If you choose to enter, the raffle will take place immediately after the survey
goes inactive, which is approximately two months from now. Winners will then be sent
their electronic gift card.

Risks and benefits: There are no anticipated risks to you if you participate in this study,
beyond those encountered in everyday life. Although participating in this project may not
directly help you, it may benefit professional school psychologists and school psychology
graduate students in the future. By participating in this project, you are helping to identify
school psychology competencies, experiences, training, and interest in providing services
to justice-involved youth that may affect training and service delivery.
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Taking part is voluntary: This survey has been approved by the Institutional Review
Board (IRB) at the University of Denver. Taking part in this study is completely
voluntary. If you choose to participate in this survey study, you can withdraw at any time
without consequences of any kind.

Your answers will be confidential: The data gathered from this study will be used for
research purposes only. The data will be kept in a firewall protected file and only
personnel will have access to view the information. Any report of this research that is
made available to the public will not include your name or any other personal information
by which you could be identified.

If you have questions or want a copy or summary of the study results: Please contact
me at erica.gleason@du.edu. You may also contact my dissertation chair, Dr. Tara C.
Raines,

at tara.raines@du.edu. Questions related to the IRB process at the University of Denver
can be directed to University of Denver IRB at 303-871-2121.

Thank you for your time and support. Sincerely,

Erica L. Gleason, M.A.
Doctoral Student

Tara C. Raines, Ph.D., NCSP
Faculty Sponsor

Child, Family, & School Psychology
Morgridge College of Education University of Denver

By responding below, I confirm that | have read this form and decided that I will
participate in the project described above. Its general purposes, the particulars of
involvement, and possible risks and inconveniences have been explained to my
satisfaction. | understand that I can discontinue participation at any time. My consent also
indicates that | am at least 18 years of age. [Please feel free to print a copy of this consent
form.]

a. | agree to participate (start survey)
b. I decline to participate (exit survey)
Start Survey

Q1. What is your current role?
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Graduate student in a NASP approved program
Graduate student in a non-NASP approved program
School psychology practitioner with NCSP

School psychology practitioner without NCSP

o0 o

Skip logic: If yes to response a or b, participant is directed to Q2. If yes to response c or
d, participant is directed to Q3.

Q2. The degree that I am pursuing in my graduate program is...
a. Master of Arts (MA)
b. Education Specialist (EdS)
c. Doctor of Philosophy (PhD)
d. Doctor of Psychology (PsyD)

Skip logic: If yes to response ¢ or d, participant is directed to Q4.

Q3. The highest degree that I hold is...
a. Master of Arts (MA)
b. Education Specialist (EdS)
c. Doctor of Philosophy (PhD)
d. Doctor of Psychology (PsyD)

Skip logic: If participant responds to Q3, participant is directed to Q5.

Q4. Is your program approved by the American Psychological Association (APA)?
a. Yes
b. No

Q5. Was your program approved by the American Psychological Association
(APA)?

a. Yes

b. No

Q6. The gender that I identify as is...
a. Male
b. Female
c. Gender Diverse, Other (text entry box)

Q7. Please select your age range.
18-24

25-34

35-44

45-54

55 and older

®o0 oW
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Q8. What is your race? Please mark one or more boxes.
White
Black or African American
American Indian or Alaska Native
Chinese
Filipino
Asian Indian
Viethamese
Korean
Japanese
Other Asian Native Hawaiian
Samoan
Chamorro

. Other Pacific Islander
Some other race (text entry box)

S3ITAT o S@oP o0 T

Q9. Are you of Hispanic, Latinx, or Spanish origin?
a. No, not of Hispanic, Latinx, or Spanish origin
b. Yes, Mexican, Mexican American, Chicanx

c. Yes, Puerto Rican

d. Yes, Cuban

e

Yes, another Hispanic, Latinx, or Spanish origin (text entry box)

Q10. Please select the region where your graduate institution or your practice is
located.
a. Northeast (Maine, New Hampshire, Vermont, Massachusetts, Rhode Island,
Connecticut, New York, New Jersey, and Pennsylvania)

b. Midwest (Ohio, Michigan, Indiana, Wisconsin, Illinois, Minnesota, lowa,
Missouri, North Dakota, South Dakota, Nebraska, and Kansas)

c. West (Montana, Idaho, Wyoming, Colorado, New Mexico, Arizona, Utah,
Nevada, California, Oregon, Washington, Alaska, and Hawaii)

d. South (Delaware, Maryland, Virginia, West Virginia, Kentucky, North Carolina,
South Carolina, Tennessee, Georgia, Florida, Alabama, Mississippi, Arkansas,
Louisiana, Texas, Oklahoma, and Washington, DC)

Q11. I believe the role of school psychologists includes supporting juvenile justice-
involved youth.

a. Yes

b. No
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Q12. My graduate training has prepared me to support juvenile justice-involved
youth.

Strongly agree

Agree

Neither agree nor disagree

Disagree

Strongly disagree

®o0 o

Q13. During my program of study my graduate program has/had a course in
supporting juvenile justice-involved youth.

a. Yes

b. No

Skip logic: If yes, participant is directed to Q13. If no, participant is directed to Q14.

Q14. 1 took the course offered by my program in supporting juvenile justice-
involved youth.

a. Yes

b. No

Q15. I am interested in providing school psychology services to juvenile justice-
involved youth.

Strongly agree

Agree

Neither agree nor disagree

Disagree

Strongly disagree

®o0 o

Q16. I have experience in providing school psychology services to juvenile justice-
involved youth.

Strongly agree

Agree

Neither agree nor disagree

Disagree

Strongly disagree

®o0 o

Skip logic: If yes to responses a, b, or c, the participant is directed to Q16. If yes to
responses d or e, the participant is directed to Q17.

Q17. Please rate how much experience you have in providing school psychology

services to juvenile justice youth in the following areas. (This question is formatted to

allow participants to select how much experience they have in each response category by

using a 5-option rating scale ranging from “A great deal” to “None at all”.)
a. Academics
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School Reintegration

Mental Health and Social-Emotional Functioning
Substance Use

Family-School Partnership

©T a0 o

Q18. I feel competent in providing school psychology services to juvenile justice-
involved youth.

Strongly agree

Agree

Neither agree nor disagree

Disagree

Strongly disagree

®o0 oW

Skip logic: If yes to responses a, b, or c, participant is directed to Q18. If yes to responses
d or e, participant is directed to Q19.

Q19. Please rate how competent you feel providing school psychology services to
juvenile justice-involved youth in the following areas. (This question is formatted to
allow participants to select how competent they feel in each response category by using a
5-option rating scale ranging from “Extremely competent” to “Extremely incompetent”.)
Academics

School Reintegration

Mental Health and Social-Emotional Functioning

Substance Use

Family-School Partnership

®o0 o

Q20. Do you think school psychologists need a model with steps for supporting
school reintegration for juvenile justice-involved youth?

a. Yes

b. No

Q21. If a model of school reintegration for juvenile justice-involved youth was
created specifically to be used by school psychologists, | would be interested in using
it.

Strongly agree

Agree

Neither agree nor disagree

Disagree

Strongly disagree

®o0 o

Q22. If a model of school reintegration for juvenile justice-involved youth was
created specifically to be used by school psychologists, what do you think the model
should include? Select all that apply.

a. Academics
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School Reintegration

Mental Health and Social-Emotional Functioning
Substance Use

Family-School Partnership

Other topics (text entry box)

-0 ao0oC

Q23. Are you interested in receiving additional training in supporting juvenile
justice-involved youth?

a. Yes

b. No

Skip logic: If yes, participant is directed to Q23. If no, participant is directed to Q25.

Q24. If you are interested in receiving training on supporting juvenile justice-
involved youth, how would you like to receive that training? Please select all that
apply.

Special topics course

Webinar for continuing education credit (CE)

Conference workshops and sessions (NASP, state organizations, etc.)
School-based professional development

Other (text entry box)

®o0 o

Q25. If you are interested in receiving training on supporting juvenile justice-
involved youth, what would you like to see included in that training? Please select all
that apply.

Providing academic support

A model with steps for school reintegration

Providing mental health and social-emotional support

Substance use treatment

Fostering and maintaining family-school partnerships

Please include any other areas of training you would like to see included (text
entry box)

D OO0 T

Q26. What additional thoughts, questions, or concerns do you have related to school
psychology and supporting juvenile justice-involved youth that you think are
important to address? (Participant will have a free response textbox to document their
response.)

Q27. Would you like to be entered into a raffle to win one of four $20 Amazon gift
cards? If so, please choose yes and enter your email address in the next question. If
not, select no and you will be taken to the end of the survey. Thank you!

a. Yes
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b. No

Skip logic: If yes, participant will be directed to a new page using branch logic. If no,
participants will be directed to the end of the survey.

New Page
Would you like to be entered into a raffle to win one of four $20 Amazon gift cards?

If so, please enter your email address in the space below? Your email address will
only be used for the purpose of this raffle. (Text entry box)

Survey End

We thank you for your time spent taking this survey. Your response has been recorded.
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Appendix E

Code Book for Perceptions of a School Psychologist's Role

in Supporting Juvenile Justice-Involved Youth Survey Items

Demographics

ltem

Code

What is your current role? [Q1]

sp.role

The degree that | am pursuing in my
graduate program is... [Q2]

sp.current.degree

The highest degree that I hold is...
[Q3]

sp.highest.degree

Is your program approved by the
American Psychological Association
(APA)? [Q4]

apa.current

Was your program approved by the apa.past
American Psychological Association

(APA)? [Q5]

The gender that I identify as is... [Q6] | gender

Other gender **Text Entry Box**
[Q6a]

other.gender

Please select your age range. [Q7] age.range
What is your race? Please mark one or | race

more boxes. [Q8]

Other Race. [Q8a] **Text Entry Box** | other.race

Are you of Hispanic, Latinx, or
Spanish origin? [9]

hispanic.origin

Yes, Other. [Q9a] **Text Entry Box**

other.origin

Please select the region where your
graduate institution or your practice is
located. [Q10]

sp.region

SP Role

I believe the role of school
psychologists includes supporting
juvenile justice-involved youth. [Q11]
**Single ltem**

sp.support

Training

My graduate training has prepared me
to support juvenile justice-involved
youth. [Q12]

prepared.training

During my program of study my
graduate program has/had a course in
supporting juvenile justice-involved
youth. [Q13]

program.course
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| took the course offered by my
program in supporting juvenile justice-
involved youth. [Q14]

took.course

Experience

I have experience in providing school
psychology services to juvenile justice-
involved youth. [Q16]

Sp.experience

Please rate how much experience you
have in providing school psychology
services to juvenile justice youth in the
following areas. (This question is
formatted to allow participants to
select how much experience they have
in each response category by using a 5-
option rating scale ranging from “A
great deal” to “None at all.” —
Academics, School Reintegration,
Mental Health and Social-Emotional
Functioning, Substance Use, Family-
School Partnership)

[broken down below]

**pbroken up by
categories**

How much experience: Academic

[Q173]

academic.experience

How much experience: School
Reintegration [Q17D]

reintegration.experience

How much experience: Mental Health
& Social-Emotional Functioning

[Q17c]

mh.experience

How much experience: Substance Use

[Q17d]

sud.experience

How much experience: Family-School
Partnership [Q17¢]

family.experience

Competency

| feel competent in providing school
psychology services to juvenile justice-
involved youth. [Q18]

sp.competent

Please rate how competent you feel
providing school psychology services
to juvenile justice-involved youth in
the following areas. (This question is
formatted to allow participants to
select how much experience they have
in each response category by using a 5-
option rating scale ranging from
“Extremely competent” to “Extremely

**proken up by
categories**
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incompetent.” — Academics, School
Reintegration, Mental Health and
Social-Emotional Functioning,
Substance Use, Family-School
Partnership)

[broken down below]

Areas of competence: Academic

[Q19a]

academic.competence

Areas of competence: School
Reintegration [Q19Db]

reintegration.comptence

Areas of competence: Mental Health &
Social-Emotional Functioning [Q19c]

mh.competence

Areas of competence: Substance Use

[Q19d]

sud.competence

Areas of competence: Family-School
Partnership [Q19e]

family.competence

Interest In
Training

Are you interested in receiving
additional training in supporting
juvenile justice-involved youth? [Q23]

addt.training.interest

If you are interested in receiving
training on supporting juvenile justice-
involved youth, how would you like to
receive that training? Please select all

that apply. [Q24]

method.addt.training

Other. [Q24a]
**Text Entry Box**

other.method.training

If you are interested in receiving
training on supporting juvenile justice-
involved youth, what would you like to
see included in that training? Please
select all that apply. [Q25]

include.training

Please include any other areas of
training you would like to see included

[Q25a]

**Text Entry Box**

other.training

Do you think school psychologists
need a model with steps for supporting
school reintegration for juvenile
justice-involved youth? [Q20]

need.jj.model

If a model of school reintegration for
juvenile justice-involved youth was
created specifically to be used by

use.jj.model
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Interest In
Practice

school psychologists, | would be
interested in using it. [Q21]

If a model of school reintegration for
juvenile justice-involved youth was
created specifically to be used by
school psychologists, what do you
think the model should include? Select
all that apply. [Q22]

sp.model.categories

Include in model: Academics [Q22a]

academics.model

Include in model: School Reintegration

[Q22b]

reintegration.model

Include in model: Mental Health and mh.model
Social-Emotional Functioning [Q22c]

Include in model: Substance Use sud.model
[Q22d]

Include in model: Family-School family.model
Partnership [Q22e]

Other topic **Text Entry Box** other.model

[Q221]

I am interested in providing school
psychology services to juvenile justice-
involved youth. [Q15]

sp.interest.jj

QUALITATIVE
QUESTION

What additional thoughts, questions, or concerns do you have
related to school psychology and supporting juvenile justice-
involved youth that you think are important to address?
(Participant will have a free response textbox to document their

response.) [Q26] **Thematic Coding**
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